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ABSTRACT 
This study is an empirical assessment of Bowles and Gintis's correspondence principle 
based upon a survey on 1,930 students and 397 teachers at form three level in 56 Hong Kong 
secondary day-schools conducted in early 1992. Starting with a comprehensive and critical 
review of the literature on the reproduction thesis and correspondence principle, major 
components of the correspondence principle including (i) the resemblance thesis, (ii) the 
formation of consciousness thesis and (iii) the differentiation thesis are explicated and set forth 
for test. 
: “ - The results of the survey provide both supportive and negative evidence on the 
correspondences principle, (i) with regard the resemblance thesis, the empirical findings 
verify the hypotheses about social relationships in local secondary schools which caption the 
form of vertical authority relationships from teachers to students; the presence of fierce 
competition, meritocratic ranking and evaluation. However, the hypotheses about students' 
lack of control oyer their education, their alienation from the curriculum content and the 
motivation of school work solely through external rewards as well as a personality-traits-based 
rewarding practice are partially affirmed in the survey. 
(ii) As to the formation of consciousness thesis, the hypotheses gain support from the 
data about the fact that local secondary school students orient to conform and accept 
authority; acknowledge the dominant views of knowledge, aspire higher level of future 
achievement ambition; believe in meritocracy; accept status-quo and suspect the feasibility and 
desirability of social transformation. However, the presupposed correlations between students' 
consciousness and personality traits as well as social relations in schools are partially affirmed 
only. 
(iii) we have compared the differential socialization pattern among six groups of 
s c h o o l s : prestige schools, ordinary grammar schools, Chinese-Middle schools, private 
丄 g r a m m a r schools, technical schools and prevocational schools. The anticipated differences 
among these groups of schools in terms of their composition and social backgrounds of 
students; financial resources and facilities; expectations of teachers are also revealed by our 
findings. In addition, the hypothesized differences in academic atmosphere, dominate-
subordinate relationships between teachers and students, alienated learning and personality-
based reward system among different groups of schools are partially supported. Among 
students from the six groups of schools, significant differences are found in their self-
concepts, self-aspiration, future class identification, but not in their personality traits, 
orientation to conformity and authority, views on knowledge as well as normative orientations 
towards social issues. Generally speaking, the patterns of differentiation are most apparent 
between prestige schools and the groups of private and prevocational schools. Also, variations 
in the effects of social relations on different aspects of students' consciousness and personality 
attributes appear in different groups of schools. 
To conclude, reflections on both the theoretical and empirical aspects ol-the 
correspondence principle will be discussed in the light of the empirical findings. To correct 
the basic weaknesses of Bowles and Gintis's original formulation of correspondence principle, 
we will propose a more refined model of formation of students' consciousness and personality 
in the socialization process of schooling. For a better understanding of the shaping of social 
relationships in school as well as the socializing function of schooling to the needs of 
economy, further research should be directed more to the inner logic of school as well as the 
subjective consciousness of the actors. 
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1.1 The Constitutional Questions: 
"What do schools teach?" and "What do schools teach for?" are two of the central 
problems in the sociology of education. The nature of school's socialization function to the 
society invites extensive theoretical discussion. Different and sometimes conflicting views on 
this issue are prevalent and further lead to debates among sociologists from different 
theoretical traditions. Over the past several decades in the field of the sociology of education, 
P 一 it passed through the dominance and decline of Functionalism, as well as the rise of new 
sociology of education in early 70s. The challenge of Neo-Marxism to the sociology of 
education, has already constituted a vital research paradigm, with the proliferation of 
theoretical elaboration and empirical studies (Halsey and Karabel, 1981; Burgess, 1986). To 
correct the consensus assumption of the functionalism and the a-institutional bias of the new 
sociology of education, The Neo-Marxists attempted to approach the study of education in the 
light of Marxian conception of relationship between economic base and superstructure. One 
of the central concerns among the Neo-marxists is the "reproduction" function of education 
to the capitalist society (Althusser, 1969; Bourdieu and Passeron，1977; Bowles and Gintis, 
1976). The issue of reproduction opens up the discussion of the linkage between educational 
system and the class structure, as well as the relations among ideology, power and 
socialization involved in education. 
Within the Neo-Marxist camp in the sociology of education, Bowles and Gintis are 
no doubt the two most prominent and significant figures. Drawing upon the theoretical 
heritages of Karl Marx, Bowles and Gintis, in their famous work— Schooling in Capitalist 
America, argued that the educational system was functional to the reproduction or persistence 
of capitalist society and the reinforcement of social inequalities by producing the labour force 
of docility, passivity and obedience, and with values and beliefs conforming to the capitalism. 
In a word, schools produce workers! Under both heavy attack and continuous praise,丨11 the 
publishing of Schooling signified a break in the sociology of education as the issues of 
inequality, ideology and reproduction were brought back to the research agenda on 
2 
socialization. The influence of Bowles and Gintis's research programme has shown to be 
long-lasting and momentous in its following years, signified by the fierce debates around 
Schooling among Neo-Marxists and Non-marxists as well as scholars within the neo-Marxist 
Camp. Most important, the linkage between education and economy/class-society constituted 
the dominant research topic for many researchers and structured the on-going development 
of the sociology of education since then.121 
Compared with other reproduction theses, Bowles and Gintis's discussion on 
reproduction are more sophisticated and significant. Furthermore, their theory is also well-
formulated in a way that could be subjected to empirical tests. Inspired by Bowles and 
Gintis's idea, through the present study, I am going to answer to same set of questions 11 
What do secondary schools in Hong Kong teach?" and "What do they teach for?" Is the 
reproduction thesis as stated by Bowles and Gintis also valid in a capitalist "society like Hong 
Kong? How are our children moulded by our educational system? All questions stated above 
are significant for our understanding of the nature of Hong Kong educational system as well 
as its functions performing for the whole society. 
1.2 Objectives and Significance 
Based upon the foregoing consideration, the present study aims at providing a critical 
examination of the reproduction thesis, represented by Bowles and Gintis's correspondence 
principle, in the case of Hong Kong secondary schools. In examining the postulates derived 
from the correspondence principle, I would like to know, whether the mechanism and effects 
of reproduction, as assumed by Bowles and Gintis, exist in Hong Kong educational system? 
What are the social relationships characterized in the secondary schools? What,are the 
consciousness and personality traits of the students? How do the social relationships in schools 
contribute to the formation of students' consciousness and personality traits. What are the 
differences (if any) in the aspects of social relationship and consciousness among different 
groups of secondary schools? What are the forces or determinants in making their differences? 
And finally, the question of whether school produces workers? Or to what extent do 
二、 secondary schools in Hong Kong fulfil the reproduction function? 
A closer look at the differential socialization patterns (if any) in local secondary 
3 
schools will not only enrich our knowledge of the distinctiveness of our educational system, 
but also shed light on our understanding of the socializing function of schooling. By 
examining the reproduction mechanism and effects in the local educational system, it may 
help to illuminate the educational origins of local Chinese ethos and social developments in 
Hong Kong. For example, Lau and Kuan's study on Hong Kong Chinese ethos shows that 
an overwhelming normative support of social stability, a fragmented conception of class 
structure, the admiration of the capitalist economy and market competition, and the beliefs 
in Hong Kong as a land of opportunity are pervasive in the mind of local Chinese (Lau and 
Kuan, 1988:64-65). In accounting for this picture, besides the socio-economic factors as 
stated in their book, one may wonder what the role of education is in performing the 
socializing and stabilizing functions to the capitalist society as Hong Kong. Likewise, the 
prevalent labour quiescence and the apparent absence of industrial conflict and large-scale 
labour movement (Turner et al.，1991)，as well as the relative quiescence of student 
movement could also be explained from the educational realms. 
Given the fact that so far there has been little local academic research on the issue, 
except for pieces of sketchy observation (Choi, 1987) or scattered findings (Leung, 1990; 
Student Union of the Chinese University of Hong Kong, 1981; Wong, 1989)，let alone 
systematic and rigorous study, the present study may serve to fill this vacuum of local 
academic studies.13� 
Secondly, the importance of the present research is also extended to the theoretical 
realm. By applying the correspondence principle into the case of Hong Kong, we can address 
the theoretical debate on reproduction and socialization function of schooling or educational 
system, a thematic issue in the sociology of education and social stratification. Evaluation and 
criticism on the reproduction theory based upon this empirical research will be outlined to 
facilitate theoretical refinement and advancement. For example, Does school act as a 
dominant ideology transmission agent? How important is the economic factor or social class 
in structuring the school to perform the function of socialization? What is the socialization 
pattern in s c h o o l s under capitalism? All these are fundamental theoretical issues requiring 
reconsideration and further explication. 
4 
1.3 Organization of Chapters 
The succeeding chapters are organized as follows: 
Chapter 2 is a comprehensive and critical review of the literature on the reproduction 
thesis, both in theoretical discussion and empirical research, with a focus on Bowles and 
Gintis’s correspondence principle. Through this groundwork, we would work out a research 
agenda for the present study. 
Chapter 3 serves mainly as an introduction to the research design of the survey on 
56 local secondary day-schools at form three level. All essential steps involved in the survey, 
including data collection, research procedure, and data analysis method will be explained in 
details. " 
Chapter 4 first offers an account of the secondary school systems in Hong Kong, and 
then shows the structural origins and formation of a differential secondary educational system 
derived from the particularistic features of local political-social milieu — colonial capitalism. 
It is argued that the structural hierarchy and inequalities inherent in the system insert 
significant influence on the social relationship in schools and the consciousness of students. 
Through Chapters 5 to Chapter 7, the validity of Bowles and Gintis's correspondence 
‘principle:the resemblance thesis, the formation of consciousness thesis as well as the 
differentiation thesis will be assessed one by one in light of the research results. Discussion 
will be devoted to the scenario of social relationships in local secondary schools, their effects 
on the formation of student's consciousness as well as the differential socialization patterns 
within the secondary school system. 
Chapter 8，as an epilogue, will include a brief summary of the essentials of preceding 
chapters. In addition, reflections on both the theoretical and empirical aspects of the 
reproduction thesis that based upon the research findings will be discussed. Finally, issues 




THE REPRODUCTION THESIS IN SOCIOLOGY OF EDUCATION 
"Every social process of production is, at the same time, a process 
of reproduction... capitalist production, therefore...produces not only 
commodities, not only surplus-value, but it also produces and reproduces the 
capitalist relation, on the one side the capitalists, on the other the wage-
labourer." 
Karl Marx, Capital Vol.1 pp.531-532 
"In the social production which men carry on they enter into definite 
relations which are indispensable and independent of their will;...The sum . 
total of these relations of production constitutes the economic structure of 
society—the real foundation on which rise legal and political superstructures, 
and to which correspond definite forms of social consciousness....... It is not 
the consciousness of men that determines their existence, but on the contrary, 
their social existence that determines their consciousness." 
Karl Marx, Contribution to a Critique of Political Economy，1857 
2.1 Controversies over School as an Agent of Socialization 
Over the past two decades, there have been fierce theoretical debates on the 
socializing ftinction of schooling in the field of sociology of education (Blackledge and Hunt, 
1984; Giroux, 1983 ;Lynch, 1989; Tsang, 1988). From the perspective of Functionalism, 
education is fundamental to social control as well as social integration. It is school, as an 
- . , . • < 
agent of socialization in which children acquire their social roles and shared values of the 
society (Durkheim, 1956; Parsons, 1959; Dreebeen, 1968). However，the assumptions of 
value consensus and the nature of content socialized behind functionalist analysis are under 
heavy attack by the conflict theorists, that is,the Weberians and Neo-Marxists. The 
disagreements between Functionalists and Conflict theorists, differ in not so much the 
socializing functions of education, but in the content of socialization and the nature of society 
in which the educational system is embedded.111 
F o r the Neo-marxists, the nature of socialization would not be fiilly-understood in 
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isolation from the context of capitalist economy and nature of class society in which 
educational system is embedded. Based upon the Marxist conception of capitalism as a class 
society derived from the specific mode of production, Neo-Marxists assert that education 
institution helps to reproduce and maintain the capitalist society and social inequalities. 
According to Louis Althusser, a prominent French structuralist-Marxist, the school system, 
among the ideological state apparatuses (IS As), is of most importance to the on-going function 
and reproduction of the conditions of production, and in particular, the reproduction of labour 
power and relations of production (Althusser, [1969] 1980). Children learn not only the 
technique and knowledge in schools, but also the rules of good behaviour. As he stated as 
follows, 
’To put this more scientifically, I shall say that the reproduction of 
labour power requires not only a reproduction of its skills, but also, at the 
same time, a reproduction of its submission to the rules of the established 
order, i.e. a reproduction of submission to the ruling ideology for the 
workers, and a reproduction of the ability to manipulate the ruling ideology 
correctly for the agents of exploitation and repression...' 
‘ ‘ (Althusser, [1969] 1984:6-70) 
Therefore, by performing the functions of ideology transmission silently, the school 
contributes to the reproduction of the relations of production, that is, the capitalist relations 
of exploitation (Althusser, [1969] 1984:29-30). 
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Although Althusser successfully brought back the Marxist point of view in the agenda 
of sociology of education, his discussion on the questions of what is the content of ideology 
and how it is transmitted by schooling remain obscure and poor-grounded in terms pf 
empirical evidence. A great step forward in the theoretical discussien on reproduction would 
not come until the works of Bowles and Gintis (1976，1980, 1988). Adopting a Marxist's 
political economy4 approach to the study of the educational system, they advocated the 
prominent thesis, the "correspondence principle", to account for the functions of schooling 
to the reproduction of capitalism. 
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2.2 Bowles and Gintis on Education and Reproduction: What Do Schools do for Capitalism? 
For Bowles and Gintis, capitalist production is not merely a technical process, but 
also a social process in which human being is located in a certain set of social relationship 
and organization forms in a particular setting. Echoing the viewpoint of Althusser, they also 
held that the persistence of the capitalist system lies in the reproduction mechanism and 
process through which consciousness develops through the individual's direct perception of 
and participation in social life. By reproduction, Bowles and Gintis refer to the sum total of 
mechanisms and their actions constituted to the maintenance, stabilization as well as extension 
of the dominant patterns of power and property relationships (Bowles & Gintis 1976:126). 
It is through the reproduction of consciousness that the social relationship is sustained and the 
reproduction of the capitalist economy is possible. Under the capitalist economy, which is 
undemocratic and class-based in nature, the "production process is driven by the imperatives 
of profit and domination rather than human needs. Embedded in the undemocratic structure 
of capitalist economy, the reproduction of consciousness proceeds not only directly through 
the individual's participation in day-to-day labouring process (Bowles and Gintis, 1976:69-
84,92-100). In addition, the family as well as the educational system also play an important 
role in the formation of one's personality and consciousness, and finally in integrating the 
youth into the economic system and contributing to the reproduction of class-based society .121 
In analyzing the school as the most dominant institution of reproduction in modern times, they 
put their views as follows: 
”Education works primarily through the institutional relations to 
which students are subjects. Thus schooling fosters and rewards the 
development, of certain capacities and the expression of certain needs, while 
thwarting and penalizing others. Through these institutional relationships, the 
educational system tailors the self-concepts, aspirations, and-social class 
identifications of individuals to the requirements of the social division of 
labour." 
(Bowles & Gintis, 1976:129) 
Starting with a critique^ of liberal educational reform and functionalist optimism, 
Bowles and Gintis definitely refuted their hopes on the promises of education (Bowles and 
Gintis, 1976:45-47). The school in capitalist America, in their mind, actually does not serve 
as a major equalizer of social inequalities, or a major instrument in promoting the psychic and 
moral development of individuals, as conceived by the liberals and functionalists. Rarely have 
the egalitarian or developmental functions been achieved by the capitalist educational system. 
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On the contrary, it is the integrative function which is attained through schooling (Bowles and 
Gintis, 1976:48-49, [1980] 1988:17). In reality, the integrative function of schooling is 
entirely antithetical to the fulfilment of its equalitarian and developmental functions. 
According to Bovyles and Gintis, the failure of the educational system to promote 
equality lies in the pattern of economic inequality which is predominantly set in the economy 
itself. Education acts not in the way to alleviate the inequality, but rather to reinforce it by 
legitimating pre-exiting economic inequalities and preparing the youth for economic life. In 
the process of transmitting the ideology of equal educational opportunity and meritocracy, the 
school teaches the children to view inequality as necessary and desirable. As a result, the 
class structure and inequality are justified and legitimized (Bowles & Gintis, 1976:103-108, 
129, 131).: 
Moreover, the reproduction function of schooling goes far beyond the form of 
symbolic legitimation. The structure of social relations in school also produces, rewards, and 
labels personal characteristics, that is, personality traits, modes of self-presentation, self-
image, aspirations, and class identification relevant to the staffing of positions in the 
hierarchy. Through the pattern of status distinctions, it further fosters and reinforces the 
stratified consciousness (ibid:36-44; 126-31; 134-141). 
What are the personality traits contributed to the capitalist economy produced by 
schooling? In an earlier article by Gintis (1971)，four types of personality .traits were cited 
as requisites for adequacy of job performance in the workplace. They are (a) being 
subordinate to authority, (b) discipline to norms of regularity, punctuality and quiescence, (c) 
the cognitive mode of response to bureaucracy over that of the affective one, and (d) 
exclusive motivation by external reward (ibid:274-276). The schooling is central to the 
formation of one's personality development mainly through (1) the structure of social 
relations in education, in the forms of authority and control and types of sanctioned 
interpersonal relations, as well as (2) the system of grading in rewarding or penalizing certain 
traits of personality (ibid:272-274). 
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2.3 The Correspondence Principle:How do schools produce workers? 
The word "correspondence", is denoted to the notion that there exists a structural 
correspondence or resemblance between the social relations of educational system and those 
of workplace. Put simply, the correspondence principle holds that the social relations of 
education replicate those of the hierarchical division of labour in capitalist economy. They 
explains the correspondence principle as follows: 
"......the educational system operates in this manner not so much 
through the conscious intentions of teachers and administrators in their day-to 
day activities, but through a close correspondence between the social 
relationships which govern personal interaction in the work place and the 
social relationships of the educational system. Specifically, the relationships 
of authority and control between administrators and teachers, teachers and 
students, and students and their work replicate the hierarchial division of 
labour which dominates the workplace." 
(Bowles & Gintis，1976:11-12) 
For more elaboration: 
"Specifically, the social relations are reflected in the vertical authority 
lines from administrators to teachers to students. Alienated labour is reflected 
in the student's lack of control over his or her education, the alienation of the 
students from the curriculum content, and the motivation of school work 
through a system of grades and other external rewards rather than the 
student's integration with either the process (learning) or the outcome 
(knowledge) of the educational" production process". Fragmentation in work 
is reflected in the institutionalized and often destructive competition among 
students through continual and ostensibly meritocratic ranking and evaluation. 
By attuning young people to a set of social relationships similar to those of 
the workplace, schooling attempts to gear the development of personal needs 
to its requirement.’ 
(Bowles & Gintis, 1976:131) 
To support the notion of school's contribution to the production of uncritical, passive 
and docile workers, Bowles and Gintis (1976:134-139), in their study of 237 members of the 
senior year in a high school, found that the grades awarded related more to personality traits 
than academic abilities. The results also showed that higher grades were related to 
perseverance, consistency, dependability and punctuality while lower grades were related to 
creativity, aggressiveness and independence. 
Additionally! the correspondence of educational system with the social relations of 
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production goes beyond the aggregate level. In the capitalist economy, as different levels 
within the occupational structure requires different levels of education, the internal 
organization of the school is also patterned comparable to levels in the hierarchical division 
of labour. With regard to the side of workplace: 
"While respect for rules, dependability, and internalization of norms 
are required to some extent by all workers, there are important qualitative 
differences between levels. These tend to follow directly from differences in 
the scope of independent decision-making which increases with hierarchical 
status. Thus the lowest level of worker must simply refrain from breaking 
rules. On the highest level, the worker must internalize the values of the 
organization, act out of personal initiative, and know when not to go by the 
book. In between, workers must be methodical, predictable, and persevering; 
at a somewhat higher level, they must respond flexibly to superiors whose 
directives acquire a complexity transcending the relatively few rules that 
apply directly to their tasks. As we move up in the hierarchy, the crucial 
determinants of job adequacy pass from rule-following to dependability-
predictability to subordinateness to internalized values, all with an overlap of 
motivation according to external incentives and penalties." 
(Bowles & Gintis, 1976:96) 
Whereas on the side of the school, 
"Similarly, in education, lower levels (junior and senior high school) 
tend to severely limit and channel the activities of students, somewhat higher 
up the educational ladder, teachers and community colleges allow for more 
independent activity and less overall supervision. At the top, the elite four-
year colleges empathize social relationships conformable with the higher 
levels in the production hierarchy. Thus schools continually maintain their 
hold on students. As they，master，one type of behavioral regulation, they are 
either allowed to progress to the next or are channelled into the 
corresponding level in the hierarchy of production" 
‘ (Bowles & Gintis，1976:132) 
The differential socialization pattern of schooling is not confined to different levels 
of education, differences in the social relations are also observed within each level of 
schooling (i.e., the segregation of different class-based schools) and even within a single 
school (i.e., the practice of tracking). As a result, the prevalence of differentiation in a multi-
layered educational system mirfors the differentiated occupational structure of the capitalist 
economy. Since different sectors and sub-sectors are characterized by different forms of social 
relationship and organizational traits, and the social relations among and within schools are 
characterized by the composition and social backgrounds of the students; taken together, The 
differential school system channels various classes of students into various paths of 
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hierarchical occupational structure in the capitalist society. 
To substantiate their arguments, Bowles and Gintis cited the study by Jeanne Binstock 
in 1970 ( Bowles and Gintis, 1976:133-134) to illustrate the different patterns of social 
relations of higher education. It was found that, even within the college system, there existed 
apparent variations in organizational traits in various educational institutions. While the 
colleges of lower-class students emphasized followership and behavioral control，、the elite 
schools put more stress on leadership and motivational orientation. 
Of course, the differentiation phenomenon does not arise by chance. In explaining the 
structural origins of differentiation, Bowles and Gintis pointed out that the differential 
socialization patterns of schools stem from the educational objectives and expectations of 
administrators, teachers and parents and the responsiveness of students to various patterns 
of teaching and control in response to students of different social classes. In addition, the 
differences in the social relationships of schooling and inequalities of educational opportunities 
are further reinforced by disparities in financial resources (Bowles and Gintis, 1976:132-133). 
2.4 A synopsis:the formalization of correspondence principle 
Following the preceding discussion and theoretical explication (Bowles and Gintis, 
1981; Tunnel, 1982; Moore, 1988), the essential notion of Bowles and Gintis，s reproduction 
thesis is visually presented in the following diagram: 
Figure 2.1: Model of Bowles & Gintis，s Correspondence Principle 
(in the form of correspondence: 
resemblance and differentiation) 
Class Structure/ > Social Relationship in School 
， 、 ， 






p? a ^y > Students^ Consciousness 
It is hypothesized that the imperative logic of the capitalist economy or class structure 
determines or regulates the social relations of the settings of family and school; and it is 
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through these institutions of socialization in which individual's consciousness is moulded and 
the reproduction, or persistence of capitalist relation of production is made possible. 
For simplification, the relations between social relations and social consciousness in 
schools is shown in the following figure: 
Figure.2.2: Social Relationships in Schools and Their Effects on 
Students* Consciousness and Personality 
Social relationship in schools as Social consciousness (beliefs, values and types of personal 
hidden curriculum demeanour, modes of self-presentation, self image, and 
social class identification) 
Hierarchial division of labour Submission to authority & compliance, loss of autonomy. 
Alienated labour e.g. the "mug and jug" Alienation from learning itself, 
approach to teaching & learning 
Meritocratic ranking and evaluation Meritocratic orientation; inequality legitimation. 
Personality-based grading practices Traits rewarded are subordinancy, discipline, cognitive 
mode of response, external motivation whereas traits 
penalized are creativity, independence and aggressiveness. 
Teachers，expectation Students' self-aspiration and future expectation. 
• K 
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2.5 Research on the Reproduction Thesis:An Overview 
The book Schooling in Capitalist America has triggered off hot debates around the 
issue of the reproduction thesis in sociology of education since its publication in 1976. 
Besides the theoretical elaboration and extension attracted to the issue (Apple, 1981，1982; 
Carnoy and Levin, 1985; Cole, 1988),131 several pieces of empirical research were directed 
to tackle the thesis of reproduction, and the correspondence principle, in particular.141 
Concerning the presupposition that an inter-generational reproduction of consciousness 
and socialized inequality via the linkages among the authority relations experienced by fathers 
at work, then transferred to childbearing styles, and replicated in school interaction with 
teachers, Frank Howell and Lynn McBroom (1982) tested it by analyzing data from a national 
sample of 1608 male school sophomores. Results showed that" the linkage between class 
background and family relations was minimal while the correspondence of family and school 
relations was proved to exist. 
With regard to the thesis that schools primarily serve to develop student's non-
cognitive characteristics necessary to the reproduction of the social relationships of 
production, Michael Olneck and David Bills (1980) utilized a dataset of 371 aged 35-59 year 
old males to assess the proposition made by Bowles and Gintis. The result showed that their 
theory was not supported by empirical evidence. 
Later, in a comprehensive and critical review of the literature of over 250 relevant 
articles on the non-cognitive dimensions of school and work success, David Bills (1983) found 
little support for Bowles and Gintis’s claims. In fact, the correspondence thesis is too general 
to account for the observed patterns since there are a great deal of setting-to-setting variations 
even within the various hierarchical levels. He also charged Bowles and Gintis' use of 
secondary evidence with the flaws of over-generalization, improper interpretation and 
selective reporting. 
Colclough and Beck (1986), using survey data from the national Longitudinal Survey 
of the high school classes collected in 1972 and 1979，examined the effects of mechanisms 
of school type (i.e. public vs private), the socioeconomic composition of school communities 
and curriculum tracking within schools in the maintenance of the mental-manual division of 
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labour within social class structure. The study shows that class reproduction of the mental-
manual division of labour through the educational system is a predominant pattern. Among 
the determinants of reproduction, tracking is shown to be the most important mechanism in 
the reproduction process of the United States educational structure. 
As to the validity of the differentiation thesis, Kathleen Wilcox and Pia Moriarity 
(1977, quoted from Carnoy and Levin, 1985:112-143), undertook an ethnographic study of 
two first-grade classrooms located in two different class-background neighbourhoods. They 
found that even as early as the first grade, there were systematic differences in occupational 
orientations, in all the dimensions of relationship to authority, role orientation, verbal self-
presentation skills, as well as cognitive skills and achievement, resulted from daily classroom 
interaction. Through the school practices the children prepare for occupations similar to those 
of their parents. 
Jean Anyon (1980), in her ethnographic study of the relationship between social class 
and the hidden curriculum of work, also offered tentative support of the argument that 
difference in work in classroom exist in contrasting social class communities. By examining 
the curricular, pedagogical, and pupil evaluation practices of the fifth grade in five elementary 
schools, she showed that different hidden curriculum of work emphasizing different cognitive 
and behavioral skills existed in each social setting and thus contributed to the children's 
development of certain potential relationships to physical and symbolic capital, to authority, 
and to the process of work, and thereby helped to reproduce the system of social relations in . 
capitalist society. In an article also based on the study (1981), she further illustrated the 
reproductive aspects of the schooling experience in terms of school work, school knowledge 
and forms of student resistance. Schooling contributes to the reproduction of an unequal 
system of class by emphasizing work skills and capacities in different classes appropriate to 
the reproduction of the division between manual and mental labour; by legitimating class-
based curriculum knowledge and dominant ideologies; and by providing an institutional arena 
in which children may develop partial and cultural rather than political response to resisting 
,oppression. 
Regarding the differential reproduction at the secondary level, Kathleen Lynch (1988， 
1989)，in her study on a national study of 86 Irish second-level schools from different sectors, 
found that the school reproduces inequalities through the unequal treatment of pupils by their 
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class, race, sex and ability. It was evident from the data of school documents and interviews 
with school principals that the evaluation and assessment system, ability grouping and 
selection, the maintenance of hierarchical control and discipline as well as extracurricular 
activities and facilities were mechanisms fulfilling the reproduction functions. The effects of 
schooling on competitive individualism and students，lack of autonomy were commonplace 
across schools but not without variation. For example, when schools of different sectors were 
compared, the extra-curricular activities in both sports and arts and extracurricular facilities 
were also found differentiated along the line of school students's class-background. 
To explore Bowles and Gintis's hypothesis that relationships in schools reproduce the 
consciousness of workers by fragmenting students into groups where different capabilities, 
attitudes and behaviours are rewarded, Jeannie Oakes (1982) examined a study of schooling 
survey involving 139" secondary classrooms of, different tracks levels. Drawing the data 
collected by questionnaires administered to teachers and pupils, and open-ended interviews 
of teachers, she found that relationships in lower track classes were more characterized by 
alienation, distance and punitiveness than those in upper track classes. Moreover, students in 
the lower track expressed more negative attitudes about themselves and their futures. The 
results showed that schools played a crucial role in the reinforcement and production of 
differences in both the dimensions of social relations and social consciousness. Later, in her 
book Keeping Track，Oakes (1985) further elaborated the role of tracking in constituting 
inequality and reproduction resulted from the differences in the content and quality of 
instruction, teacher-student and student-student relationship, the expectations of teachers for 
their students, the affective climate of classrooms and other elements of school life. 
To sum up, from the studies above, whatever directly related to Bowles and Gintis's 
correspondence principle or implicitly guided by their ideas, provide both supporting and 
negative evidence on Bowles and Gintis's correspondence principle. Generally speaking, 
although certain postulates of Bowles and Gintis': theory are supported, the validity of the 
other postulates still wanders reservation. 
First of all, the findings on the class-background and family relationship was 
contradictory, as Howell and McBroom showed that parents' socioeconomic background did 
not exert significant effect on their social relations at home, and this was in sharp 
contradiction with the studies of Kohn. Although Howell and McBroom also demonstrated 
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a significant co-variation between authority relations at home and school, the correspondence 
relations between family background and school relations were still obscure. 
Concerning the relationship between personality and the rewarding system in schools. 
As Bills' review indicated that there was little support for the Bowles and Gintis's claims, 
given the significant setting-to-setting variation even within the various hierarchical levels. 
At the same time, although the reproduction effect is evident, the contribution of 
consciousness-making by schooling is not ascertained, especially after the consideration of the 
counter example provided by Paul Willis's famous study (1977). Willis's account of the 
"Hammertown lads" in Britain showed that the existence of counter-school culture is 
strikingly similar to shop-floor culture and both are aspects of the layer culture of the working 
class. The most basic, obvious and explicit dimension of counter-school culture is entrenched, 
general and personalised opposition to authority. The lads hold an essential belief that the 
teachers' authority is arbitrary. The opposition to authority express in numerous 
ways:truancy, smoking, drinking, and a non-conformist style of dressing and even vandalism, 
violence and theft. During school hours their resistance is principally manifested in the 
withdrawal from normal school activities and continuous guerilla warfare. They also air their 
an arrogance against school knowledge and academic qualification. They think only about 
here and now and are dedicated to ’having a laugh，. One significant implication derived from 
the case study is that reproduction should no longer to be viewed as a simple, smooth, with 
solely external economic forces impinging upon passive subjects. As a matter of fact, the 
pupils are not merely passive bearers of ideology, but active appropriators who reproduce 
existing structures only through struggle, contestation and a partial penetration of those 
structures. ； 
After Willis' pioneering work on pupils，resistance, increasing concern is devoted to 
the issue of human agency in the social and cultural reproduction processes as well as the 
significance of school deviance (Humphries etc., 1981). The further research on the 
"resistance" phenomenon have elucidated a more complex and subtle picture of students in 
their experience of socialization. 
Regarding the differentiation thesis, in particular within schools, the effects of 
tracking has been well-supported by numerous studies. At the elementary level, it also gains 
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tentative support from two studies by Anyon (1981) and Wilcox (1977)，in spite of the 
limitations of ethnography for making generalization. However, the scenario at the secondary 
level is not clear. So far there is no study directly addressed to the secondary school except 
for Lynch's school survey on school principals. But what one regrets is his placing too much 
emphasis on school background data and administrators’ view while there is a lack of 
teachers' and students，perspectives provided. For the same reason, Binstock's study on 
differentiation among colleges is also criticized for exclusive reliance on official documents. 
. . . . - r . ' - “ .. . . 
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2.6 Theoretical Criticisms and Evaluation: 
A major thrust of Bowles and Gintis's thesis of reproduction is its demonstration of 
the connection between social relationship in the workplace and the school. By putting the 
education system within the capitalist mode of production and linking up schooling process 
and mechanisms with social structure, Bowles and Gintis made a great contribution to 
sociology of education by setting up a comprehensive and suggestive research agenda on the 
non-cognitive dimension of schooling effect to the reproduction of capitalist economy. The 
illumination of the reproduction mechanism were also made in the empirical research 
afterwards. 
Without exception, Bowles and Gintis's theory is subject to criticisms on a number 
of grounds. Of them, the two major ones are economic determinism and the improper 
conceptualization of human agency. 
1. Correspondence principle as economic determinism? 
Bowles and Gintis are always accused of adopting an economic determinist approach 
to the study of education. Educational activities are nothing more than the reflection of 
underlying economic forces or relations of production. Such a mirror-like conception of the 
relationship between economy and education inevitably results in an oversimplification of the 
educational phenomena or economic reductionism. For example, in examining the case of 
British capitalism, David Reynolds (1984) found that there was little correspondence between 
educational system and the capitalist economy, as represented in the lack of fit between the 
curriculum of the schools and the requirements of the economy. The autonomous state of 
educational system, ip both organizational and individual levels, rejects any simplistic 
conception of the relationship between educational system and capitalist economy. But Bowles 
and Gintis seemed to have assumed a direct relation between the system of production and 
the ongoing operation of the school| without specifying the concrete mechanism or mediating 
processes by which political and�economic needs are translated into pedagogical practice in 
schools. Indeed, more in-depth analysis at the organizational as well as interpersonal levels 
is almost missing in their works. In many aspects, Bowles and Gintis did nothing more than 
simply asserted that social relationships happening in schools determine one's social 
consciousness, but never provide adequate evidence. 
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Facing these criticisms, Bowles and Gintis revised their theory accordingly. In their 
recent work (1988)，they contended that their theory should not be taken" as a comprehensive 
theory of contemporary schooling, but rather as a theory of the linkage between education and 
the economy" (Bowles and Gintis, 1988:236). Furthermore; the linkage between education 
and economy is no longer viewed as a simple deterministic one. In lieu of a structuralist 
account of the dynamics of schooling process, they reconceptualized the school as an arena 
of structured social interaction. Structure only exercises partial control over the site of school, 
as school processes relative autonomy with its own principles of internal organization. 
Caution has been called to the analysis of the logic of the school setting. However, it is the 
impasse for the neo-Marxists to maintain the reproduction thesis, but at the same time allow 
room for relative autonomy, as Andy Hargreaves (1982) contested that their position is 
contradictory and equivocal. In my opinion, the reconciliation of primacy of economic factor 
and relative autonomy lies in both theoretical "work and empirical enquiry. The revised Neo-
Marxist's approach to education requires more specification on the logic of the site and the 
intricate linkage between education and economy, rather than simple assertion. More 
empirical works should also gear toward this direction. 
2. Where are the people? 
One more fundamental attack on Bowles and Gintis's theory is its structural bias, 
without sufficient attention to the role of human agency in the socialization process. M. 
Hickox (1982) undermined Bowles and Gintis's theory in the light of the evidence that the 
working class accorded relatively little legitimacy to educational qualification. Concerning the 
role of formal education in shaping the work attitudes and expectations of the working class, 
Hickox also found that there was little evidence to support their argument. Indeed, The 
formation of working class attitudes to work was attributed more to the working class 
subculture itself than the experience of formal education. This case was well-illustrated in the 
aforementioned study by Paul Willis, where the lads rejected the school culture in the ways 
of opposition to authority, and rebellion against the conventional career of students. Human 
agency, manifested in the form of students，resistance, refuted any oversimplified view of 
reproduction or top-down approach to socialization.151 
The rediscovery of human agency in the works of Willis arouse increasing concern 
of the aspect of resistance among school students. In response to the onesidedness of radical 
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20 
reproduction theorists on the issue of human agency, the resistance theorists (Giroux, 1983a, 
1983b， 1983c) argue that the mechanisms of social and cultural reproduction are never 
complete and always met with partially realized elements of opposition. Recognizing both the 
autonomy of school and agency, the resistance theorists regard schools as contested terrains 
marked not only by structural and ideological contradictions but also by student resistance. 
Schools are not simply the by-product of economy but social sites characterized by both overt 
and hidden curricula, dominant and subordinate cultures, and competing class, race or gender 
ideologies where the human agency accommodates, mediates and resists the logic of capital 
and its dominating social practices. 
The major contribution of the works of resistance theory is to re-draw our attention 
to the existence of pupil's resistance to schools' authority and ideology. The reproduction 
process is shown to be neither smooth nor complete as the earlier reproduction theorists 
assumed. More importantly, a proper understanding of the reproduction of consciousness is 
not possible without the consideration of the subjects' lived experience in school life. 
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Apparently, the over-socialized conception of man underlying the correspondence 
principle is unwarranted, as the simple imposition of social relations on human consciousness 
results in a total neglect of the active role of human agency in accommodating and 
transforming the social relations. What is left is a passive and mindless human being and a 
mechanistic view of the working of reproduction process. 
In light of the preceding discussions about empirical research and theoretical debates, 
What are the suggestions or direction for further works on the correspondence principle? 
As showed above, the weakness of the correspondence principle lies in both empirical 
and theoretical aspects. In the aspect of theory construction, the relative autonomy of school 
or the logic of site is left unexplicated. So is the case of human agency. An advancement in 
the theoretical realm relies on enquiries into the two black boxes as well as the construction 
of linkage between agency and structure (Bills, 1983; Harker, 1984; Taylor, 1982). 
Moreover, as Reyolds (1984) reminded us, for a proper understanding of the relative 
autonomy of school and educational system, we have to pay more attention to the social-
historical context in which they are embedded. 
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Regarding the empirical relevance of the postulates of the correspondence principle, 
the association between social relations happening in school and students' consciousness is not 
yet well-established. As to the differentiation thesis, the research on tracking is flourishing 
while studies on the intra-level differential socialization patterns among different levels of the 
educational system is still inadequate, especially at the secondary level/ Perhaps more 
empirical works have to be devoted to this area. 
As with the aspect of empirical research, refinements in research design, including 
conceptualization, measurement, triangulation in research methods are required. As schooling 
practice is a multifarious process involves different levels of elements. There is a need to 
investigate its complexity by means of both survey, ethnography as well as documents as 
these methods are complementary to one another and further enrich our understanding of the 
一 mechanism and process of reproduction. Furthermore, to correct the tendency of neglecting 
the human agency, an appropriation of the perspectives of administrators, parents, teachers 
and students is vital to a proper understanding of the accommodation and resistance processes. 
Although the part of students have been observed by the resistance theorists, the role of 
teachers in mediating reproduction is still under-explored.[61 
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2.7 Setting the Research Agenda:Hypothesis for Test in the Present Study 
In view of the preceding theoretical explication on Bowles and Gintis，s 
correspondence principle and the availability of data (for details, please refer to Chapter 3)， 
the present study aims at examining the following working hypotheses derived from the three 
postulates: 
Postulate 1 The Resemblance Thesis: 
With regard to Hong Kong secondary schools, at the aggregate level, there exist 
structural similarities between its social relations and those of workplace. 
HI: In general, the social relationships in Hong Kong secondary schools are characterized 
by hierarchial division of labour in the form of vertical authority from administrators 
to teachers to students. 
H2: Alienated labour in the forms of students' lack of control over his or her education— 
the alienation of the student from the curriculum content, and the motivation of 
school work through a system of grades and other external rewards rather the 
learning process or outcome. 
H3: Fragmentation in work in the form of destructive competition and meritocratic 
ranking and evaluation. 
H4: Grade rewarded in schools follows the criteria of personality traits One's grade is 
positively correlated with one's orientation of submission to authority,, internalized 
control but negatively correlated with one's creativity, independence and 
aggressiveness. 
, Postulate 2:The Formation of Consciousness Thesis: 
: � The social relations in Hong Kong secondary education facilitate the formation of 
student's consciousness and personality, that is, student's consciousness and personality are 
correlated with the social relations in Hong Kong secondary schools. 
23 
H5: Secondary school students in Hong Kong are characterized by the orientation to 
conformity and acceptance of authority. 
H6: Secondary school students in Hong Kong are characterized by the dominant views of 
knowledge, achievement ambition and work preference. 
H7: Secondary school students in Hong Kong are characterized by the beliefs in 
meritocracy. 
H8: Secondary school students are characterized by the acceptance of status-quo and 
scepticism of the feasibility and desirability of social transformation. 
H9: Students' consciousness and personality traits are correlated with the social relations ” 
in Hong Kong secondary schools. 
Postulate 3:The Differentiation Thesis: 
There are significant differences in both social relations and student's consciousness 
among different types of Hong Kong secondary school； 
H10: There are significant differences in the composition and social backgrounds of the 
students among different types of Hong Kong secondary school. 
H l l : There are significant differences in financial resources and facilities among different 
types of secondary school, v 
H12: There are significant differences in expectations of teachers among different types of 
secondary school. 
H13: There are significant differences in social relations in the forms of academic 
atmosphere, dominate-subordinate relationships between teachers and students, 
alienated learning, and personality-based reward system among different types of 
secondary school. 
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H14: There are significant differences in the students' personality and consciousness, in 
terms of traits of personality, self-concept, self-aspiration, future class identification, 
orientation to conformity and authority, views on knowledge, and normative 
orientations towards social issues among different types of Hong Kong secondary 
schools. 
H15: Of each type of school, students' consciousness and personality traits are correlated 
with its social relations. 
After explicating the hypotheses for validation in the present study, the method of data 




3.1 General Research Design 
The data collected and reported in this study are drawn mainly from documentary 
materials and a cross-sectional survey conducted in 1992 by the author. Documentary 
materials consist of (1) published as well as unpublished statistical data from the Hong Kong 
Government, mainly the Education Department, and (2) other documents including past 
academic studies as well as other publishing materials. The data collected from the 
documentary materials are mainly utilized to"provide a general background of the Hong Kong 
secondary school system while more specific data on teachers and students were elicited from 
the survey. The following sections will give a brief account of the survey. 
3.2 Subjects and Sampling 
With the kind assistance of the Hong Kong Association for Discipline and Counselling 
Teachers, its member secondary schools are served as the target population of the study. All 
its 106 secondary day-school members were invited to participate in the survey. Letters of 
invitation were sent to individual schools in late-February 1992，and finally 55 schools were 
willing to participate in the survey on Hong Kong secondary schools students' ethos and 
behaviour.111 Given th^ strategic value of "prestige school" in the study and the under-
representation of prestige school in the sample drawn, in the first stage, 16 famous schools in 
local community were approached afterwards in the hope of enhancing the proportion of the 
prestige school.油 Finally, three more schools agreed to take part in the research project. As 
a result, data of both students and teachers, ranging from form 2 to form 4 of 58 schools 
were collected. However, for the present study, only the data of form 3 are examined. As 
there are 2 schools that do not offer form 3 classes in the current academic year, it results 
in only a total number of 56 local secondary day schools included in the following discussion. 
Table 3.1 is a profile of the distribution of the secondary schools in the sample (For more 
details of the profile, please refer to notes at the end of the chapter). A comparison with the 
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whole population of local secondary schools (see Table 3.2) shows that almost all main types 
of schools were found in the study, except for the Government schools.131 
Table 3.1 The Distribution of 56 schools in Sample 
Curriculum 
S e c t � r Grammar Technical Pre-vocational All � 
Government n.a. n.a. n.a. n.a. 
Aided 41 2 6 49 
Pnvate 4 n.a； n.a. 4 
DSS 3 n.a. n.a. 3 
All 48 2 6 56 
ft n.a.rnot a p p l i c a b l e ~ - “ ™ - ™ " " ™ " ™ " — - - ~ ~ ~ ~ 
Table 3.2 The Distribution of the Whole Population 
of Local Day-time Secondary Schools. 1991 
Curriculum 
Sector Grammar Technical Pre-vocational All 
Government 32 10 n.a. 42 
Aided 285 11 23 319 
Private 56 1 n.a. 57 
DSS 5 n.a. n.a. 5 
All 378 22 23 423 
# n.a.:not applicable; 
excluding schools other than Anglo-Chinese and Chinese Middle schools. 
The reasons for choosing form 3 as the target are based on the consideration that (1) 
upper forms students are busy with their studies, especially for those in form 5 and form 7， 
and most schools are reluctant to make the regular lesson period available to activities other 
than normal schedule. Besides, for certain schools, especially in the cases of prevocational 
schools, no comparable upper form classes were available. (2) students in form 1 and form 
2 may not be well-equipped to fill in the questionnaires in terms of persistence and ability. 
(3) To facilitate comparison and take feasibility into account, the class of form three is 
therefore chosen for analysis. In addition, the form three stage, as the last year of the nine-
year compulsory education, is a threshold for the secondary school students. They are facing 
the choice of further studies and work. There are a significant number of children leaving 




Ideally speaking, the best method is certainly the random sampling one by which 
students are selected from all classes of the same grade level. However, it is not feasible in 
practice as it would put heavy burden on the administration procedure. Alternatively only one 
class of form three students and subject teachers was selected. With regard to the selection 
of individual class, for each participatory school, one class of form three students and subject 
teachers was purposely selected to fill in questionnaires. The criterion is as follows: 
(1) for schools practising mixed-ability grouping, the class surveyed was randomly 
selected. 
(2) for schools practising streaming or tracking, it was the class with average 
academic performance that was selected. 
The rationale behind the selection of the class of the average level in schools 
practising streaming is based on the consideration of the significant effects of streaming on 
the differential schooling process. [4] Given the wide-spread of streaming practice in local 
secondary schools, there is great variation, both in terms of academic and behavioral 
performance, among classes even within the same school. A random sampling method may 
result in many deviant classes selected and the genuine picture distorted. 
3 .3 Procedure of Data Collection and Analysis 
Prior to the survey, I spent four months for fieldwork in a prevocational school to 
look for first-person experience of the process of schooling and a scene of students’ ethos at 
present. In-class observations were permitted and teachers and students of the school were 
interviewed. Such invaluable experience contributes a lot to my understanding of the subjects' 
schooling lives and to the preparation of the questionnaire for this survey. 
For launching the survey, letters requesting assistance were sent to the principals of 
individual schools. After the confirmation of their participation, student and teacher 
questionnaires, explanation on the research and instruction notes were sent to the participant 
schools accordingly. Most questionnaires were distributed in late-February to late-March, with 
the exception of four schools. The exact time and date for distributing the questionnaires to 
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the subjects was determined by the school authority. In most of the cases, students were 
required to fill in questionnaires during a regular class period and each class of students was 
monitored by a teacher who has read the notes on instruction in advance. The teacher in 
supervision was responsible for giving a briefing about the study and explaining the content 
to the students. Normally the whole process will take the students about 30 minutes and the 
questionnaires were immediately collected. Afterwards, the teacher in supervision was also 
required to fill in a short reply slip to indicate the student's reaction during the period. The 
slips collected showed that in most cases, the questionnaire-filling processes were finished in 
well conditions. 
On the teachers' side, only the cultural and technical subjects teachers of the class 
were required to fill in questionnaire in a time span of about one week. Later, the author 
collected both of the students and teachers questionnaires after notification from the school. 
Data analysis was conducted through the SPSS programme. Factor analysis was 
utilized for simplifying data and scale construction. Reliability tests in terms of Alpha 
coefficients were performed to assess the scale's reliability. Comparisons between different 
groups were achieved by the means of cross-tabulation and ANOVA. 
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3.4 Instrument and Measurement 
Self-administrated questionnaires, mainly in structured form, were used to collect the 
data from the students and teachers.. The teacher's questionnaire is composed of (a) 
biographical information, (b) opinion on student-teacher relationship,and evaluation of 
students, and (c) a section in the form of short open-ended questions concerning one's view 
on students and classroom management. The student's questionnaire is divided into three 
parts, including (a) personal background, (b) attitudes and values toward family and school 
life and opinion on certain statements, and (c) self-reported performance in school. In the 
following passages, only the measures relevant to our present study in the questionnaires will 
be discussed. 
Regarding the data of student，family background, in particular, the student's parents 
occupation (industry and occupation) classification scheme is a modified one after the census, 
1991. For a reference, please find two copies of questionnaires enclosed in the Appendices. 
Teachers’ perspective on discipline and classroom order 
To measure teachers' attitudes towards school discipline and classroom order, a five-
point scale ranging from strongly disagree to strongly agree was given to answer the 
following items: 
1. Not too much freedom should be given to the pupils; otherwise, they will abuse. 
2. Students are tricky and should be strictly treated. 
3. Classroom order is more important than teaching. 
4. Ask the students strictly follow my instruction during lessons. 
5. I tolerate the student not listen to lesson. 
6. It should be lenient to rule-breaking students. 
7. Students should obey even if the rules are unreasonable. 
8. Corporal punishment should be enforced by the school authority. 
9. Students should be strictly treated. 
10. Not too kind to the students otherwise they won't behave themselves. 
11. Students should obey to teachers absolutely. 
12. Students should not refute what teachers say. 
13. One cannot reason with students. 
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14. Students are dependable. 
15. I treat the students as friends: 
16. School strictly control students. 
17. I strictly enforce school rules. 
Classroom order maintenance (teacher's perspective V 
The following items were set to indicate the classroom order management practice 
employed by teachers. They include: 
1.1 explicate the requirement for classroom order. 
2. I request a strict classroom order. 
3. I would tolerate classroom disorder.； 
4. I scold students. 
5 .1 punish students.— 
6. I punish students without asking the causes. 
7. I punish students without giving reasons. 
The response categories available were never, rarely, from time to time, many times 
and always. 
Strictness in school discipline scale 
To measure the degree of strictness in school discipline, respondents were asked to 
report on a five point scale (never, rarely, from time to time, many times, always) of how 
frequent their schools in the following aspects: 
lv My school is strict in disciplinary measures. 
2. there is severe punishment for minor faults in my school. 
Punitive practice scale « 
To measure teachers'classroom management strategies and disciplinary practice, the 
index is composed of five items by which the respondents were requested to report how 
frequent the following situation happen in the school since the beginning of the academic year 
of 1991¾ 
1. Teachers maintain strict classroom order. 
2. Teacher punishing classroom rule-breaking behaviour. 
3. There is severe punishment for classroom rule-breaking behaviour. 
4. Teachers punish students without asking the cause. 
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5. Teachers punish students without giving reason. 
A five-point scale consists of the choices never, rarely, from time to time, many times 
and always was available. 
Classroom climate scale 
It is a 7-item instrument that measures aspects of classroom climate, that is, how 
frequent teachers adopt an open approach to interact with their students. The respondents 
were asked how frequent the happening in the school since the beginning of the academic year 
in 1991. They are: 
1. Teachers have laughter with students out of classes. 
2. Having laughter with the students during lessons. 
3. Teachers ask for students' opinion. 
4. Teachers accept students，opinion. “ 
6. Teachers explain the content to the students. 
7. Teachers allow the students to discuss in lessons. 
A five-point scale consists of the choices never, rarely, from time to time, many times 
and always was available. 
Pedagogy 
Students are asked about their teachers’ pedagogical practice in the following items: 
1. Students are requested to jot notes. 
2. Students are requested to recite textbooks and notes. 
3. Teachers prepare test and examinations by notes. 
A five-point scale consists of the choices never, rarely, from time to time, many times 
and always was available. 
Relationship with teachers scale 
In measuring students' relationship with their teachers, respondents were asked to 
respond to 2 items with a five-point scale (very poor, fairly Poor, average, fairly good and 
very good). They are:r 
1. Relationship with headteacher. 
2. Relationship with other teachers. 
L ！Af'^'i、"、…“‘‘ • ’ ‘ J • _ : ” . . : : : : . ： . : . . , . . . 
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Alienation with learning Scale 
It is five-item scale consists of the following statements: 
1. What is taught not understood. 
2. Textbooks not understood.. 
3. There is too much homework. 
4. The homework is too difficult. 
5. It is hard to cope with tests and exams. 
The response categories available were never, rarely, from time to time, many times 
and always. 
Difficulties with English scale 
The items of the scale include: 
1:; English is difficult to learn. 
2. It is difficult to study in English. 
Again, the response categories available were never, rarely, from time to time, many 
times and always. 
Alienation from involvement (apathy) scale 
To measure the degree of involvement or participation in school life, four items with 
response categories from never, rarely, from time to time, many times to always were listed 
as follows: 
1. Reviewing what is taught. , 
2. Discussion with classmates on academic issues. 
3. Joining extracurricular activities organized by the school. 
4. Raising opinion to the school authority. 
Membership of society for extracurricular activities 
It measures the number of membership one belongs to in their extracurricular 
activities in the current academic year. 
Sense of belonging scale 
It is a scale concerning the respondents' sense of belonging to the school attending 
Five-point scale ranging from strongly disagree to strongly agree was given to answer the 
following items: 
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1. I am satisfied with this school. 
2. I am proud of this school. 
Feeling of meaninglessness scale 
It was a measure of students' feeling of meaninglessness of school life. 
As a composite index, it consists of the following five items: 
1. I enjoy going to school. 
2. I am uninterested in study. 
3. School life is meaningless. 
4. Lessons are boring. 
5. I am uninterested in what is taught by the teachers. 
For items 1-2, respondents were requested to check on a five point scale ranging from 
strongly disagree to strongly agree. As to the items 3-5，the response categories available ‘ 
were never, rarely, from time to time, many times and always. 
Sense of powerlessness 
Respondents were requested to check on a five point scale ranging from strongly 
disagree to strongly agree for the following item: 
It is useless to make suggestion to the school authority. 
Role identification scale 
Three items with a five-point scale (strongly disagree, disagree, undecided, agree and 
strongly agree) were employed to measure the respondent ’s level of identification with the 
role of student. The three items included are as follows: 
1. Students should respect teachers. 
2. Students should conform to school rules. 
3. Students should work hard for study. 
Student，rule orientation 
1. School rules are reasonable. 
2. There are too many school rules. 
A five-point scale (strongly disagree, disagree, undecided, agree and strongly agree) 
were employed to indicate their opinions on the statements listed above. 
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Orientation to authority scale 
This is an index intended to measure respondent's acceptance of authority or 
submission to discipline. Its component items are: 
1； I would not tell the teacher even if I find something wrong with his instruction. 
2. One should conform to teacher's unreasonable order. 
3. Students should conform to unreasonable rules. 
4. Remain silence even with dissatisfaction. 
Respondents were requested to check on a five point scale ranging from strongly 
disagree to strongly agree. 
Academic competition 
To measure the degree of competition for academic results among classmates, students 
were asked to respond to the following item in a five point scale from strongly disagree to 
strongly agree. 
There is keen competition for academic results in my class. 
Positive feedback from teachers 
To measure the frequency of positive treatments from teachers on individual students 
since the beginning of the academic year of 1991, the scale consists of the following two 
items: 
1 ‘ teachers showing care to me. 
2. praised by teaches. 
k five point scale from never to always was provided for each of the item. 
Negative feedback from teachers 
As a measure of the frequency of negative treatments from teachers since the , 
beginning of the academic year of 1991，it is composed of two items listed below: 
1. being teased by teachers. 
, 2. being punished or scolded by teachers. 
The scoring scheme is the same as the one for "positive feedback" . 
Teacher's preference of students，personality traits 
As shown below, there are twelve items concerning the students' personality traits 
where teachers like or dislike: 




3. gratification deferral 
4. being punctual 
5. orders empathy 
6. creativity 
7. being dependable 
8. being consistent 
9. being temperamental 
10. regarding high marks in prior to what is learnt 
11. aggressiveness 
12. being independent 
A five point scale in terms of dislike a lot, dislike, neutral, like and like a lot 
is available for answer. 
Students’ personality traits 
This concerns the students' personality traits they identify themselves. Students were 
requested to respond to a five-point scale in terms of strongly disagree, disagree, undecided, 
agree and strongly agree. The fourteen items are: 
1. I respect my teacher. 
2. I am concerned with my conduct in school. 
3. I can empathize orders. 
4. I can defer gratification. 
5. I am afraid of teacher's punishment. 
6. I am punctual. 
7. I am consistent. 
8. I am independent. 
9. I am creative. 
10. I am dependable. 
11. I am perseverant. 
12. I put high marks in prior to what is learnt. 
13. I am aggressive. 
14. I behave myself in front of teachers. 
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Students’ self-ima^ 
It is composed of three items as follows: 
1. I like myself. 
2. I am inferior to other one's else. 
3. I am not college material. 
Respondents were requested to check on a five point scale ranging from strongly 
disagree to strongly agree. 
Work orientation: 
Two items listed below are used to indicate the degree of discrimination against 
manual labour and compliance to workplace authority. They are: 
1. White collar job is better than blue collar job 
2. One should obey the boss absolutely in the workplace. 
Respondents were requested to check on a five point scale ranging from strongly 
disagree to strongly agree. 
Student's attitude towards knowledge 
Five items concerning pupils, views on knowledge are as follows: 
1.What is taught cannot be applied to daily life. 
2.What is learnt is useful to future works. 
3.Academic subjects more important than practical subjects. 
4.Academic results in English is more important than that in Chinese. 
5.Girls best fit humanities, boys best fit science subjects 
Again, respondents were requested to check on a five point scale ranging from 
strongly disagree to strongly agree. 
Meritocracy orientation, attitudes towards social inequalities etc. 
The following items were provided with a five-point scale ranging from strongly 
disagree to strongly agree for answer: 
l .The more one is talented, the more one can achieve. 
2.Society fairly distribute income by one，contribution. 
3.Higher income job requires higher level of educational attainment. 
4.The higher one's educational attainment, the more one's talented. 
5.Hong Kong is an equal society where everyone share the same chance of 
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success. 
6.The educational system is fair, one's failure is one，own responsibility. 
T.Social injustices are non-changeable and inevitable. 
Students educational aspiration 
Students were requested to indicate their desired levels of educational attainments on 
the following items: 
a. Form three or approximate level 
b. Form five or approximate level 
c. Matriculation 
d. Polytechnic or approximate level 
e. University level 
f. Graduate School — “ 
Student，s educational expectation 
Students were requested to indicate their expectation of actual educational attainments 
on the items same to the ones of educational aspiration. 
Student's perceived expectation of his or her closest teacher on his or her educational 
attainment 
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Students were requested to indicate their knowledge of their closest teachers' 
expectation on their educational attainments on the following items: 
a. Form three or approximate level 
b. Form five or approximate level 
c. Matriculation 
d. Polytechnic or approximate level 
e. University level 
f. Graduate School 
‘Occupational aspiration 
Students were requested to indicate their desired occupational status on the following 
items: 




d. Managers, administrators & professionals 
e. Lower grade white collar workers 
f. Blue collar workers 
Occupational expectation 
Students were requested to indicate their expectation of actual occupational status 
attained on the following items: 
a. Self-employed 
b. Employer 
c. Managers，administrators & professionals 
d. Lower grade white collar workers 
e. Blue collar workers 
After constructing these indices, the Alpha reliability test were performed to check 
their reliability. The results are summarized in Table 3.3. As the coefficients computed for 
the 14 scales range from .53 to .84，indicate that in the exception of a few ones, a majority 
of them are highly reliable. 
Table 3.3: Reliability Coefficients of Measures 
、-,;',:‘l;>.'.::、：.. ： . • 入 . . . . • . . " ......:.: .. ... •• . . , ... . . . • • '. ‘ . ’ ： • ‘ ‘ • . 
Scale Alpha Value 
Strictness in School Discipline .53 
Punitive Practice .77 
Closedness in Classroom Climate .79 
Relationship with Teachers .65 
Alienation from learning .76 
� • Alienation with English .84 
Alienation from involvement (Apathy) .62 
Sense of Belonging .77 
Sense of Meaninglessness .83 
Role Identification� .76 
Orientation to Authority .58 
Positive Feedback from teachers .64 
Negative Feedback from Teachers .65 
Self-concept -56 
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3.5 A Portrait of the 56 schools 
As can be seen in Table 3.4, there are 56 schools in our sample. According to the 
classification of curriculum, the grammar schools are the majority (85.7%), followed by the 
prevocational schools (10.7%) and technical schools (3.6%). In comparison with the whole 
population of local secondary schools, we can find that there is an under-representativeness 
of the technical stream in our sample. As to the mode of finance, our sample is absent with 
the government schools. Of the three sectors in our sample, 87.5% of the schools are the 
aided ones. There are 89.3% of the schools in our sample are Anglo-Chinese Schools, in 
relative to the 10.7% Chinese-Middle schools. With regard to the gender composition, a 
plurality of schools (75%) in our sample are co-educational. In terms of location, 41.1% of 
the schools are located in Kowloon, followed by 39.3% in New Territories and 19.6% in 
Hong Kong Island. The sample schools are also found evenly distributed across the school 
nets. In our sample, 71.4% of the schools are with religious background, among them, a 
majority are affiliated with the Christian Church. Concerning the history of school, the 
average years of establishment are 28.8. With regard to the basic facilities, the average 
campus area is 51.1m2 and a majority (50%) of the schools own a campus area between 
40,000m2 to 59,999m2; the mean number of classrooms and special rooms is 23.7 and 11.8 
respectively. Finally, the average number of societies or clubs for extracurricular activities 
is 29. 
Table 3.4:Background Data of the 56 Schools 
Dimensions No. % 
Curriculum: 
Grammar 48 85.7 
Technical 2 3.6 
Prevocational 6 10.7 
Mode of Finance: 
Aided 49 87.5 
Private 4 7.2 
DSS 3 5.3 
Medium of Instruction: 
Anglo-Chinese School 50 89.3 
Chinese Middle School 6 10.7 
Gender Composition: 
Boys 6 10.7 
Girls 8 14.3 
Co-educational 42 75.0 
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Location: 
Hong Kong Island 11 . '19.6 
Kowloon 23 41.1. 
New Territories 22 39.3 
Religion: 
Catholic 17 30.4 
Protestant 20 35.7. 
Buddhism 2 3.6 
Taoism 1 j g 
No religion 16 28.6 
History of school (in years): 
10 or less • .12 21.4 
11 to 20 16 28.6 
21 to 30 11 19.6 
31 to 40 6 10.7 
41 to 50 6 10.7 
over 50 5 8.9 -
Campus Area: 
less than 40,000 m2 11 19.6 
40,000 to 49,999 m2 14 25.0 
50,000 to 59,999 m2 14 25.0 
60,000 to 79,999 m2 10 17.9 
80,000 m2 and over 7 12.5 
No. of class: 
20 or less 10 17.9 
21 to 28 11 19.6 
29 to 30 23 41.1 
31 to 36 6 10.7 
37 and more 6 10.7 
No. of classroom:^« 
15 or less 6 10.7 
16 to 20 9 16.1 
21 to 25 22 39.3 
26 to 30 15 26.8 
31 and more 4 7.1 
No. of special room: ^ 
8 or less 9 16.1 
9 to 11 16 28.6 
12 to 14 20 35.7 
15 and more 11 19.6 
^Number of societies for extra--: cumcuiar activities: 
10 or less 2 3.6 
11 to 20 12 21.4 
21 to 30 20 35.7 
31 to 40 17 30.4 
41 and more 5 8.9 
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Of the 391 form 3 teachers respondents in our sample, 52.4% are male and 47.6% 
are female. Regarding their religious background, 39.6% claimed to have religious 
affiliations, while 60.4% reported no religious affiliations. In terms of educational level, a 
majority of the teachers (63.6%) in our sample hold a university degree. The teachers in our 
sample have an average 8.8 years of teaching experience and an average 7.1 years of teaching 
experience in current schools. 24% of the teachers do not have any training in teaching while 
76% have. 
Table 3.5 The Distribution of 56 schools in Terms of Number of Teachers 
Curriculum 
Sector Grammar Technical Pre-vocational All 
Government n.a. n.a. n.a. n.a. 
Aided 294 16 40 350 
Private 22 n.a. n.a. 22 
DSS 19 r^a. n ^ 19 
All 335 16 40 391 
ft n.a.:not applicable 
There are 1930 form 3 students in our sample, of them 46% are boys and 54% are 
girls. The range of their age is between 14 to 21 and the median age is 15.6. A majority of 
the- students (43%) are living in public housing estates. 57% of the students reported their 
parents，monthly income were under HK $11001 (see Table 3.7). As to the parents' 
educational attainment (see Table 3.8), a majority of students' fathers (35%) have attained 
primary level, followed by 24% in upper secondary levels and 23% in lower secondary 
levels; while there are 41% of the respondents' mothers have attained the primary level, 
followed by 20% in secondary upper levels and 19% in secondary upper levels. Among the 
respondents' fathers at work, 9% are self-employed, 21% are employers and 13% hold the 
posts of managers, administrators and professionals (see Table 3.9). In addition, 16% are 
lower-grade white collar workers while the remaining 41% are blue collar workers. On the 
,side of mothers' occupation other than housewives, we find a high proportion (50%) of blue 
collar workers, followed by 25% lower grade white collar workers, 10% employers, 9% 
managers, administrators and professionals, as well as 5% self-employed. 
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T a b l e 3.6 The Distribution of 56 schools in Terms of Number of Stiidftnts 
Curriculum 
S e c t o r Grammar Technical Pre-vocatjonal All 
Government n.a. n.a. n.a. n.a. 
Aided 1428 58 180 1666 
Private 150 n.a. n.a. 150 
D s s 114 n.a. n.a. 114 
AH 1692 58 180 1930 
# n.a. :not applicable 
Table 3.7:Students’ Parents，Monthly Income 
Monthly income No. % 
HK$5000 and below 210 14 
… H K $ 5 0 0 1 - 8000 306 20 
HK$8001 -11000 338 23 
HK$11001 -17000 362 24 
HK$ 17001 -30000 147 10 
HK$30001 and above 137 9 
Total (1500) 100 
Table 3.8:Students* Parents' Educational Attainment (in percent� 
Educational Level Father's Education Mother's Education 
No Schooling 8 14 
Primary level 35 41 
Secondary level, lower forms 23 20 
Secondary level, upper forms 24 19 
Tertiary level 10 6 
Total (N) (1839) (1859) 
Table 3.9:Students* Parents* Occupational Status (in percent) 
Occupational Status Father's Occupation Mother's Occupation 
Self-employed .�. 9 5 
Employer 21 10 
Administrators, managers and professionals 13 9 
Lower grade white collar workers 16 25 
Blue collar woricers 41 50 
Total (N) (1504) (789) 
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CHAPTER FOUR: 
THE CONTEXT OF HONG KONG SECONDARY SCHOOL SYSTEM: 
DEVELOPMENT, DIFFERENTIATION AND INEQUALITIES 
4.1 Political Economy and Education in Hong Kong: The Structure and Development of 
Secondary Educational System Under a Colonial-capitalist Society 
As a result of a variety of historical and cultural factors, Hong Kong has a peculiarly 
complex educational system, divided by various cultural, political and historical distinctions, 
and reinforced by the government educational policy (Henderson, 1971). Thus there is a 
variety of schools and educational institutions in co-existence, which shows little pattern of 
unity. As to the present secondary school system, it is the outcome of a series of factors 
taking shape and evolving in a hundred and half century (Sweeting, 1989，1990). 
No sooner Hong Kong became a British Colony in 1842, a western pattern 
educational system was imposed on the territory, side by side with the Chinese schools styled 
like those of the Mainland China. At the very beginning, there has been a dual educational 
system distinguished by both medium of instruction and the course of study. The post-war era 
witnessed fundamental changes in the educational system of Hong Kong, and without 
exception came the secondary school system: the expansion of educational opportunities to 
the youth and the rising population of secondary school students as a result of the adaptation 
of universal education and increase in schooling provision; the establishment of a tripartite 
secondary school system with grammar school as the dominant stream; the dominance of 
Anglo-Chinese schools ove(r the Chinese-Middle schools; as well as the rise and fall of private 
sector in education provision. 
The rapid growth of education in post-war era was attributed to the economic growth 
over the past several d&cades; As the necessity of local industrial development and the growth 
of economy, the gradual expansion of education is achieved succeedingly in terms of the 
expansion of primary education in the 50s; and the expansion of secondary education in 60s 
and 70s and finally the introduction of the nine-year free and compulsory universal education 
in 1978; as well as the rapid development in Tertiary education in recent years. (Lee, 1991; 
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Wong, 1990) 
At present, the ladder of formal education mainly comprises of kindergartens, primary 
schools，secondary schools, and tertiary-level institutions. It is predominately a 2 + 6 + 5 + 2 + 3 
structure, as shown in Figure 4.1. Pre-school education begins for most children at the age 
of three in kindergartens. Primary school begins at the age of six and lasts for six years. At 
about 12，children progress to a three-year course of junior secondary education. After 
Secondary 3，most of the students stay on for a two-year senior secondary course leading to 
the Hong Kong Certificate of Education Examination (HKCEE). Others may join craft 
c o u r s e s o f vocational training or choose to leave formal education at this point. After the 
HKCEE, students may choose to sixth form course, either one-year higher level course or 
two-year Advanced Level course leading to tertiary level of institutions. 
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F i g u r e 4 . 1 : The Major Structure ofHnnp Kong School System. 1991 (Postiglione, 1992:274) 
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All children are guaranteed to have 9 years (6 years at primary level plus 3 years at 
junior secondary level) free education and it is required by law to attend full-time education 
between the ages of 6 and 15，as a result of the implementation of compulsory universal 
education since 1979. 
The great majority of places from primary school upwards are provided either free 
or at highly-subsidised rates in the public sector, the government directly manage only a small 
proportion of primary and secondary schools while most are operated by non-profit-making 
voluntary organizations through public funds. 
No doubt that the educational system is characterized by continuous selection and 
assessment, mainly in the forms of public examinations (Secondary School Placement 
Allocation Scheme (SSPA), Junror Secondary Education Assessment (JSEA), Hong Kong 
Certificate of Education Examination (HKCEE), Hong Kong Advanced Level Examination 
(HKALE). Accordingly, the curriculum is also tailored with strong academic orientation. 
The seven years of secondary education, as the core of the educational system, at 
present ministers the second largest proportion of students of the total student population, with 
an amount of 30,0000 students. The officially-stated objectives of secondary education, at the 
junior level, is to "serve the students to complete the process of general education starting 
with primary one; and also as a basis for selecting those who will continue their education 
in senior secondary forms or in technical institutes" while for the senior secondary education, 
is to "provide satisfactory facilities for those who have completed the basic course of nine 
years of general education and who wish to proceed to subsequent levels of education." 
(Overview of Hong Kong Educational System, 1980) 
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4.2 The Differentiation of Hong Kong Secondary School System 
With a closer look, we will find that within the secondary school system, it is 
characterized by multi-forms of differentiation in terms of curriculum, mode of financing, 
medium of instruction and reputation. An overview of the state of differentiations is as 
follows: 
4.2.1 Differentiation by Curriculum 
Local secondary schools at present is divided by course of study into grammar 
schools, technical schools and pre-vocational schools. At the junior form, the ratio of general 
subjects to practical subjects prescribed by the Education Department for the grammar, 
technical and prevocational school is 9:1; 7:3 and 6:4 respectively. Grammar schools, which 
provide courses with emphasis on academic subjects, constitute the main stream in the system. 
On the other hand, for technical and pre-vocational schools, which provide courses with 
emphasis on science and technical subjects rather than humanities, in total accommodate less 
than 10% of the whole student population. In the academic year of 1991-92, there are 
395,401 students in 397 grammar schools, with only 21,959 students in 22 technical schools 
and 18,979 students in 23 prevocational schools respectively. 
The establishment of the present tripartite educational system did not come out until 
late 70s. Along with the long-lasting tradition of grammar schools, the technical schools 
stream, and prevocational schools were developed one by one in the succeeding years after 
the 60s, in line with the British model of tripartite educational system. The history of western 
grammar schools in Hong Kong could be dated back to as early as the year of 1842 when a 
missionary established its.first school in the territories. It soon flourished and becapie the 
dominant stream in the following decades. On the contrary, compared with their counterpart, 
the technical and prevocational streams were slow in their development. Their growth was 
made possible only after the post-war era of educational expansion. Although the first 
technical school appeared in the 20s, its growth remained stagnant till the 60s. As to the 
stream of prevocational school, its development was far more late since the first one was not 
established until 1969. In its early years, the prevocational schools aimed at offering a three-
year post-primary course for the training of a docile and semi-skilled labour force for labour 
market (S.C.Lee, 1991:148). In the subsequent years, the pre-vocational education has also 
48 
been undergoing significant changes； especially after the introduction of form 4 and 5 in 
early-80s and the opening of matriculation in late-1992. 
4.2.2 Differentiation by Mode of Finance 
In addition to curriculum, the secondary schools may be further classified into three 
kinds by the forms of sponsoring bodies and mode of finance: 
(a) Government schools, which are wholly operated and financed by the Government. 
At present, there are 42 government secondary schools accommodating 38400 
students. 
(b) Aided schools, which are operated by voluntary bodies, religious or philarthrophic 
organization, and mainly financed by the Government under the Unified Code of Aid. 
At present this type of school constitutes the largest sector, with a number of 324 
schools accommodating 337,342 studentsf 
(c) Private schools, which are self-supporting, either profit-making or non-profit 
making oriented. For some of the non-profit making private schools, they are 
qualified for limited government financial assistance in the form of per capita grant 
for each place bought and supplementation of teachers，salaries. There are assisted 
private secondary schools and independent private secondary schools. 
(d) Directed subsidy schools (DSS)，in response to the significant decline of private 
school and to maintain a strong private school system (Education Commission Report 
No.3), a reform known as the Direct Subsidy Scheme (DSS) directed at privatization 
of education has been put forward in 1988, Under the DSS, schools can receive a 
financial subsidy from the government and retain discretionary power to accept or 
, refuse students. 
4.2.3 Differentiation by Medium of Instruction 
Within the grammar school system, it can be further differentiated by the medium of 
instruction into two types:the Anglo-Chinese and the Chinese-Middle school. The first 
language of instruction for these two types of schools is English and Chinese (most of the 
cases, in cantonese) respectively. 
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Although both types of schools offer a five-year course leading to a certificate of 
Education, the Anglo-Chinese offer a two-year matriculation course to prepare students for 
entrance to the University of Hong Kong while and the Chinese-Middle school provides a 
one-year matriculation course leading t6 the Chinese University of Hong Kong. In the 
academic year of 1991-92，there were 377 Anglo-Chinese grammar schools accommodating 
400，462 students and 46 Chinese-Middle Schools of 27,737 students. 
It should be noted that the nominal demarcation between Anglo-Chinese and Chinese-
Middle schools may not well-applied now. Nowadays there are only a few of Anglo-Chinese 
schools can still keep the teaching of most subjects solely in English due to the declining 
linguistic capacity of students and teachers. More and more so-called "Anglo-Chinese 
Schools" silently convert the medium of instruction from English into Chinese and result in 
the prevalence of the mixed-code teaching. Furthermore, the distinction between the two types 
of schools tends to blur as more and more Anglo-Chinese schools officially introduce Chinese 
as the medium of instruction, particularly in lower forms (K.M. Cheng, 1991:286-287). 
4.2.4 Differentiation by Reputation 
In Hong Kong, after decades of development, there are now a number of prestige 
schools widely-recognized in the local community. Since there is no official categorization 
in prestige school, no precise definition can be provided.111 What common people think about 
a prestige school is the one characterized by her long history, good facilities as well as 
teachers, good school climate, distinguished results with public examination, good reputation 
* n 
achieved by alumni, and the flourishing extra-curricular activities (Choi, 1987; Ho, 1991). 
.."...�..••... ... . •‘ • -:: ‘ ‘ •«• 
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4.3 Differentiation and Inequalities 
As a distinguished feature of local educational system, the patterns of differentiation 
discussed above represents not merely the diversified nature of local secondary educational 
system. What deserves our attention is also the significant effects resulted from the 
differentiated system. Wherever there is differentiation, there is stratification. Wherever there 
is stratification, there are inequalities and the making of the privileged and the 
underprivileged, or the dominated and the subordinated. The differentiation of schools at the 
secondary level in terms of curriculum, finance, medium of instruction as well as the 
existence of historical factors, results in a hierarchy of schools and of students even within 
the same level of the secondary school system in which prestigious schools vs second-class 
schools; first-class vs second-class students are identified. In a more concrete way, the 
inequalities derived from differentiations are evident in the aspects of school's financial 
situation, its facilities, class-size, teachers' qualification, students' quality, composition and 
class background, as well as teaching effectiveness and students' prospects. As a result of the 
differentiation, in connection with other historical and political factors, we find the dominance 
of grammar schools over technical and pre-vocational schools; government and aided schools 
over private schools; Anglo-Chinese schools over the Chinese-Middle schools; as well as 
prestige schools over non-prestige schools.121 In next section, we will discuss the inequalities 
among different sectors of school one by one. 
4.3.1 Grammar Schools in Domination 
Grammar schools have been the dominant stream ever since its founding in Hong 
Kong.[3� The domination of grammar school is attributed to a number of factors, of them the 
most significant ones are the government educational policy as well as the cultural tradition , 
of Chinese people. Basically, grammar schools are leading to universities or other higher 
educational qualification. In a society where higher educational qualification is valued and 
rewarded, it is not hard to understand the popularity of grammar schools and the relatively 
late and slow development of the technical and prevocational schools. In response to the 
pressure of parents, more and more technical and prevocational schools have begun to place 
more emphasis on academic subjects and examination results. Nowadays, the identity of 
technical school becomes blurred than before, resulted from the resemblance of curriculum 
after the grammar schools.141 
. 
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Among the three streams of curriculum, pre-vocational schools students are placed 
in the most inferior situation, in terms of both study and career prospects. Prior to early-80s, 
the three-year prevocational school programme is obviously a kind of dead-ended schooling. 
(S.C. Lee, 1991) In practice, it is no more than a short-term station in accommodating 
students for a semi-skilled vocational training till the student reaching the age of 15 for 
employment in labour market. The installation of senior forms into pre-vocational schools in 
the 80s was no doubt broadening students, studies and career opportunities. Yet pre-
vocational schools students are still in an unfavourable position in seeking higher status 
qualification and occupation, and in competition with their counterparts. As the flow chart in 
Figure 4.1 shows that, for most prevocational school leavers, after completing their junior 
courses of study, at best can enrol only in approved craft apprenticeship schemes or continue 
their studies to upper forms and subsequently enrol in technical courses in technical institutes. 
For those finishing their form 5 studies, as there is no route toward higher education, even 
if they are going to further study, what they could reach at most is the Technical Institutes 
for the training of a craftsman or technician only. On the contrary, grammar and technical 
schools students enjoy more educational and occupational opportunities, as they can access 
to higher tertiary education institutions, i.e. university, polytechnic or other tertiary colleges, 
gaining higher educational qualification and leading to higher job-status position. 
Prevocational schools and, to a less extent, technical schools, are always classified 
by the public as second-class schools for "academic failures". As a result, these types of 
schools usually accommodate most students of band four and five from the SPAA.f51 
4.3.2 Private Schools in Decline 
, Passing through the golden age in the 60s and 70s, private schools have been rapidly 
declined in recent years as a result of change in government educational policy. Following 
the expansion in provision of secondary schools places in aided schools, the government 
incrementally cut off buying places from private schools and lead to the close down of many 
private schools in the 80s. The remaining private schools are operating under unfavourable 
conditions. The finance, facilities and the size of the private schools are generally poorer than 
their government and aided counterparts. According to a report submitted to the Legislative 
Council in early 1992，in terms of unit cost in 91-92, the annual average allocation for each 
pupil is $21,361 in a government school, $13,610 in an aided school, and $13,144 in a 
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private bought place school.^ Given the limited resources provided to private schools, it is 
not hard to understand why private schools fall far behind the public sectors in terms of 
school facilities, teacher-student ratio and teacher qualifications. 
For example, in the year of 1985，there was only one third of private schools had 
their owned school building. Most of them were located in commercial and residential 
building, usually occupying an area amounting to several thousand squares onlyP In 
comparison with other sectors, the private schools own a smaller area of campus (see Table 
4.1). Moreover, these schools also provided fewer classrooms and special rooms than the 
aided and government schools. 
Table 4.1: Facilities in Secondary Day School bv Sector. 1991 
Item Government Aided DSS Private Total 
Campus Area (in 1,000 m2) 49.8 64.2 40.3 40.4 60.0 
Number of Classrooms 24.0 24.5 27.9 21.2 24.1 
Number of Special rooms 13.4 12.2 12.0 7.6 11.8 
Number of societies or clubs of 31.9 27.3 24.1 18.6 26.8 
extra-curricular activities 
/^Calculated after Ho (1991a, 1991b , 1992) 
An earlier survey by Y. W. Fung (1986) also showed that nearly all public secondary 
schools had a hall or a library, whereas only about 30 percent of the private schools had a 
hall and about 60 percent had a library. The schools of public sector were also founded to be 
much better than the private ones in providing special rooms such as laboratories and sport 
facilities like basketball courts. 
Table 4.2: School Facilities in Government. Aided, and Private Secondary Schools. 1983 
(in number) 
School Facilities Government Aided Private Total 
Hall 0.9 1.0 0.3 2.2 
Libraiy 0.9 1.0 0.6 2.5 
Special Rooms 10.2 9.8 4.9 24.9 
Sporting Facilkies 1.9 1.7 0.8 3.4 
Others 0.1 0 5 Ol 0 7 
Total 14.1 13.9 6.8 34.8 
#source: Fung (1986:315-316)— 
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Under the constraint of resources and facilities, some private schools have been 
running in bi-sessionalism to save the operating cost. As a result, not only learning time are 
shortened, but some subjects may be even cancelled. In addition, the extra-curricular activities 
offered by private schools are also limited by facilities and staff. Table 4.1 indicates that in 
1988，private schools had fewer extra-curricular activities societies, compared with other 
types of school. 
The poor condition of the private schools are also reflected in the teacher-student ratio 
and the class size of accommodation. For example, as shown in Table 4.3, the teacher-
students ratio for government schools, aided, and private schools in 1987 is 20.1，21.7 and 
29.5 respectively. According to a current annual enrolment survey by Education Department 
(1991)，in the year of 1991，private schools hold the greatest proportion that accommodate 
the largest size of a class (see Table 4.4). One may be even shocked with some classes with 
over 50 students in some private schools. 
Table 4.3: Ratio of Student-teacher in Local Secondary Dav-schools 
Year Government Aided Private 
1979 21.9 25.8 34.2 
1980 22.2 25.1 34.3 
1981 21.7 24.8 34.6 
1982 21.4 24.4 35.7 
1983 20.6 23.2 35.2 
1984 ‘ 21.4 22.9 33.0 
1985 21.0 22.3 32.3 
1986 20.5 22.1 30.7 , 
1987 20.1 21.7 29.5 
1988 20.0 21.5 27.4 
1989 19.9 20.8 35.2 
ft Source: Education Department Annual Summary for the relevant years 
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T a b l e 4.4 Class Size in Secondary Day Schools hv Sector, 1QQ1 (in percent) 
S e c t o r — e Grade 3 All Grades 
Government 1-10 q 0 1 
• 1.1 2.5 
21-30 12.1 14.3 
31"40 82.1 76.3 
41-50 4.7 6.7 
over 50 . 0 q 
All Class Sizes (N) (190) (1058) 
Aided 1-10 0 0.2 
H-20 1.0 3:0 
21-30 15.0 12.7 
31-40 72.1 58.3 
41-50 11.8 25.9 
over 50 0 0 
All Class Sizes (N) (1739) (9173) 
Private 1-10 1.0 1.0 
11-20 2.8 3.7 
21-30 8.1 11.1 
31-40 58.0 44.9 
41-50 29.0 38.5 
over 50 1.1 0.6 
All Class Sizes (N) (283) (1625) 
Note: There are fractional number of class due to combined class. The numbers have been rounded off to the nearest 
digit, and may not tally with the totals. Source:Education Department (1991:74) 
As to teachers' qualification, it is obvious that private schools recruit less qualified 
teachers than their counterparts in public sector. Table 4.5 reveals that in September 1990， 
a larger proportion of private school teachers did not hold a recognized degree. In addition, 
in the category of non-graduate teacher, only 21% of private schools teachers received 
training while for the aided schools and government schools is 87% and 100% respectively. 
This phenomenon is explained by the second-rate salary and poor benefits offered by the 
K ‘ 
private schools. Besides, the job-mobility rate in private schools are usually greater under 
such unsatisfactory teaching environment. 
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Table 4.5: Teacher Qualifications in Local Dav SemnHarv Schools nQQO-iQQi) 
(in percent) 
Teacher Qualification Government Aided Private Total 
Graduate: 
T r a i n e d 91.2 71 32 70 
Untrained 8.8 29 68 30 
Sub-total (N) (1086) (9674) (736) (11496) 
Non-Graduate: 
Trained 100 � 8 7 21 77 
Untrained 0 13 7 9 2 3 
Sub-total (N) (705) (6025) (1353) (8083) 
T o t a l (N) (1791) (15699) (2089) (19579) 
N.B. 1. Secondary teachers in private independent schools were classified as graduates when they held local or 
commonwealth degree; otherwise, they are classified as non-graduate teachers. 
2. Aided Schools included Caput/APS schools. 
3. Teachers in English School Foundation and International schools were excluded. 
Source-Education Department Annual Summary 1990-1991. 
The private schools are not only handicapped in the respect of resources, material and 
personnel, but also impaired by the quality of students. Private schools often have to take 
students from band 4 to band 5 students or some students expelled by other schools. Some 
students are even transferred for several times or with triad society background. 
4.3.3 The Chinese Middle Schools in Periphery 
Although over 95 percent of inhabitants in Hong Kong are Chinese in origin and 
Cantonese is the most common dialect in daily life, it is English which enjoys a superior 
status in local community, in both political and economic realms. The British colonialists 
imposed the langauge policy into the educational system since Hong Kong became a British 
Colony (Tse, 1981:37-55; Sweeting, 1990).181 Even though over 90 percent of local primary 
:schools are Chinese schools, there are over 90 percent of secondary schools registered as 
Anglo-Chinese schools with English as the first language of instruction. The dominance of 
Anglo-Chinese Schools over Chinese-Middle schools only appeared in post-war era as a result 
of rapid political changes happening in Mainland China. Contrast to the rapid growth of 
Anglo-Chinese Schools, the decline of Chinese-Middle schools was marked by the declining 
number and stagnated enrolment number since the 50s. It is noted that there was no new 
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Chinese-Middle school founded after the late-60s and since then many Chinese-Middle schools 
in origin have built up their English division or even switched the medium of instruction into 
English. 
T a b l e 4.6:Comparison between Anglo-Chinese Day-Schools and Chinese-Middle D a y-
Schools:School Numher and Enrolment Figures. 1974-1991 
Year Chines Middle Day-school Anglo-Chinese Day-school Ratio of Ratio of 
Student no.(school no.) Student no.(school no.) student no. school no. 
1974 63449 (101) 253004 (250) 1.4 0 n . 2 5 l ——— 
1975 64119 (101) 273418 (263) 1.4 3 P2'6 
1976 65774 (104) 303413 (283) 1.4 6 1:2 7 
1977 63485 (103) 331036 (302) 1.5 2 
1978 58548 (104) 375470 (330) 1.6 4 (1:2 2 
1979 52396 (97) 378570 (333) 1:7 2 (1:3 4 
1980 48105 (87) 386531 (321) 1:8.0 (1.3 7) 
1981 43597 (78) 385543 (326) 1:8.8 (1.4 2) _ 
1982 40742 (72) 385543 (346) 1-9.5 / (1.4 8) 
1983 38671 (68) 380203 (377) 1:9.8 (1:5.5) 
1984 36841 (63) 375673 (382) 1:10.2 (1:6.1) 
1985 35295 (59) 370615 (?) ’ 1:10.5 (?) 
1986 35585 (58) 372422 (339) 1:10.5 (1:5.8) 
1987 34640 (60) 370410 (344) 1:10.7 (1.5 7) 
1988 32973 (57) 365330 (343) 1:11.1 (1:6.0) 
1 9 8 9 ？ ( ? ) ？ ( ? ) ？ ( ? ) 
1990 35293 (?) 388951 (?) 1:11.0 (?) 
1991 27737 (46) 400462 (399) 1:14.4 (1:8.7) 
Source: Hong Kong Annual Report (1975-1992) 
The peripheral status of Chinese-Middle schools are caused by both political and 
economical factors (C.L.Wong, 1982:361-365; H.K.Chan et al.，1989). As English is 
essential for admission to the University of Hong Kong as well as recruitment in the civil 
service and attainment of better job opportunities, most parents prefer their children going to 
Anglo-Chinese Schools rather than the Chinese-Middle ones. Compared with their • 
counterparts in Anglo-Chinese schools, students of Chinese-Middle schools are deprived of 
studying opportunities as there are limited routes to local tertiary educational institutions for 
them. In Hong Kong, the matriculation course of Chinese-Middle schools mainly leads to the 
Chinese University of Hong Kong. The higher level certificate is ineligible for admission to 
many other tertiary institutes, except for a few ones or for studies programme of lower 
qualification. Regarding their occupational opportunities, they are also in an inferior position 
when competing with other Anglo-Chinese schools students, given the lower legitimate status 
of the syllabus A of English which they take in HKCEE. 
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Based upon the aforementioned factors, the Chinese-Middle schools are located in an 
unfavourable position，In a survey concerning the state of local Chinese-Middle secondary 
schools (Chan et al., 1989), approximately 90 percent of the principals agreed that Chinese-
1 M i d d l e s c h 0 0 l s h a v e b e e n o n Ae fall since the 60s. They pointed out the major obstacles to 
the development of Chinese-Middle schools were the prevailing orientation of "preference of 
English over Chinese " in society; discrimination by the government language policy; parent's 
prejudice; low quality of fresh students; inadequacy of Chinese textbooks; lower level of 
student's English as well as the discrimination in employment. 
Table 4.7: Principals，Evaluation of Obstacles to the Development 
of Chinese Middle School (in percent� 
I t e m s No Very Serious Average Not serious Not serious 
opinion serious at all 
The prevailing orientation 5.6 22.2 50.0 16.7 5.6 0 
of preference of English over 
Chinese 
Discrimination by 11.1 16.7 33.3 11.1 0 0 
Government 
Parent's Prejudice 5.6 22.2 27.8 33.3 11.1 0 
Low Quality of Fresh U . l 11.1 44.4 27.8 5.6 0 
Students 
Inadequacy in Chinese 5.6 5.6 33.3 33.3 22.2 5.6 
Textbook 
Lower Levels of Student's 11.1 5.6 38.9 38.9 5.6 0 
English 
Discrimination in 5.6 5.6 27.8 44.4 11.1 0 
Employment 
Poor Quality.of Chinese 5.6 5.6 16.7 44.4 16.7 0 
Textbooks 
Teachers in Low Morales 11.1 5.6 5.6 33.3 33.3 11.1 
Students in Low Morales 11.1 0 11.1 33.3 38.9 5.6 
Source: H.K.Chan et al. The Development of Chinese Middle Schools. 
4.3.4 Prestige Schools in Supremacy 
For a better prospects for their children, most parents are eager to have their children 
admitted to the，pi^ stig& schools，. Thus keen competition for their places is usual, and starts 
as earlier as in primary school, or even at the kindergarten stage. The admission to prestige 
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schools is not as open as common people suppose. Family-background always exerts 
significant effect on the process. Although nowadays most of the prestige secondary schools 
are aided by the Government and they are open to all strata of primary school students under 
the Secondary School Placement Allocation Scheme (SSPA), in which allocation of school 
place is based upon one's merit in academic performance. However, a significant force 
countering the fairness and openness of the allocation scheme is the Feeder and Nominated 
School System (FNSS). Under this system, albeit the deduction of discretionary places (10 
to 15 percent of secondary one places), the parent schools can further reserve a certain 
amount of quotas for eligible students from their,linked primary schools, and the share for 
feeder schools and nominated schools are 85% and 25% of the remaining places respectively. 
It is only after the deduction of both discretionary places and quotas for her feeder or 
nominated primary school then the rest of the places is left to open competition (Education 
Department, 1991). The particularistic Criteria inherent in the FNSS, for example, the status 
of one's primary school as well as family connection with particular personnel of the school 
authority, severely undermine the universal ism of SSPA (Lee and Cheung, 1991:152). 
For most prestige schools, the FNSS becomes a part of self-breeding mechanism since 
many prestige schools, especially those aided schools affiliated with the Christian Church, 
have their own feeder or nominated schools. A preliminary counting by the author finds that 
approximately 95% (35 out of the 40) prestige secondary schools have their feeder or 
nominated primary schools. 20% (Eight) schools even have, their own kindergartens. 
Table:4.8 Prestige Schools in Linkage with Nominated/Feeder Primary Schools 
Mode of finance Total in number With nominated school With feeder school With kindergarten 
Government 10 10 0 nil 
K 
Aided 30 2 23 8 
Catholic: 15 0 12 4 
Protestant: 14 2 9 4 
No Religion: 1 0 0 0 
Total 40 12 23 8 
# School in the nominated system can reserve 25% of form one places after the deduction of discretionaiy places. 
2. School in the feeder system can reserve 85% of form one places after the deduction of discretionary places. 
In general, the prestige schools recruit not only the most distinguished students, 
usually band one students, but also those from better family background, in terms of parents' 
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social-economic status. Sometimes the door is closed even to the students with good results 
in HKCEE (Hong Kong Certificate of Education Examination) as form six places are solely 
reserved for their own students. The prestige schools also differ from ordinary schools in 
other aspects. Most prestige schools, with'their long history, gain much support in the forms 
of donation and gifts from the alumni, many of them have already been in the elitist stratum, 
to improve their mother schools facilities and teaching environment. In particular, while 
English Literature and French, two higher-status subjects, are rarely taught in most ordinary 
schools, some prestige schools, especially the girls' schools of Christian Church, still offer 
cultural subjects like English Literature and even French. Besides, contrast to the prevalence 
of mix-coded instruction in most Anglo-Chinese Schools, only the prestige schools can still 
manage to use English as medium of instruction. 
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4.4 Conclusion 
This chapter first offers an account of the secondary school system in Hong Kong and 
traces back the structural origins and formation of a differential secondary educational system 
from the particularistic features of local political-social milieu. It should be pointed out that 
the differentiation effect is not limited to material aspects, but to certain extent, it further 
structures the social relationship between teachers and students, as well as the social 
consciousness of the students, which will be explicated in the subsequent chapters. 
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CHAPTER FIVE: 
THE RESEMBLANCE THESIS 
5.1 Preamble 
After outlining the general features of the secondary school system in Hong Kong, 
our discussion will proceed from institutional level to a more concrete analysis of the 
organizational features of local secondary schools. Thus, this chapter aims at examining the 
resemblance thesis, that is, whether there is any similarity in the forms of hierarchial division 
of labour from teachers to students; alienated labour; fragmentation in work as well as 
personality-based reward system between local secondary schools and those of workplace. 
5.2 The Dominate-Subordinate Relationship between Teachers and Students 
According to Bowles and Gintis, the social relationship between teachers and students 
is characterized by a dominate-subordinate relationship, both in terms of learning activities 
and behavioral control. 
Our research will show that the formal relationship between teachers and students in 
local secondary schools is characterized by an authoritarian one with teachers as the 
commanders and students as the subjects, which is evident in both in-class lessons and out-of-
class activities.[1] 
First of all, concerning the most salient feature of the dominate-subordinate 
relationship in school-二school discipline, it is obvious that school rules are not made with 
consent of students but by the imposition of school authority. Secondly, with regard to the 
maintenance of school discipline, as shown in Table 5.1，48% of the students surveyed agreed 
or strongly agreed that "school is strict in disciplinary measures". Nevertheless; schools 
adopting severe discipline are of a minority, as only 20% of the students admitted that "there 
is severe punishment even for minor faults in school". The response pattern illustrates the fact 
that in general, local secondary schools are not extremely tight in control of students. 
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T a b l e 5.1:Students，Perspftntivft o n School Discipline Cm percent) 
Statement Never Rarely From time Many Always N 
to time times 
Strictness in disciplinaiy measures. 3.2 10.8 36.4 27.7 22.0 1927 
Severe punishment for minor faults. 11,7 37.9 30.8 10.0 9.6 1922 
An analysis of the constitution of dominate-subordinate social relationship in school 
is inseparable with a proper understanding of the roles of teacher and students. From the 
viewpoints of teachers, they see their roles as both knowledge transmission and discipline 
maintenance; while on the side of students, they are assumed to be learners and the followers. 
The instructor-learner and discipliner-follower forms of relations become the two main axis 
of teacher-student interaction, manifested in both in-class instruction and teachers, control of 
students' daily behaviour. 
However, the dominate-subordinate relationship between teachers and students should 
not be over-generalized. In reality, there are both authoritarian and humanistic elements 
involved in teachers，pupil control ideology and strategies. Basically, teachers are facing a 
dilemma: on the one hand, they hope to maintain a good relationship with the students, at best 
in the form of friend-to-friend relationship; on the other hand, they also have to insert control 
and authority over the students. In fact, teachers，conception of students is quite complicated, 
as they hold both a positive and negative views on the character of the student. First of all, 
as displayed in Table 5.2, most teachers (66%) surveyed thought that students are dependable. 
However, we also encounter the fact that 67% of the teachers agreed or strongly agreed that 
"not too much freedom should be given to pupils; otherwise, they will abuse." 55% 
recognized that "students are weak in self-control and should be under close supervision". 
57% agreed or strongly agreed that "students are tricky and should be strictly treated". A 
striking finding is that 48% of the teachers still nodded to the statement "corporal punishment 
should be enforced by school authority". The result is astonishing if we consider that the 
Government, outlawed the act in early 1991. In a word, regarding the conduct of students, 
generally they tend to hold a disciplinarian stance toward it. 
Nevertheless; it does not mean that the authority is absolute, as 74% of the teachers 
rejected the view that "students should not refute whatever teachers' say". The dilemmas 
between order and friendship always lead to teachers' ambivalence toward students. There 
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is sharp disagreement among the teachers concerning what kind of relationship should be 
maintained with their students. For example, the proportions for and against the statement 
"not too kind to the students, otherwise they will not behave themselves" constitute 41 % and 
4 5 % respectively. Also, a substantial proportion of teachers (34%) considered that "students 
should obey teachers absolutely", while another 48% rejected it. In addition, we found that 
8 9 % o f t h e teachers renounced the saying "one cannot reason with the students". 43% of the 
teachers disagreed "lenient to rule-breaking students". The boundary of compliance is another 
controversial issue. There is sharp disagreement among the teachers on whether "students 
should obey even for unreasonable rules" or not. While 33% showed approval, another 33% 
expressed approval. 
Table 5.2: Teachers，Perspective on Discipline and Classroom Order (in percent� 
Statement Strongly Disagree Undecided Agree Strongly N 
D i s a gree Agree 
Not too much freedom should be given to 1.0 19；7 12.3 55.9 11 0 290 
the pupils; otherwise, they will abuse. ‘ 
Students are tricky and should be strictly 0.0 24.1 20.8 '53 .1 2A 390 
treated. ‘ 
Classroom order is more important than 2.3 24.9 .18.7 45.4 8.7 390 
teaching. ‘ 
I ask the students strictly follow my 1.8 21.8 .17.4 55.1 3.8 390 
instruction during lessons. 
I tolerate the student not listen to lesson. 7.2 40.9 16.2 34.7 1.0 339 
It should be lenient to rule-breaking students. 2.4 40.1 38.2 18.3. 1.1 377 
Students should obey even for unreasonable 2.3 30.8 33.4 31.9 • 1.5 389 
rules. 
Corporal punishment should be enforced by 8.7 26.7 16.5 39.6 8.5 389 
the school authority. ‘ 
. Students should be strictly treated. 5.2 51.6 21.2 18.7 3.4 386 
Not too kind to the students;otherwise 5.4 39.4 13.9 37.1 4.1 388 
they won't behave themselves. 
Students should obey to teachers absolutely. 5.7 42.7 17.7 32.4 1.5 389 
Students should not refute what teachers say. 13.3 60.5 16.4 9.5 0.3 390 
One cannot reason with the students. 25.4 63.1 7.7 3.1 0.8 390 
Students are dependable. 0.0 8.5 25.2 62.5 3.9 389 
I treat the students as friends. 0.3 27.7 19.8 59.6 2.6 379 
School strictly control students. 2.6 30.0 20.8 44.4 2.3 390 
I strictly enforce school rules. 0.3 15.5 30.7 49.5 4.1 388 
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importance of classroom order 
The classroom is the most common place of interaction between teachers and students, 
and it is also the place where most teachers have to maintain control over their students. Since 
order in classroom is essential to the proceeding of teaching, therefore most teachers put 
classroom order in priority. As shown in Table 5.2, a plurality of teachers (54%) accepted 
the saying that "classroom order is important than teaching". 68% said that they would not 
endure classroom disorder and 48% said that they would not tolerate students not listening 
to their lessons. 40% of the teachers frequently explicated the requirement of classroom 
order. 
Based on the consideration of importance and necessity of classroom order, it is the 
reason why they are anxious to hfaintain a strict order in classroom. The viewpoints of 
teachers is best summarised in the following comment extracted from the section of open-
ended question contained in teachers' questionnaires: 
"Order is of prime importance. There must be good order in precedence to 
a good learning environment." 
In asking the views of teachers on their requirement on classroom order, we receive 
the following responses: 
"Silence. Silence. Silence. Obey the order. Be polite." 
"Listen attentively to what is told." 
"Don't talk, listen attentively." 
"Of necessity is silence, attention 'and involvement in teacher's teaching, 
bring all the books, finishing all the assignment, and jotting down all the 
notes". 
"Whatever they want to do, they have to be permitted by the teacher". 
"Keeping silence and paying attention". 
From the teachers’ questionnaires, the most frequently-cited answers concerning 
classroom order are silence, attention and following instruction. 
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Classroom order as the central concern of school teachers should be understood in 
the context of a teacher-centred mode of learning prevailing currently at the secondary level. 
As teachers are responsible for instruction in most of the time during lessons, order becomes 
the prerequisite of the smooth running of lessons 
The maintenance of classroom order 
In terms of actual pupils control strategies, as shown in Table 5.3, 59% of the 
teachers asked their students to follow strictly his or her instruction during the lessons. 40% 
constantly demanded classroom order from their students. However, severe punitive practice 
was relatively rare as only a tiny proportion of the teachers (12%) frequently scolded 
students, the cases for constant punishing students were small in number (4%) too. 
Table 5.3: Classroom Order Maintenance from Teacher^ Perspective Cm percentY 
Statement Never Rarely From time Many Always N 
- . • to time times 
Classroom order requirement explicated. 1.5 20.0 38.5 27.2 12.8 390 
Strict classroom order demanded. 3.6 22.6 33.6 27.4 12.8 390 
Enduring classroom disorder. 25.4 42.7 29.0 2.8 0.0 389 
Scolding students. 12.6 38.5 36.7 10.0 2.3 390 
Punishing students. 38.9 39.4 17.8 3.1 0.8 388: 
punishing without asking the causes. 74.9 22.0 2.6 0.5 0.0 .391 
punishing without giving reasons. 81.0 16.2 1.5 l.Q 0.3 390 
As shown in Table 5.4, a majority of pupils reported that teachers frequently 
maintained strict classroom order (52%). Moreover; the use of punishment was not 
uncommon as a substantial proportion of students (34%) said that teachers frequently punished 
classroom rule-breaking behaviour". But the use of severe punishment for classroom rule-
breaking behaviour was not usual, as only 16% of the students reported that their teachers 
frequently employed it. 
K ^ r s . ' 
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T a b l e 5.4: Classroom Order Maintpnance from Stiident\s Ver^.rt\w e rin nercenO 
Statement Never Rarely From Many Always N 
time to times 
,_• . - - time 
Teachers maintain strict classroom order. 3.0 12.9 32.1 26 6 25 5 1924 
^ ^ � o r u P u n i s h i n g classroom nile-breaking 3.5 20.5 41.7 18.0 16.3 1927 
Severe punishment for classroom rule-breaking 14.0 40 8 29 3 8 9 7 0 
behaviour. . � � i " o 
The classroom climate 
As a matter of fact, the school is not a world full of hostility, nor ftill of apathy, as 
quite a substantial part of the students maintain a pleasant relationship with their teachers and 
“ classmates. As can be seen in Table 5.5, 81% of the teachers surveyed constantly felt happy 
with their class of children. On the student's side, 38% reported that they maintain a fairly 
good or very good relationship with their headteachers, while the percentage for other 
teachers and classmates was 31% and 70% respectively (see Table 5.6). In addition; nearly 
20% of the respondents were frequently cared by their teachers (see Table 5.7). 
Table 5.5: Teacher's Relationship with Students (in percent 
Statement Never Rarely From time Many Always N 
to time times ‘ 
Being happy with the class 0.0 1.5 17.5 47.6 33.4 389 
Table 5.6:Students，s Perspective on Relationships with Fellows (in percent) 
• ‘ • -.- . . - . . . • • • . ' • • . " . ' . * . * • ' • . ： ： : … - . ' . '. .• . •、.... , :.:. , , • .. , • . . • . . 
. . - . '• 1 • * .. • 1 * ‘ 
‘ - . ； 
Statement . Very Fairly Average Fairly Very N 
. poor Poor Good good 
Relationship with headteacher 2.1 2.8 56.6 27.0 11.4 1919 
Relationship with other teachers 1.0 3.0 64.9 24.9 6.1 1915 
Relationship with classmates 0 9 1.7 26.8 44.7 25.9 1919 
Table 5.7: Teachers' Care Showing (in percent) 
Statement: Never Rarely From time Many Always N 
. . . : . . . ‘ . to time times 
teachers showing care to me 12.1 31.2 37.1 14.4 5 ^ 1921 
Contrary to Bowles and Gintis's dim view of schooling life, in reality the school is 
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not always a place without joy. As displayed in Table 5.8, 35% of the students reported that 
their teachers recurrently had laughter with them during lessons. The percentage for the case 
of "Having laughter with students outside classrooms" is much higher (47%). Besides, the 
occasions of teachers consulting students as well as teachers accepting students'opinion is not 
totally absent. As Table 5.8 shows that, 33.5% of the students said that their teachers 
recurrently asked for their opinion. Also, another 29.7% reported that their teachers 
frequently accepted their opinion. 
Table 5.8: Classroom Climate from Students，Perspective rin ^rr^.nt) 
Statement Never Rarely From time Many Always N 
• to time times 
Having laughter with students out 4.9 16.5 32.0 25 3 21 2 1 的 6 
of lessons. • • ' ： " . 1 ° 
Having laughter with the students"^" 3.5 17.5 44.1 2 1 7 13 1 1921 
during lessons. ‘ . - ‘ . 
Teachers ask for students' opinion. 5.6 18.4 42.4 23.3 10.2 1925 
Teachers accept students' opinion. 4.4 20.2 45.7 21.8 7.9 1927 
Classroom matters decided by the 14.7 29.1 31.8 13.9 10.5 1923 
hcadteacher. .-；; , • I:,: . . . . , . : , : : : : . 
In sum, the social relationships of Hong Kong secondary schools, in many aspects, 
are characterized by dominate-subordinate relationship, especially in the realm of classroom 
management. Teachers always play the role of authority figure and take the control of 
students behaviour: Of course, the subordinate role of student in school is not only limited 
to the previous aspects, but also extended to other realms of school life. A statistical report 
of 398 local secondary schools complied by K. K. Ho in 1988 showed that only 51 % of them 
had student unions. Besides, even those schools with student unions, their relative autonomy 
are rather limited when we check the functions which perform and the fact that the election 
of student unions，representatives is always under the direct control of school authority. The 
nomination of candidate is usually rested in the hands of teachers and subjects to prior 
approval by the school authority. 
Furthermore; even on the matters concerning the class-unions, of which the 
responsibility normally assumed taken by the students, many headteachers still play a 
dominant role in making decisions for their classes. As displayed in Table 5.8，24% of 
students reported that the matters of classroom were frequently decided by the headteachers. 
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Having discussed the teacher-student relations in the realms of school discipline, 
classroom order and classroom climate. We are going to address the issue of alienation from 
learning in the next section. 
5.3 Alienated Labour in School Life 
For the Marxists, the term 'alienation'represents both objective social conditions of 
labouring process and one's psychological state of work. In the former case, it refers to the 
lack of control by worker over his labouring process as well as his labour product. To the 
worker，the work is not voluntary but imposed, forced labour. In the later case, it is the 
worker's feeling of misery rather than well being. The worker will experience alienation from 
work in terms of powerlessness, meaninglessness, isolation and self-estrangement. Viewing 
the school life as another way of alienated labour, Bowles and Gintis contend that it exists in — 
the forms of students' lack of control over his or her education, the alienation of students 
from the curriculum content，and the motivation to school work through a system of grades 
and other external rewards rather the learning process or outcome. 
Concerning the objective state of alienation, students' lack of control over their 
schooling is evident under the conditions of compulsory education and limited choice of 
students over their learning activities. First of all, under the current practice of compulsory 
education, children's willingness to go to school is entirely neglected. A portion of students, 
even if they are not willing to go to school, are still required by the law to go to school until 
the age of 15. Secondly, the individual needs of children is also levelled as they have to 
study under a unitary curriculum, of which academic orientation is in domination. As Speak 
(1983) observes: 
"The introduction of compulsory education has brought pupils of very 
different abilities and social backgrounds into schools. Although the academic ‘ 
standards and the attitudes have altered greatly, neither the teachers or the 
schools nor the curriculum have changed to match." 
一’ • 
Since the traditional curriculum and pedagogy, which are compatible with an elite 
educational system, are no longer suitable for the majority of the pupils and a mass-schooling 
educational system, it is not hard to understand the pervasive situation of students' alienation 
from school life. 
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In schools, students will find that there is limited choice left for them to take the 
subjects they want or what is to be learnt from individual subjects. In most cases, especially 
in junior forms, it is compulsory for the pupils to take all the subjects offered, no matter they 
like it or not. For example, in most schools of Christian Church background, all junior form 
students are required to take the subject of Religion or Biblical Knowledge, without 
considering their willingness. 
Another crucial factor contributing to studems’ alienation from learning is the use of 
English as medium of instruction. As English is already a heavy burden for local students to 
learn, not to mention using it as a medium of learning. Although our data reveal that the 
situation is not as serious as common people think, we still find that 30% of the students 
frequently feel that English was difficult to learn, and 27% are regularly in difficulties to 
study in English (see Table 5.9). 
Table 5.9: English as a Language Barrier for Students Hn percent) 
Statement Never Rarely From time Many Always N 
to time times 
English is difficult to learn. 17.9 21.6 30.3 15.3 14.9 1923 
It is difficult to study in English. 21.8 24.3 27.3 H.6 15.1 1921 
In Hong Kong, for most academic subjects, a typical lesson is characterized by a 
teacher-centred approach where most of the time is allocated to teacher's sole activities, 
including lecturing and directed practice. On the contrary, pupils initiation and response to 
teacher is relatively few. In the vast majority of lessons, the lessons proceed in a way that 
teachers lecture most of the time while pupils answer narrow questions and just transcribe 
what is heard into their notebooks, with only a limited amount of active involvement.121 
This situation is also discovered in our survey. In spite of 59% of the students 
reported that the teachers constantly explained the principles behind the contents to them (see 
Table 5.10), 26% of the students still reported that their teachers rarely or never let them take 
part in discussion. Besides; the spoon-feeding mode of teaching like recitation, jotting notes 
as well as notes-oriented examination and tests are still pervasive. Table 5.10 indicates that 
a majority of students (58%) were regularly requested to jot notes, 37% of the students were 
frequently required to recite textbooks and notes, and 34% reported that their teachers 
recurrently prepared test and examinations by notes. 
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Table 5.10: Teachers’ Peda叩^ f r o m S"丨加她，persfwtiVP … 厂 … 叫 
Statement never seldom Form time to many Always N 
— — time times 
S t e n t s are requested to jot 3.8 10.1 27.9 24.4 33.8 1924 
Students are requested to recite 3.3 19.1 40.3 22.5 14 8 1919-
textbooks and notes. 
Teachers prepare test and 6.4 21.9 37.2 21 9 12 6 1091 
examinations by notes. 1 二 0 
Teachers explain the principles 2.6 9.6 28.7 32.6 26 6 1918 
behind the contents to students. . � i y i 5 
Teachera aUow students to 5.4 21.0 36.9 22.6 14 0 1917 
discuss in lessons. ' 
The mug and jug approach to teaching and learning should be considered in the 
context of a highly-centralized decision making educational system where the curriculum is 
imposed on the teachers and students, without any recognition of the individual needs of both 
6f them.131 Secondly, the high ratio between teacher and students (currently is 1 to 40) also 
conditions the classroom climate and facilitates a teacher-centred form of pedagogical 
practice. Thirdly, the highly competitive environment where examination and qualification 
are of overriding significance also hinders the liberal development of the child, since 
examination syllabus and the teaching progress itself are always counted first in teaching, 
without taking the needs of individual students into consideration. 
The following comments by the visiting panel led by Liewellyn (1980) on the situation 
about ten years ago seem to be still valid today: 
"The lessons we observed tended to be teacher-centred, with little use of aids 
beyond chalk and blackboard. In，non-exam’ years, the atmosphere seemed 
fairly relaxed, but in the examination preparatory forms all was deadly 
earnest and students were seen taking notes, laboriously completing model 
answers and learning texts by rote Since,the students are desperate to 
obtain their qualification, and as teachers are judged professionally in terms 
of their students' results the whole business is understandable. Discovery 
methods, team teaching and individualised instruction have little appeal to 
parents, students and teachers in situation where the ends require more 
didactic means. Obtaining a credential to ensure a job offer and if possible, 
upward mobility (rather than providing an interesting and intellectually 
broadening curriculum) is the almost universally agreed objectives. Teacher-
dominated instruction of passive student audience seems, with rare 
exception... to be the accepted way." 
(Overall Review of Hong Kong Education System, part three 4.23-4.24) 
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In sum, the practice of compulsory education, a unitary curriculum without 
consideration of individual differences, English language as a learning barrier, and a teacher-
centred approach in teaching practice as a whole inevitably results in students' disaffection 
from the curriculum and their difficulties in studying. As Table 5.11 shows, the feeling of 
meaninglessness with school life is positively associated with alienation with learning 
activities English as learning barrier, alienation from participation, strictness in, school 
discipline, punitive practice, closedness of school climate and negative feedback from 
teachers; while it is negatively correlated with good relationship with teachers and good 
relationship with students and positive feedback from teachers. Among the multiple factors 
contributing to the sense of meaninglessness, alienation with learning activities, English as 
learning barrier, alienation from participation, negative feedback from teachers, and good 
relationship with teachers are the most crucial ones. 
Table 5.11 Correlation Coefficients Between Social Relationships in Schools and Student� 
Feeling of Meaninglessness bv Sex 
Social Relationships Boys Girls 
Strictness in school discipline .16** .21** 
punitive practice .28** .30** 
Closedness in classroom climate .27** .26** 
Good relationship with teachers -.33** -.27** 
Good relationship with classmates . . - : 12** -.13** 
Alienation from learning .53** .48** 
Difficulties with English ,43** .33** 
Apathy .36** .32** 
Positive feedback from teachers -.27** -.23** 
Negative feedback from teachers .39** .30** 
N.B. (**: p<.001) 
But the objective state of alienation stated above does not necessarily lead to a 
pervasive feeling of meaninglessness among the students. As shown in Table 5.12，only 17% 
of the students did not enjoy going to school and 14% reported that they were uninterested 
in study. Table 5.13 also reveals that merely 17% of the students recurrently felt that 
schooling was meaningless; 23% frequently found what teachers taught uninterestingly and 
as much as 30% of students regularly felt that lesson is boring. Contrary to Bowles and 
Gintis's assertion, there is only a tiny proportion of students expressing dissatisfaction with 
the school life, while a plurality of students still favour school life and learning. 
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Table 5,12:Students> Satisfiyg|jn with School T,jfe Cm percent 
Statement Strongly Disagree Undecided Agree Strongly N 
以 哪 耽 Agree 
I enjoy going to school. 4.9 11.9 29.8 44.0 9.4 1927 
I am uninterested in study. 10.7 50.2 25.0 U.3 2.8 1925 
Table 5.13: Students’ Views on School Life Cm percent) 
Statement Never Rarely From time Many Always N 
to time times 
Schooling is meaningless. 11.9 27.8 43.0 8.7 8.6 1925 
Lessons are boring. 2.5 18.1 49.3 17.6 12.5 1924 
I am uninterested in what 5.8 29.7 42.9 12.4 9.1 1922 
is taught by teachers. 
Although not a majority of the students showed extreme dislike for schooling and 
learning, it was not equal to say that they paid genuine effort in learning. As a matter of fact, 
they were not actively involved in their learning, as shown in Table 5.14. Thus only 32 % 
of the students replied that they were working hard for study. The alienation of students from 
learning is ftirther reflected in their response to the question concerning "how frequent they 
review what is taught by teachers". Only 21% of the students regularly did that, in contrast 
to 31% who rarely or never did. At the same time, merely 18% of the students always or 
sometimes discussed with their classmates on academic issues, while 40% students rarely or 
never did that. 
Table 5.14 Students’ Involvement in School Life (in percent) 
Statement Never Rarely From time Many Always N 
to time times 
Reviewing what is taught. 5.5 25.8 47.2 14.4 7.0 1920 
Discussion with classmates on 8.6 31.4 41.6 12.7 5.7 1925 
academic issues. 
Joining extracurricular activities 19.4 31.8 29.5 12.4 6.9 1925 
organized by the school. 
Raising opinion to the school 60.2 29.5 7.7 1.5 1.0 1924 
authority. 
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In addition to the low level of involvement in learning, students' alienation from 
I schooling was more obvious in their participation in school affairs. Table 5.14 shows that 
51 % of the students rarely or never participated in any extra-curricular activities organized 
by the school since the beginning of the academic year in 1991 • Furthermore; regarding the 
number of societies or clubs of extra-curricular activities which one belongs to, the largest 
proportion of students (32.9%) reported that they were not members of any in-school club 
or society of extra-curricular activities (please refer to Table 5.15). Both of the results reveal 
that students are highly detached from the extra-curricular activities organized by schools. 
Table 5.15: Membership of Society for Extracurricular Activities 
Number of society or clubs for Frequency Percent 
extra-curricular activities 
0 611 32.9 
1 531 28.6 
2 342 18.4 
3 214 11.5 
4 or more 159 8.6 
Total: 1857 100.0 
Students，apathy toward schooling may also be measured by their low degree of 
participation in school matters. As shown in Table 5.14，90% of the students never or rarely 
make suggestion to the school authority. A ^ striking figure reveals that students are always in 
a passive position in receiving their education.[4] 
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5.4 Competition, Ranking and Evaluation 
The pyramid-type educational system exerts significant influence on the selection of 
students into places of different strata in "the ladder of success" and constitutes heavy and 
intensive competition and examination pressure on the students (McClelland, 1991). In the 
course of their school careers, children may go through as many as six sets of public 
examinations other than diagnostic classroom assessment starting from admission to 
kindergarten, primary school, secondary school, HKCEE in year of form five, to 
matriculation examination leading to the university . Rapid development of higher education 
in Hong Kong did not come until the mid-80s. Compared with other regions in the world, the 
places of tertiary education available in Hong Kong are still small in proportion to the large 
number of secondary schools leavers. Facing the strong thrust for higher education from the 
side of parents and pupils, it always results in an over-demand for higher educational “ ， 
qualification. The competition for tertiary level education has constituted heavy pressure on 
both students and teachers. Under such fierce competition, ranking and evaluation become 
inevitable and they are extensively employed as means of allocation and selection of students, 
even as early as in the junior forms at the secondary level. Hence we find the multi-forms of 
ranking and evaluation: streaming, intensive tests and examinations inside schools, in addition 
to the several hurdles of public examinations as stated above. 
First of all, streaming is commonplace in local secondary schools. To safeguard a 
better performance in public examination and a higher entrance rate to university, many 
schools practice streaming in the creation of an "elite" class among classes of the same grade ' 
level. 
Secondly, as good results in public examination are heavily-respected by the public, 
the public examination becomes the central concern of educational administrators, teachers 
and students. For the school administrators, there is a need to obtain satisfactory or improved 
examination results for the enhancement of school's reputation; for the teachers, they are 
under the pressure to cover the examination syllabus, to provide notes and handouts to 
students and to achieve a satisfactory pass percentages for the school; for the students, of 
most concern is to get satisfactory grades in their public examinations. (Morris, 1992:47-62) 
As a result, most schools exercise continuous internal assessments and evaluation practices 
in terms of dictation, quiz, test and examination and so on. In an academic year, a school 
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usually holds two to three times of examination within a duration of ten months. For the 
junior forms, in spite of the abolition of Junior Secondary Education Assessment (JSEA) in 
1987，the pressure on students to attain good academic results still exists. As Table 5.16 
shows，a substantial number of the respondents (40%) agree or strongly agree that there is 
keen competition among classmates in their classes. 
\ 
Table 5.16 Keen Competition for Academic Result Among Classmates Cm percent) 
Statement Strongly Disagree Undecided Agree Strongly N 
. Agree 
There is keen competition 6.1 26.1 27.2 27.1 13.5 1925 
for academic results among 
classmates in my class. 
The keen competition and continuous assessment also constitutes stress on the 
students, as 28% of the students recurrently feel that it is hard to cope with tests and 
examinations. The burden of homework also deserves attention. Regarding the amount of 
homework, 19% students frequently feel that there is too much homework to do while 16% 
of students constantly find their homework too difficult to finish. 
Table 5.17 Learning Pressures on Students (in percent 
Statement Never Rarely From time Many Always N 
to time times 
What is taught not understood； 5.7 29.3 43.0 13.0 9.1 1922 
Too much homework. 5.7 35.1 40.2 11.6 7.4 1918 
Homework too difficult. 7.3 35.6 41.3 10.6 5.3 1921 
It is hard to cope with tests & 5.7 23.1 42.5 15.9 12.7 1922 
' exams. 
Thirdly, grading system or ranking in academic performance is also commonplace 
among local secondary schools. In our sample, there is only a tiny number of school without 
grading system. Besides, the assessment of students is not confined to academic performance 
alone, but is also extended to the aspects of conduct as well as other performance in school, 
for example, student's performance in extra-curricular activities. 
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5.5 Personality and Reward System 
As stated in Chapter 2，Bowles and Gintis show that in the United States, grade 
rewarded in schools follows the criteria of personality traits. One's grade awarded is 
p o s i t i v e l y c o r r e l a t e d w i t h one’s orientation of submission to authority and the internalized 
comrol while negatively correlated with one^s creativity, independence and aggressiveness. 
As teachers' expectation is of most importance in their interaction with the pupils, we will 
first inquire into their preference over students；personality traits. 
WTw are the apples in teachers, eye? 
Table 5.18:Teacher’s Preference of Students' Personality Traits Cm percent� 
Statement Dislike Dislike Neutral Like Like N 
— a lot 
Positive traits: 
Who are perseverant. -- - 1.0 33.9 65.0 389 
Who are diligent. — 0.3 1.5 33.8 64.4 390 
Who can defer gratification. — „ 3 j 41.3 55 ^ 3 9 � 
Who are punctual. - 0.3 3.1 42.8 53.8 390 
Who can empathize orders. — 3 9 42 4 5 3 7 389 
Who are creative. „ 0.8 6.7 49.4 43.2 389 
Who are dependable. 0.3 0.5 16.4 64.9 17.9 390 
Who are consistent. 0.3 3.8 34.9 46.2 14.9 390 
Negative traits: 
Who are temperamental. 17.9 49.5 32.6. - — 386 
Who put high marks in prior to what is learnt. 11.6 53.2 31.1 4.1 — 389 
Who are aggressive. 11.3 44.7 36.2 7.5 — 389 / 
Neutral trait: 
Who are independent; 1.0 15.5 44.3 36.3 2.8 388 
To explore the teacher's preference of good students, teachers were asked to rank on 
； . ' ： ^ ‘ ‘ ；：" ：‘：；1, ‘： : .. . . . .:.. . . ... . ‘ ...... ： - • . . . . . . ‘ . ： : . . 、 
12 statements concerning personality attributes of students. The results presented in Table 
5.18 shows that for most of the statement, there is almost a consensus by the teachers on 
which type of students they like or not. Positive traits preferred by teachers, in order of 
ranking, are associated with "perseverance "(98.9% of the teachers expressing approval)," 
being dependable" (82%), "being punctual" (96%), "being able to defer gratification" (97%), 
"being able to empathize orders" (96%)，"diligence" (98%), "creativity" (83%) and "being 
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consistent" (61%). While negative judgments is put on the items like "being temperamental" 
(67% of the teachers expressing disapproval), "regarding high marks in prior to what is 
learnt" (65%), and "aggressiveness" (55%). Besides; a majority of teachers (44.3%) are 
neutral towards the attribute of "independence". 
The results described above bring to the conclusion that most secondary school 
teachers express unanimous preference towards students with the personality traits of 
perseverance, dependability, punctuality, deferral with gratification, empathizing orders, 
diligence and consistency. The picture is closely in line with what Bowles and Gintis stated 
before. However, it is noted that creativity is also viewed as one of the positive traits, instead 
of a negative one, a result in sharp contrast to Bowles and Gintis's original supposition. 
Regarding teachers，views on negative traits, the attributes of aggressiveness and being 
temperamental are in line with Bowles and Gintis's prediction. However; it is surprising that 一-
thd item "putting high marks over what is learnt" is also included, which is not expected in 
Bowles and Gintis's analysis. 
Who Get Awarded? 
According to Bowles and Gintis, the students rewarded in schools are characterized 
by certain personality traits. While discipline and compliance, submission to authority, 
internalized control are rewarded, the attributes of creativity, independence and aggressiveness 
are penalized. In their analysis of personality traits, grade-point averages, IQ scores, and 
College Entrance examinations SAT-verbal and SAT-mathematics scores from the official 
school records, they found that one's personality traits and grades were highly correlated. As 
there are no comparable data like IQ scores and universal examination scores available in 
：local secondary schools, alternatively we collect students' self-reported grade result and , 
frequency of failure in test and examinations. Furthermore; to extend their hypothesis into 
other school reward system, we also include self-reported conduct result, frequency of praise, 
care-showing, punishment and scold by their teachers into present analysis. As there is no 
common criteria in assessing students' academic performance and conduct among local 
secondary schools, we have to be cautious in interpreting the correlation between them and 
one's personality traits. To measure student's personality traits, we employed the major items 
of the personality traits tested earlier by Bowles and Gintis after slight modification. Besides, 
four more items were added in the student questionnaire. The intercorrelations for all 
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variable, for the cases of male and female students, are reported in Table 5 19 
Table 5.19: Correlation Coefficients hp.tween Stiident^s Personality Traits 
and Reward System in School hv Sex 
“ Grade in Exam Failure in Grade in conduct Positive Negative 
— teato & exama aweasment feedback feedback 
I respect teachers in my school Boys:-.05 -.22** -.16** 28** .29** 
Girls:-.07 -.16* 本 _:16** .26** -.30** 
I woric hard for my study Boys:-.22** -.32** -.13** 1 2** 1 5** 
Girls:-. 19** -.27** -.27** : 19** _；13** 
I fear teachers' punishments Boys: .05 -.03 - 08* 05 05 
Girls:-. 10** -.13** -.13** ！00 二 16** 
I behave myself in front of teachers Boys:-.03 -.04 i.08 .10* - 06 
Girls:-: 10* -.05 -.03 :10** -: i i * * 
High marks are more important Boys:-.00 .03 01 - 0 7 09* 
than what is leant Girls:-.02 .05 .01 -:06 :05 
一. I am concerned with my conduct in Boys:-.05 -.16** -.15** 16** -20** 
school Girls:-.09* -. 17** 14** :21** 
I am independent Boys: .02 -.02 .09* 06 09* 
Girls: .00 -.00 .01 � 0 3 :04 
I am perseverant Boys:-.07 -.14** :-.05 .19** -,06 
Girls:-.05 -.16** -.11** :15** -:06 
I am creative Boys:-.01 .00 .04 .13** 09* 
Girls: .08* -.01 .01 .17** :10* 
I am consistent Boys: .03 -.21 -.08 .13** - 19** 
Girls:-.09* -.20** -.08* : 12** -: 12* 
I am aggressive Boys: .01 .08* .10* -.04 19** 
Girls: .10** .05 .06 -.02 ！ 12** 
I am dependable Boys:-. 10* -.15** -.12** .06 .14** 
r. Girls:-.03 -.14** -.10* .09* -: 19** 
I am punctual Boys: .01 -.07 -.01 .05 -.05 
Girls:-.03 -.09* -.04 .14** -.14** 
I can defer gratification Boys:-. 13** -.28** -.21** .1.3** -.26** 
Girls:-.14** -.23** -.15** .15** -.25** > 
I empathize, orders Boys:-.03 -.08* -.05 .17** -.04 
Girls:-.30 -.05 -.03 .19** -:06 
(N .B .* p< .01 ; ** p<.001) 
As can be seen from the Table 5:19, for the boys, three of the 15 personality traits— 
: "work hard for study", "I am dependable", "I can defer gratification" were correlated with 
one's grade in examination in a very weak way.151 In terms of one's failure in tests and 
examinations, the pattern is more obvious, as there are 9 traits significantly correlated with 
it. They are "I respect teachers", "I work hard in study", "I am concerned with my conduct 
in school", "I am consistent", "I am aggressive", "I am dependable", "I defer gratification" 
and "I empathies orders". 
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As to boys，grades in conduct assessment,^ we find that it is correlated with "I 
respect teacher", work hard in study", I am afraid of teacher's punishment"，"I am 
concerned with my conduct in school", am independent", "I am aggressive",' "I am 
dependable" and "I can defer gratification". While in the case of positive treatment from 
teachers，we find that it is positively correlated with "I respect teachers", "I work hard in my 
study", "I am concerned with my conduct in school", "I am perseverant", "I am creative"， 
"I am consistent", "I can defer gratification" and "I can empathizes orders". Concerning the 
negative feedback from teachers, it is negatively associated with "I respect teachers", "I work 
hard in my study", "I am concerned with my conduct in school"，"1 am consistent" , "I am 
dependable", as well as "I can defer gratification" but positively correlated with "I am 
independent", "I am creative" and "I am aggressive". 
The picture is slightly different for the case of girls, as more personality traits are 
correlated with grading practice and positive-negative feedback from teachers. As also can 
be seen from the Table 5.19，8 personality traits…"work hard for study"，"I am afraid of 
teacher's punishment", "I am concerned with my conduct in school", "I am creative", "I am 
consistent’，"I am aggressive" and "I can defer gratification" were correlated with one's 
grade in examination. 
As to ' the frequency of failure in tests and examinations, there were 9 traits 
significantly correlated with ity including "I respect teachers", "I work hard for study"，"I 
am afraid of teacher's punishment", "I am concerned with my conduct in school"，"I am 
perseverant", "I am consistent", "I am dependable" , "I am punctual" as well as "I can defer 
gratification". 
Regarding the grade in conduct, we find that it is correlated with "I respect teacher", 
"work hard for study", "I am afraid of teacher's punishment", "I am concerned with my 
conduct in school"，" I am perseverant", "I am consistent"，"I am dependable" as well as 
"I can defer gratification". 
Concerning the aspect of positive treatment from teachers, we find that it is positively 
correlated with "I respect teachers", "I work hard for my study", "I am concerned with my 
conduct in school", "I am perseverant"，"I am creative", "I am consistent", "I am 
dependable", "I am punctual", "I can defer gratification" and "I can empathizes orders" . On 
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the contrary, the negative feedback from teachers is H ^ y M x associated with "I respect 
teachers", "I work hard in my study", "I am concerned with my conduct in school", "I am 
consistent", "I am dependable", "I am punctual" as well as "I can defer gratification" but 
positively associated with "I am creative" and "I am aggressive". 
Above all, the results suggest that, teacher's subjective preference of student's 
personality traits, to a certain extent, is in convergence with the objective reward-punishment 
students obtained. For both of boys and girls, among the traits correlated with reward and 
punishment from school, those who show respect to teachers, work hard for study, show 
concerns with conduct in school, being perseverant, dependable, consistent and punctual, 
defer gratification, and empathizes orders, perform better in academic results and conduct, 
as well as being rewarded more in schools, while for those who are aggressive will not only 
perform worst in academic results and grade of conduct, but also are being punished and not 
well-treated. The gender difference mainly lies in the trait of being punctual since it is solely 
associated with the rewards and punishments for the girls. 
In light of the results, with regard to the rewarded traits, the results are only partially 
in line with the prediction of Bowles and Gintis. In terms of association of strengths between 
personality traits and rewards, respect to teacher, diligence, concern for one's conduct, and 
gratification deferral are of prime importance. While in the aspect of penalized traits, except 
for the item of aggressiveness, creativity and independency are not in line with what they 
predict. Of special attention is the trait of creativity, in both cases of boys and girls, it is 
positively correlated with both positive and negative feedback from teachers. The anomaly 
deserves further investigation. 
In spite of the associations among personality traits and reward system are detected, 
the strengths of correlation in general are very weak. The results imply that a great part of 
variation in students’ reward or treatment from the school is left unexplained. It is clear that 
many factors other than personality traits are in play in the reward practice. The differences 
in gender also warrants our attention to the differential treatment on male and female students 
by the school or teachers. For example, for girls, the trait of punctuality is particularly 
correlated with rewarding practice, while no similar result is reported in the case of boys. 
： ‘ J ‘ 
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5.6 A Recapitulation 
In the present chapter, we have probed into the social relationships happening in local 
secondary schools around the domains of authority relationship, alienation, competition and 
ranking, as well as reward systems respectively. Our findings offer both supportive and 
negative evidences on the resemblance thesis. As to the hierarchial relationship between the 
teachers and students, most of the situations in local schools are closely in line of Bowles and 
Gintis’s depiction. But we have also pointed out that in addition to the dominate-subordinate 
relationship happening in formal spheres, the teachers-students relationships are also intricated 
by affective elements. Besides, even the formal teachers-students relationship does not imply 
a total authoritarian one. Today most of the teachers are rational in the cases of discipline 
practice and classroom management. 
With regard to the aspect of evaluation practice, we have also shown that under a 
highly competitive environment where assessments are heavily used for selection, local 
secondary school system is under the heavy influence of public examinations and is 
characterized by numerous internal assessments. The pressure on academic results is also so 
rampant that there is keen competition for academic performance among many schools. 
In the aspect of alienation, although students are lacking control over their education 
under the present compulsory education system which is with a unitary curriculum, English 
as the medium of instruction and a teacher-dominated mode of instruction, their subjective 
feelings are far from miserable or dissatisfied. The discrepancy between objective condition 
in alienation and subjective feeling of meaninglessness poses a significant challenge to Bowles 
> and Gintis's original presupposition. 
Moreover, the personality-based grading and reward practice are only partially in line 
with the prediction of Bowles and Gintis. In spite of the associations among a few of 
personality traits and reward system are detected, the strengths of correlation in general are 
very weak. The results imply that a great part of variation in students' reward or treatment 
from the school is left unexplained. Among the personality traits, the rewarded ones mainly 
found are respect to teacher, diligence, concern for one's conduct, and gratification deferral 
while the penalized is the attribute of aggressiveness alone. Of special attention is the trait of 
creativity, it is rewarded more than negatively-treated, a finding in great divergence from 
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CHAPTER SIX: 
THE FORMATION OF CONSCIOUSNESS THESIS 
6.1 Foreword 
In the preceding chapter, we have already testified the resemblance thesis, now we 
are going to assess the validity of the formation of consciousness thesis. According to Bowles 
and Gintis, the social relations in secondary schools facilitate the formation of student's 
consciousness and personality: the belief in meritocracy; acceptance of status-quo and 
scepticism of the feasibility and desirability of social transformation; consciousness of 
fragmentation and stratification; self-concepts as well as traits of personality. 
In the following sections, we will explore students' consciousness and personality, and 
explicate the correlations between students，consciousness and personality and the social 
relations in Hong Kong secondary schools. Besides, we will also look at the gender difference 
in socialization. 
6.2 The Formation of Personality 
In the section 5.3.4，we have already surveyed the teachers' preference over certain 
personality traits as well as the relationship between students' personality traits and the , 
reward-punishment resulted. In this section, we are going to investigate the effects of social 
relationship in;selibdis on the making of students' personality, with a focus on their self 
concepts and the personality traits in the requirements of the capitalist economy. We would 
like to know whether the social relationships in local secondary school produce the traits of 
compliance and internalized control and repress the ones of creativity, independence and 
aggressiveness. 
To begin our analysis, we will first provide an overview of the configuration of 
students' personality. 
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The Configuration of Personality 
Table 6.1 is a summary of students，self concepts. From the figures we learn that 
53% of the students agreed or strongly agreed that "I like myself, 42% thought that "I am 
inferior to other one else" and 28% approved that "I am not college material". Regarding the 
dimension of self-presentation, only 38% of the students agree or strongly agreed the 
statement that "I behave myself in front of teachers" while 36% of the students express 
disagreement. 
Table 6.1:Students，Self Image Cm percent) 
Statement Strongly Disagree Undecided Agree Strongly N 
Disagree Agree 
y like myself 2.9 15.2 29.1 41.8 11.1 1927 
I am inferior to other one else 5.7 27.5 25.0 34.8 7.0 1926 
I am not college material 7.9 32.4 31.5 21.5 6.6 1921 
I behave myself in front of teachers 5.1 30.4 26.8 33.1 4.6 1927 
Concerning students' personality traits, the results summarized in Table 6.2 show that 
a majority of secondary school students are characterized by certain personality traits. 96% 
pf the students acknowledged the statement that "I can empathize orders." 79% of the students 
' \ . > • . .. ... . . . . . . , . . • 
claimed that they could defer gratification. Another 69% claimed themselves as consistent and 
68% of the students acknowledged the statement that"I respect teachers". A same proportion 
of students (68%) declared themselves as punctual. 51% of the students considered themselves 
as dependable. 46% agree or strongly agreed that they are independent. Regarding the 
statement "I am creative", 44% of the students said so. 41 % expressed the agreement that 
,. ；/r"I am perseverant". While only 18% considered themselves as aggressive. Concerning the 
statement that "I put high marks in prior to what actually learnt", 55% of the students 
expressed disagreement. The result shows that the form 3 students did not rank high marks 
as important as the content they learnt, a result significantly undermining Bowles and Gintis’ 
s presupposition. 
In sum, the result of self-report on one's personality traits shown above suggests that 
a plurality of the respondents are characterized with the traits of compliance, showing respect 
to discipline and submission to authority, internalized control, dependence and non-
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aggressiveness. However; the attribute of creativity is not uncommon in ou7sample. The 
students are also not exclusively motivated by external reward. 
Table 6.2: Students，Personality Traits (in percentY 
Statement Strongly Disagree Undecided. Agree Strongly N 
Disagree Agree 
I respect my teacher. 2.0 5.2 24.4 58.2 10.2 1927 
I am concerned with my 1.9 10.1 19.1 54 4 145 
conduct in school. ^ ^ 1 9 2 6 
I can empathize orders. - 3.9 42.4 53.7 1922 
I can defer gratification. 1.1 5.7 14.3 59.0 19.9 1920 
I am afraid of teacher's punishment. 2.5 12.5 14.4 49.2 21.4 1925 
I am punctual. 2.1 12.5 17.4 44.5 23.5 1923 
I am consistent. 3.8 12.4 14.3 52.0 17.4 1924 
I am independent. - 丄 3.2 21.8 . 28.3 33.9 12.8 1923 
I am creative. 2.6 24.2 28.8 34.2 10.2 1923 
I am dependable. 4.5 19.4 25.2 46.0 4.9 1920 
I am perseverant. 2.5 20.0 36.8 32.6 8.1 1924 
I put high marics in prior to what is 16.3 38.8 18.8 17.8 8.3 1922 
learnt. . ； ： ' “ ‘ 
I am aggressive. 10.5 49.0 22.3 13.8 4.5 1926 
Personality and the effects of schooling 
iw ' . 
After an overview on the students' personality • configuration, we are going to 
investigate how schooling contributes to its formation. 
Table 6.3 indicates that one's self concepts are negatively correlated with one's 
alienation from school life. Regarding the self concept, for both male and female students, 
like myself' is negatively correlated with one's alienation from school life, and "I am 
inferior to others". Of particular attention is the moderate correlation between "I am not 
college material' and alienation. It implies that alienation from school life exerts a greater :'� ) ^ , • . . . . ； . . ' 
negative effect on one's academic self concept than other dimensions of self concept. 
In addition to the part of alienation, strictness in school discipline, punitive practice 
and closedness of classroom climate are also found to be negatively associated with one's 
academic self-concept, as displayed in Table 6.3. 
V 
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T a b l e 6 3 Correlation r.oefficients Between Self-mnppnt 
and Social Relationships in Schools ~ " “ ~ 
Social Relationships Self concept I like myself I am inferior to I am not college 
' aaawhok other one else material 
Strictness in school Boys:-.08 -.02 -.03 - 12** 
d i s c i P U n e Girls:-.09 -.07 .'02 ::12林 
Punitive practice Boys:-. 10* 7.04 -.03 . 1 6 ** 
Girls:-. 12** -.08* -.02 \e** 
Closedness in classroom Boys:-. 16** -.01 .16** _ 17** 
c l i m a t e Girls:-. 15** -.04 -.11** :17** 
Good relationship with Boys: .13** .02 .16** 11** 
teachers Girls: .15** .08* .13** :12** 
Good relationship with Boys: .06 .00 .13未* 01 
classmates Girls: .09* .06** .11** 04 
Alienation in learning Boys:-.30** .-.18**: -.13**.. - 33** 
Girls:-.35** -.26** -.20** -.32** 
Difficulties with English Boys:-.27** -.11** - . 1 3 * * � -.34** 
Girls:-.27** -.19** -.10* -.31** 
Apathy Boys:-.23** -.06 -.18** -.26** 
Girls:-.23** -.12** -.11** -.26** 
Positive feedback from Boys: .23** . 12** .23**.. '.15** 
teachers Girls: .26** .21** .15** .22** 
Negative feedback from Boys:-. 14** -.11** -.02 - .16**:. 
teachers Girls:-. 18** -.08* -.11** -.20** 
~ N . B . * significant at .01 level, ““""“‘ ~ “ “ “ 1 
** significant at .001 level. 
Besides the aspects of self-concept, the contribution of social relationship in school 
to the making of student's personality traits is another domain of our inquiry. Concerning the 
schooling effects on one's personality traits, again alienation from learning is closely 
correlated with one's personality traits (see Table 6.4). It is found that the more one is 
alienated, the less one shows respects to teachers ; and also the less one works hard in study. 
In addition, the level of alienation is negatively associated with one，fear of teacher's 
punishment, concerns for conduct in school, the personality trait of perseverance, consistency, 
dependability, deferral of gratification and orders empathy, but positively correlated with the 
trait of being externally motivated. Furthermore, while in the case of girls alienation is 
negatively correlated with punctuality, no significant correlation is found among the boys. 
With regard to the part of punitive practice in shaping personality, it is negatively 
correlated with one's showing respect to one's teachers, consistency, dependability, and 
deferral with gratification. In addition, while for the girls it is negatively correlated with their 
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fear of teachers，punishment, no significant association is found among the boys. 
As to the aspect of closedness of classroom climate, it is negatively correlated to 
one's respect for teachers, working hard for study, concerns for conduct in school, 
perseverance, consistency, dependability and deferral with gratification. Again, it is negatively 
correlated with fear of teachers, punishment among the girls, but not among the boys. 
Table 6,4:Correlation Cneffinients Between Student�Personality Trai^ 
and Social Relationships in Schools 
Personality tmite Slnctne^ in Punitive Cl«edne« in Relationship Alienation Apathy 
g c h o ° ' discipline practice tchool climate with teachera from learning 
I respect teachers in Boys:-.04 -.17** -.26** 39** 27** 23** 
my school Girls:-. 15** -.23** -.27** '.35** -: 19** 1；30** 
I work hard for my Boys: .09* .04 -.10* .19** -20** _ 30** 
• study Girls: .00 -.04 -.16** .15** -:21** -:33林 
I fear teachers' Boys: .10* .07 -.04 .01 .03 - 08 
punishments Girls:-.03 -.13** -.12** .11** .03 -: 10** 
I behave myself in Boys:-.01 -.04 -.34 .07 .01 00 
front of teachers Girls:-.04 -.06 -.05 -.05 :02 11** 
I regard high marks Boys:-.03 .11** .08* .00 .06 .03 
in prior to what is Girls: .04 . 06 .03 . 03 . 09* ]q7* 
learnt 
I am concern with Boys:-.03 -.08 -.11** .16** -.12** -.21** 
my conduct in school Girls:-. 12** -.16** -.26** .25** -: 11** -:24** 
I am independent Boys: .05 .09* .01 .01 .02 - 08术 
Girls: .05 .07 .01 -.01 ！04 :03 
I am perseverant Boys: .07 .09** -.15** .14** -.08 -.30** 
Girls: .03 .05 -.08* .12** -.14** -.27** 
I am creative Boys: .12** .17** -.07 .06 .00 -.17** 
Girls: .04 .08* -.03 -.03 -.03 -A3** 
I am consistent Boys:-.05 -.11** -.17** .11** -.15** -.24** 
Girls:-.06 -.15** -.18** -.18** -.09* -:20** 
I am aggressive Boys: .11** .15** .04 -.09* .10* .02 
Girls: .00 .07* .05 .05 -.08 .08* 
I am dependable Boys:-.05 -.08 -.17** .11** -.15** -.14** 
Girls:-. 12** -.10** -.15** -.15** -.10** -.21** 
* 
I am punctual Boys: .03 .06 -.04 .08* -.02 -.07 
* Girls: .01 .03 -.10** -.10** -.07 -.16** 
I can defer Boys:-.06 -.13** -.18** .16** -.25** -.28** 
gratification Girls:-.08* -.12** -.24** .19** -.20** -.23** 
� I empathize orders Boys: .00 .05 -.11** .07 -.08* -.19** 
Girls: .02 .05 -.14** .16** -.06 -.15** 
N.B. * significant at .01 level, ** significant at .001 level. 
In sum, the results shown above indicate that strictness in discipline and punitive 
practice as well as the closedness in classroom climate do not necessary lead to obedience and 
compliance. On the contrary, it always leads to the oppositive direction: low respects to 
teachers and loss of internal control. 
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6.3 The Orientation to Discipline 
Generally speaking, most students surveyed are conforming to their role of students 
and accepting the normative expectations' on pupils: that is to say, showing respects to 
teachers and school authority, being obedient to school rules as well as working hard for 
study. Table 6.5 indicates that a huge proportion of students took the positive side on the 
following statements -一 "students should work hard for study" (79%), "students should 
respect teachers" (90%) and "students should conform to school rules" (88%). Furthermore, 
legitimacy is also granted to school rules as 44% of the respondents considered "school rules 
are reasonable" and teacher, as an authority figure, was still pervasive in the hearts of 
students since 68% of the students thought that they respected teachers and 71% expressed 
fear of teachers’ punishment. 
Table 6.5:Students，Roles and Rule Orientation Cm percent) 
Statement Strongly Disagree Undecided Agree Strongly N 
Disagree Agree 
Students should respect teachers. 0.8 2.3 7.0 65.8 24.0 1926 
Students should conform to school 1.2 2.0 8.6 62.2 26.0 1926 
rules. 
Students should work hard for study. 1.3 8.4 10.8 58.7. 20.8 1923 
I would not tell the teachers even I find 18.5 49.2 19.5 9.7 3.1 1913 
something wrong with their instruction. 
One should conform to teachers' orders 12.5 29.0 26.1 27.8 .. 4.5 ..1918 
even they are unreasonable. 
School rules are reasonable. 6.5 20.2 29.1 39.0 5.3 1922 
There are too many school rules. 2.5 22.0 29.9 28.7 16.9 1925 
Students should conform to 15.7 24.4 19.4 32.4 8.1 1923 
unreasonable rules. 
I will remain silent even with 8.1 20.1 25.9 34.8 11.1 1910 
dissatisfaction. 
It is useless to make suggestions 2.5 26.6 32.7 26.3 11.8 1927 
to school authority. 
However, the picture of students' conformity to conventional roles depicted above 
should not lead us to an over-socialized or uncontested image of students' accommodation of 
social norms. The students today would no longer completely accept what is imposed on 
them, or blindly observe the authority. It is illustrated by the figures in Table 6.5 that 45% 
of the students regarded that "there are too many school rules" and a majority of the students 
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(68%) rejected the saying "I would not tell the teacher even I find something wrong with their 
instruction". 42% of the students rejected the view "one should conform to teachers' 
unreasonable orders". The results suggest that more students nowadays dare to question the 
authority if the case proves unreasonable. Nevertheless, the awareness of autonomy and 
critical consciousness do not elevate into higher levels, especially when directed to the level 
of school authority. Firstly, from the figures in Table 6.4，we learn that students diverge in 
their views on the boundary of conformity. It is noted that while 41% of the respondents 
accepted "students should conform to unreasonable rules", another 40% expressed 
disagreement on the same statement. In addition, it is also worth-noted that 38% of the 
students thought that "it is useless to make suggestions to the school authority" and 46% of 
the students said that they would "remain silence even with dissatisfaction". 
For a closer examination of the correlation among students' normative expectations ” ~ 
and social relationships happening in school, their correlation coefficients is displayed in 
Table 6.6. 
Table 6.6:Correlation Coefficients Between Student�Role Identification. Orientation to 
Discipline. Sense of Powerlessness and Social Relationships in Schools 
Social Relationships Role identification Orientation to Sense of 
to School Discipline powerlessness 
Strictness in school discipline Boys:-.09* .05 .20** 
Girls:-. 16** .04 ！26** 
Punitive practice Boys:-. 15** .02 .34** 
Girls:-. 17 .01 .31** 
Closedness in classroom climate Boys:-. 18** .03 . • .33** 
Girls:-.21** .07 .27** 
Good relationship with teachers Boys: .23** -.00 - . n * * 
Girls: .26** -.04 -.18** 
Good relationship with classmates Boys: .06 -.02 -.03 
Girls: .13** .05 -.13** 
Alienation in learning Boys:-.22** .07 .30** 
Girls:-. 14** .11** .23** 
Difficulties with English Boys:-. 17** .10* .15** 
Girls:-.07* .05 .06 
Apathy Boys:-.20** .10* .23** 
Girls:-.21** .05 .24** 
Positive feedback from teachers Boys: .18** -.05 -.26 
Girls: .18** -.11** -,21** 
Negative feedback from teachers Boys:-.24** -.01 .32** 
Girls:-.27»* .00 .29** 
N.B. * significant at .01 level; 
本本 significant at .001 level. 
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As the correlation coefficients in Table 6.6 shows, one^s acceptance of students，roles 
is negatively correlated with strictness in school discipline, punitive practice, closedness in 
school climate as well as alienation from school life. On the other hand, it is positively 
correlated to good relationships with teachers. Concerning students' views on the legitimacy 
of school rules, again it is Eo^tively associated with good relationships with teachers whereas 
哪 t i v e l y co汀elated to strictness in school discipline, punitive practice, closedness in school 
climate as well as alienation from school life. 
: G e n e r a l l y speaking, the findings displayed above illustrate that strictness in school 
discipline and punitive practice are not effective in making students to comply, but only 
induce them to a denial of it. At the same time, while closedness in school climate as well 
as alienation from school life inhibit one's submission to school authority, good relationships 
滴 th teachers is conducive to successful socialization of students’ roles and acceptance of 
school authority. As to the matter of gender difference, the correlation pattern is more salient 
on the parts of female than on the male students. 
The impact of school life worths much attention, especially on the formation of one's 
sense of powerlessness, as the latter is positively correlated with strictness in school 
discipline, punitive practice，closedness of school climate as well as alienation from school 
life. On the other hand, it is negatively correlated to one's having good relationships with 
teachers. The patterns suggest that strictness in school discipline, punitive practice, closedness 
in school climate as well as alienation from schooling life is inducing to one's feeling of 
powerlessness, whereas good relationship with teachers is conducive to the alleviation of 
one's sense of powerlessness. Besides, the effects are more significant on male than on female 
students. 
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6.4 Work Orientation: 
The discrimination against manual labour 
In Hong Kong, a highly commercial society and which is culturally biased toward 
manual labour inherited from the past, it is natural to discover the superiority of non-manual 
over manual labour prevailing in the public. The pervasive preference of white-collar over 
blue collar is also significant among the students as 71% of them accepted the saying "white 
Collar job is better than blue collar job" (see table 6.7). 
Table 6.7: Student^ Work Orientation (in percent) 
Statement Strongly Disagree No Agree Strongly N 
Disagree . , . : � - . opinion Agree 
White collar job is better 2.9 11.3 15.1 43.5 27.2 1921 
than blue collar job. ' 
One should obey the boss 4.7 18.7 20.3 47.0 9.3 1924 
absolutely in the woricplace. ‘ 
The discrimination against manual labour is also reflected in students' occupational 
aspiration, that is, the desired occupational status. As shown in Table 6.8, a majority of 
students (36.7%) choose professional as their preference, followed by no plan (15.2%), clerks 
(11.8)，managers and administrators (11.2%), service workers (8.8%), employer (7.1%), 
associate professional (4.7%), but less than 5% prefer blue collar jobs. When the proportions 
of boys and girls are compared, the discrimination against blue collar job is more distinctive 
in the case of girls. 
Table 6•忌:Student's Occupational Aspiration Cm percent) 
Occupational Aspiration Male Female Total 
No plan 20.6 10.5 15.2 
Self-employed 0.5 0.3 0.4 
Employer 10.5 4.0 7.0 
Managers, administrators & professionals 43.9 60.2 52.7 
Lower grade white collar woricers 15.8 24.8 20.6 
Blue collar workers 8^7 0 J 4A 
Column Total (N) 100 100 100 
. . (854) (996) (1850) 
(Cramer's V=.31, p<.001) 
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Gender difference in occupational aspiration and expectation 
Indeed，gender difference in occupational aspiration is another domain worth 
consideration. First of all, gender difference exhibits as the proportion of "no plan" for male 
students (20.6%) is greater than that of female students (10.5%). Secondly, in the categories 
of managers and administrators, professionals and other white collar jobs, the proportion of 
the female is also higher than that of the male, while for the occupation like employer and 
blue collar jobs, the proportion of female is smaller than that of the male. 
Of course, one's actual occupational status is always behind one's occupational 
aspiration as the former is conditioned by a lot of other objective factors. When the students 
are asked about their occupational expectation (that is, the job they expect to get in reality), 
a majority of the students expect themselves to become white collar workers (52%), as shown 
in Table 6.9. 
Table 6.9: Student�Occupational Expectation bv Gender Hn percentV 
Occupational Expectation Male Female Total 
Self-employed 1.6 0.6 1.1 
Employer 8.9 2.8 5.6 
Managers, administrators & professionals 28.8 34.7 32.0 
Lower grade white collar workers 40.8 61.3 52.0 
Blue collar workers 19.8 0.5 9.3 
Total 100 100 100 
； ( 7 9 6 ) ( 9 4 9 ) ( 1 7 4 5 ) 
(Cramer's V ==.37, p<.001) 
Regarding the issue of gender difference, a pattern similar to that of the occupational 
aspiration is also observed in their response to occupational expectation. Table 6.9 shows that 
in the categories of managers and administrators, professionals and other white collar jobs, 
the proportion of the female is also higher than that of the male; while for the occupation like 
employer and blue collar jobs, the proportion of female is much smaller than that of the male. 
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Conformity to authority in workplace 
Concerning another domain of work orientation, Bowles and Gintis emphasize the 
importance of schooling in producing docile and compliant workers by shaping students' 
consciousness to accept the authority at the workplace. The phenomenon is evident in the case 
of Hong Kong. Among the students surveyed, a plurality of them (56%) accepted the 
statement that "in the workplace, one must absolutely obey the boss" (see Table 6.6). As the 
correlation coefficients presented in Table 6.10 shows that although there is no significant 
association among student's orientation of compliance to boss and the social relationship in 
school, orientation of compliance to boss is positively correlated with one's identification with 
student role and compliance to school authority. 
- “ T a b l e 6.10:Correlation Coefficients Between Students，Orientation to Workplace Authority 
and Social Relationships in School bv Sex ——~ 
I t e m s Boys Girls 
Strictness in school discipline .01 .02 
Punitive practice -.02 .-.05 
Closedness in classroom climate -.06 -.02 
Good relationship with teachers .07 .01 
Good relationship with classmates .03 . - . 0 1 
Alienation from learning -.04 ..01 
Difficulties with English .00 .07 
Apathy .00 -.03 
Positive feedback from teachers .03 .04 
Negative feedback from teachers -.03 -.02 
Role identification .26** .21** 
, Orientation to discipline .13** .14** 
Sense of powerlessness -.03 -.07 
“ N.B. * significant at .01 level, — 一 ― — — 
** significant at .001 level. 
The results suggest that one's orientation of submission to school authority or teachers 
is contributory to one's submission to workplace authority, which is in congruence with 
Bowles and Gintis’s supposition that school produce docile workers through the cultivation 
of students' role orientation and consciousness of conformity and obedience. 
94 
6.5 Views on Knowledge: 
Although Bowles and Gintis stress the separation between school knowledge and 
practical life, it is not the same case in the eyes of the students. Table 6.11 shows that only 
25% of the form three students agreed or strongly agreed the statement "what is taught cannot 
be applied to daily life，，in contrast to 46% expressing disagreement. Students'belief in the 
practical value of education is also visible as 61% of the students accepted the saying "what 
is learnt is useful to future work". 
Table 6.11 :Student’s Attitude Towards School Knowledge Cm percent 
Statement Strongly Disagree Undecided Agree Strongly N 
. . Disagree Agree 
What is taught cannot be applied 6.1 40.2 ； 28.3 — 20.0 5.3 1926 
to daily life. 
What is learnt is useful to future 2.3 9.7 26.6 46.9 14,4 1922 
work. 
Academic subjects are more 5.0 24.8 27.4 30.0 .12.8 1922 
important than practical ones. 
Academic results in English are 7,6 23.8 13.3 37.0 18.2 1926 
more important than Chinese ones. 
Girls best fit in humanities, boys 35.0 35.9 17.0 8.1 4.0 1921 
best fit in science subjects. 
The conception of the division between higher and lower status of school subjects in 
the pupils' mind is prominent. About 43% of the students agreed on the saying that "academic , 
subjects are more important than practical ones' (see Table 6.11). 
The situation can be comprehended in the marginal status of certain subjects: for 
example, the limited time allocated on the subjects Physical Education, Music when compared 
with other cultural subjects like language and mathematics. At the same time, most schools 
spend more effort on academic subjects because these results are counted first in further 
studies and employment. That is why the students taking the conviction after the consideration 
of the relative practical values of different subjects. 
Another issue that relate to the conception of knowledge is the status of Chinese 
language in relative to English language. Under a colonial society in which English is highly 
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valued for its commercial and academic values, it is not hard to understand why 55% of 
students acknowledged the statement that "the results in the subject of English is more 
important than that of Chinese". 
There is a common saying that "girls best fit in humanities while boys best fit in 
science subjects". However, the majority of the students (71%) responded to the statement 
in a negative way, contrary to the tiny proportion (12%) of opposite voices. Furthermore, the 
gender difference in responding to the saying is significant since among the students rejecting 
the statement, the proportion of female is over the that of male students. While the truth is 
reverse on the opposites side. The results showed that the bias toward subject choice along 
, with gender line is still strong among a fraction of male students. 
Table 6.12: Students，Views on Subject Division bv Gender rin pempnt) - ---. 
Girls best fit in humanities, Strongly Disagree No Agree Strongly N 
boys best fit in sciences Disagree opinion Agree 
M a l e 21.3 35.7 25.6 11.0 6.4 879 
Female 46.6 36.1 9.7 5.7 1.9 1042 
AH s e x 35.0 35.9 17.0 8.1 4.0 1921 
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6.6 Student's Educational Endeavour 
Since one's educational aspiration and educational expectation are the bedrock of 
one's occupational achievement motivation； and hence future social-class identification, it 
worths serious investigation. 
As indicated by the figures in Table 6.13，there is a strong thrust for tertiary 
education among the form three students: the largest proportion of educational level students 
desire for is university level (37.3%), followed by graduate school (18.2%), form five level 
(17.3%), polytechnic or equivalent level (13.0%), matriculation or equivalent level (12.3%) 
and form three or equivalent level (1.9%). 
Table 6.13: Students，Aspirated Educational Level (In percent) 
Educational Aspiration Male Female Total 
Form three or equivalent 2.1 1.7 • • 1.9 
Form five or equivalent 20.1 15.0 17.3 
Matriculation 13.6 11.3 12.3 
polytechnic or equivalent 1 1 . 6 … ： 1 4 . 1 . 1 3 . 0 
University level 34.7 39.4 37.3 
Graduate School 17.9 18.4 18.2 
� Total (N) (855) (1025) (1880) 
(Cramer's V=.09, p<.05) 
The phenomenon should be understood in the context of a Chinese society in which 
educational qualification is highly cherished and parents put much concerns on their children's 
academic achievement. Moreover, the .highly-developed local economy now requires workers 
of higher educational qualification than before. Furthermore, the prevailing belief in the value 
of education to future work, as stated as above, also helps to explain why most students hold 
such a higher aspiration for educational attainment. 
Difference is also found between male and female students. In general, the level of 
aspiration of female students is slightly higher than that of the male students. In choosing to 
study in the level of polytechnic or above, the proportion of female students are greater than 
their male counterparts. However, the case is reverse in the levels of form five and below. 
As the reality always lags behind the aspiration, one may be higher in aspiration, but 
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fail to achieve one，s ambition finally. Regarding the aspect of educational expectation, the 
picture is significantly different from that of the educational aspiration since the largest 
proportion of students expect to finish form five or equivalent level (34.4%), rather than that 
of tertiary level.Y 
Table 6.14: Students，Educational Expectation Cm percent) 
Educational Expectation Male Female Total 
Form three or equivalent :14.6 9 5 118 
Form five or equivalent 30.8 37.3 34.4 
Matriculation 24.6 22.4 23.4 
Polytechnic or equivalent 11.4 15.5 \3 6 
University level 14.7 13.0 13.8 
Graduate School 3.8 2.2 3 0 . . 
Total(N) t : .. (869) (1023) . (1892) 
(Cramer's V = . 12, p<.001) 
Although in terms of educational aspiration the female are generally higher than the 
male students, it is totally different in the case of educational expectation While the 
proportion of male students override that of the female students in the categories of form 
three，matriculation and equivalent, university, graduate school, the opposite case is found 
in the categories of form five level and polytechnic. One striking point is that at the university 
and graduate school levels, male students occupy a larger proportion than their female 
counterparts, in spite of the fact that the academic performance of the female in general is 
better than their male counterparts and the girls' aspirated educational level is relatively 
higher than that of the boys. 
Student's educational endeavour and teacher's expectation 
With regard to the effect of teacher's expectation on students' educational endeavour, 
crosstabulations are performed to examine the correlation among student's educational 
aspiration, and educational expectation and student's perceived teacher's educational 
expectation. 
The results presented in Table 6.15 reveal that teachers exert far more significant 
influence on students' educational aspiration: the higher the teachers' educational expectation 
perceived by the students, the higher the students' own educational aspiration developed, 
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which is shown in the strongly positive correlation coefficient between the two variables 
(Gamma=0.72, p < 0.001). 
T a b l e 6 ; 1 5 : Students’ Educational Aspiration bv F.xpectation Hn ^ � 叫 
Teachers' educational expectation 
f d u S o n a l F 0 r m 3 F o r m 5 Matriculation Polytechnic University Graduate Total 
aspiration e t c . School 
F o r m 3 30.1 1.3 0.9 0 o 1.3 1.9 
F o r m 5 3 5 . 6 45.7 6.9 4.0 3.0 0.7 17.6 
Matriculation 11.0 18.2 32.4 8.1 3.7 1.3 1 2 i 
Polytechnic 4.1 12.3 21.3 38.7 8.7 4.6 13.0 
University 9.6 19.6 33.3 41.1 59.7 17.8 37.2 
Graduate School 9.6 2.9 5.1 8.1 24.9 74,3 1 8 3 
N 7 3 521 216 124 642 152 1728 
(Gamma=.72, p<.001) 
As in the aspect of students' educational expectation, that is, the level of educational 
attainment expected to achieve, teachers also exert profound influence. Table 6.16 indicates 
that the higher the teachers' educational expectation perceived by the students, the higher the 
students' own educational expectation (Gamma=0.62, p< 0.001). 
Table 6.16:Students> Educational Expectation bv Teacher*s Expectation (in percent� 
Teachers' educational expectation . 
Student's Form 3 Form 5 Matriculation Polytechnic University Graduate Total 
educational etc School 
expectation 
Form 3 56.6 23.4 8.2 0.8 2.5 5.3 12.0 
Form 5 23.7 56.6 33.3 33.3 21.4 14.5 33.8 
Matriculation 10.5 14.9 43.8 26.4 26.5 12.5 23.3 
Polytechnic 1.3 2.3 11.0 31.8 22.2 13.2 13.8 
University 5.3 2.3 3.2 7.8 25.6 32.9 14.2 
Graduate 2.6 0.6 0.5 0 1.9 21.7 2.9 
School 
N 76 525 219 129 645 152 1746 
(Gamma=.62, p<.001) 
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Gender difference is also discovered, although it is not displayed in any table here. 
The influence of teachers on female students is greater than on male students. In the case of 
students' educational aspiration, the Gammar value for the female and male groups is 0.74 
and 0.70 respectively. While in the case of students'educational expectation, the value is 0.64 
and 0.61 respectively. 
6.7 Meritocratic Orientation and Social Justices 
Generally speaking, secondary school students in Hong Kong endorse the belief of 
meritocracy, Table 6.17 shows that 51% of the students approved on the statement that "the 
more one's talented, the higher one's achievement", and 44% of them agreed or strongly 
"agreed that "society fairly distribute income by one's contribution." In addition, going to 
school is conceived as a means to achieve the goal as 58% students recognized the saying that 
"higher income job requires higher level of education". It means that students do believe in 
the extrinsic value of education in generating pecuniary returns. 
Table 6.17: Meritocracy Orientation and Perception of Social Inequalities (in percent) 
Statement Strongly Disagree No Agree Strongly N . 
Disagree opinion Agree 
The more one is talented, the higher 6.6 24.0 18.5 33.6 17.3 1924 
one's achievement. 
Society fairly distribute income by one's 10.8 , 22.2 23.1 29.3 14.7 1922 
contribution. 
Higher income job requires higher level 5.6 21.3 14.6 39.6 18.8 1927. 
of educational attainment. 
The higher one's educational attainment, 11.3 35.2 19.7 24.8 9.0 1919 
the more one is talented. 
Hong Kong is an equal society, everyone 7.8 17.2 11.4 36.1 27.5 1919 
shares the equal chance of success. 
The educational system is fair, one's 8.7 21.5 24.9 34.1 10.8 1920 
failure is one's own responsibility. 
Social injustices are nonchangeable and 5.9 17.5 24.1 40.7 11.8 1926 
inevitable. 
However, in pupils' eyes, one's educational attainment is not necessarily originated 
from one's talent. There is 47% of the students disapproved the saying" the higher one's 
educational attainment, the more one is talented", in contrast to 34% of them expressing 
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approval. It means that some students are cynical of the direct relation between one's talent 
and educational attainment. Education does not necessarily ensure one's talent. Rather, 
educational qualification is treasured for its economic value. 
Generally speaking, there is an open and favourable conception of society prevailing 
among students. For most of the pupils, Hong Kong is a land of opportunity since 64% of 
the students approved that "Hong Kong is an equal society where everyone enjoy equal 
chance of success." 45% believed in the saying "the educational system is fair, failure is 
one，s own responsibility". It means that upward mobility through education system is 
legitimated as a ladder of success. 
As the correlation matrix in Table 6.18 shows that there are close associations among 
those statements. We may infer from the results that rested upon an image of open society, 
students ascribe a merit-based conception of achievement. At the same time, pupils also hold 
a pragmatic conception of school knowledge and education, and conceive that higher level of 
one's educational attainment contributes to one's further achievement. In a word, students' 
beliefs in education reinforce their meritocratic orientation. 
Table 6.18: Correlation Matrix of views on society 
items statl stat2 stat3 stat4 stat5 stat6 
statl Boys: 1.0 
Girls: 1.0 
stat2 Boys: .49** 1.0 
Girls: .52** 1.0 
stat3 Boys: -.02 -.02 1.0 
Girls:-.03 -.02 1.0 
stat4 Boys: .09* .08* .31** 1.0 
Girls: .08* .14** .27** 1.0 « 
stat5 Boys: .33** .34** -.07 .08* 1.0 
GWs: .39** 額 4 1 * * -.07* .06 1.0 
stat6 Boys: .17** .15** .17** .18** .13** 1.0 
Girls: .18** .23** .16** .18** .17** 1.0 
N.B.:statl:The more one's talented, the higher one's achievement. 
stat2:The higher one's educational attainment, the more one's talented. 
stat3:Hong Kong is an equal society where everyone share the same chance of success. 
stat4:The educational system is fair, one's failure is one's own responsibility. 
stat5: Higher income job requires higher level of educational attainment. 
stat6:Society fairly distribute one's income by one's contribution. 
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6.8 Views on the Possibility of Social Change 
In line with the promising view of social mobility and the belief in meritocracy among 
local students, there is a pervasive acceptance of status-quo and overlook of the feasibility and 
desirability of social transformation, since we find that 52% of the students considered "social 
injustices are unchangeable and inevitable" (please refer to Table 6.17). 
This kind of attitude towards social change is mainly accounted for by students， 
orientation to authority/the sense of powerlessness when facing the school authority, as well 
as the state of alienation from schooling also breed an attitude of political detachment and a 
sense of political powerlessness. Table 6.20 presents the correlation coefficients between the 
social relationships in school and students' orientation of social change. Among those 
variables, it is found that a conception of impossibility of social change is positively 
correlated to one's alienation from schooling； orientation to authority and a sense of 
powerlessness in making suggestion to school authority. Besides, while strictness in school 
discipline and punitive practice exert influence on girls’ passive view of social change and 
pessimistic view on the non-removal of social injustices, no similar finding is observed on the 
side of boys. 
Table 6.20 :Correlation Coefficients Between Student's Views on Social Possibility and 
Social Relationships in Schools by Sex 
Social Relationghips & Orientationg Boys Girls 
Strictness in school discipline -.02 .12** 
Punitive Practice .04 .10** 
Closedness in classroom climate .04 .10 
Good relationship with teachers .07 -.03 
Good relationship with classmates .03 -.04 
Alienated learning -.04 .10** 
English .00 .02 
Apathy .00 .10** 
Positive feedback frorri teachers .03 -.09* 
Negative feedback from teachers :.-.03 .09* 
Role identification .26** -.05 
Orientation to authority ； ；,;； ...13** .20** 
Sense of powerlessness -.03 .23** 
!
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The result implies that a passive view of social change and pessimistic view on the 
non-removal of social injustice is transmitted to the pupils by school through the fostering of 
an affirmative orientation to authority and a sense of powerlessness in facing the school 
authority，as well as the state of alienation from schooling. In particular, strictness in school 
discipline and punitive practice exert exclusive effects on girls, rather than on the part of 
boys. It means that female students are far more vulnerable to schooling effect in acquiring 
a passive view of social change and pessimistic view on the inevitability of social injustices. 
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6.9 A Recapitulation 
From the sections above, we have learnt a lot about the configurations of the form 
three students' consciousness, personality, self-concept and aspiration as well as the ways in 
which they are moulded by the social relationships in school. Our data show that a majority 
of our respondents are characterized by the personality traits in line with requisites for 
adequacy of job performance in the workplace: compliance and submission to authority, 
internalized control, as well as non-aggressiveness. 
Our study also reveals that, although there is no absence of contestation or critical 
consciousness, most students still accommodate the role of students and accept the normative 
expectation of pupils: that is, showing respect to teachers and school authority, obeying 
school rules, working hard for study. Of them, the subinission to the school authority is 
remarkably prominent. Besides, in line with the picture of personality and role identification 
is the pervasive sense of powerlessness among the students and the orientation of conformity 
to workplace authority. 
In the other realms of consciousness, most of the students surveyed are characterized 
by a prevailing prejudice toward manual labour, clearly shown in their evaluation of the 
relative higher status of white collar to blue collar jobs as well as their preference of 
professionals to manual labour works. 
With regard to students' view on knowledge, a majority of students hold a belief in , 
the practical value of school knowledge; the ranking of academic subjects over practical 
subjects as well as the relative importance of English over Chinese. However, most students 
reject the view that "girls best fit humanities, boys best fit science subjects". 
Furthermore, most students possess a favourable and open image of society, with the 
beliefs in meritocracy, social mobility and educational attainment as a ladder of success. At 
the same time, they also express an approval of the status-quo and a pessimism on the 
changeability of social injustices. 
Generally speaking, different aspects of students' consciousness and personality are 
shaped by the schooling life in different extent. Among the multi-dimensions of consciousness 
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or disposition, students' educational endeavour was shown to be one heavily-influenced by 
school teachers. Among the several kinds of social relationships in school, the roles of 
teachers，expectation and students’ alienation from school life are found to be the most 
important ones. 
We have also discussed the role of school in producing docile workers. As students' 
acceptance of normative orientation is found to be positively correlated to their compliance 
of workplace authority, it suggests that submission to the school authority or the authority 
figures as teachers prepares students to the submission to workplace authority, an important 
finding in line with Bowles and Gintis's view on the affinity between docile workers and 
submissive students. 
However, the finding above does not generalize to the saying that school is a 
omnipotent socialization agent in fulfilling the needs of capitalism. On the contrary, we 
should not overlook the dysfunctions of social relationships in school on the formation of 
students’ consciousness and personality attributes. Indeed, one striking finding is the 
conflicting functions of schooling in shaping consciousness and personality, as evident in the 
contradictory effects of reward system and punitive practice on students' personality traits. 
The result once again affirms the contested image of socialization process happening in school 
posited by the resistance theory. 
As to the issue of gender differences, we have found that male and female students 
differ in many aspects, significant especially in the domains of certain personality t r a i t s ; , 
achievement ambitions in study and career; orientation to discipline and views on society. 
Generally speaking, the female students are far more subject to the schooling effect, which 
is obvious in the strength of correlation or the presence of association observed when 
comparison between male and female students were made. 
Having investigated the social relationship and consciousness of form three students 
in local secondary schools at the aggregate level, we will further examine the differentiation 
thesis by Bowles and Gintis in the coming chapter. 
105 
CHAPTER SEVEN: 
THE DIFFERENTIATION THESIS 
7.1 Preamble 
In Chapter Four we have discussed thoroughly the structural features and diverse 
nature of local secondary educational system. It has been pointed out that the differentiation 
of schools at the secondary level in terms of curriculum, finance, medium of instruction as 
well as the involvement of historical factors together gave birth to a hidden hierarchy of 
schools and of students in which prestigious schools vs second-class schools; first-class vs 
second-class students are resulted. In addition, the inequalities derived from differentiations 
also manifest in the aspects of finance, facilities, class-size, teacher's qualification, student 
class composition, family background and so on. As a result of differentiation, in connection 
with historical and political factors, we find a dominance of grammar schools over technical 
and pre-vocational schools, government and aided schools over private schools, Anglo-
Chinese schools over Chinese Middle schools as well as prestige schools over non-prestige 
schools. 
For Bowles and Gintis, the hierarchy of school system, even within the same level, 
is functional to the reproduction of a hierarchical economy or class structure by feeding ; 
different strata of students into the different position of occupational structure. Different strata 
of school is responsible for producing different quality of labour. While the prestige or elitist 
schools produce students in leadership; the working class-based school specialize in the 
creation of a docile and passive labour force. 
In this chapter, we are going to explore the differential patterns of the social 
relationships between teachers and students, as well as the attitudes, disposition of students 
among the six types of school in the light of the data collected from the survey. What are the 
differences among different groups of school? Is there any significant difference in the 
students' personality and consciousness, in terms of the beliefs in meritocracy, acceptance of 
status-quo and a scepticism of the feasibility and desirability of social transformation, 
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consciousness of fragmentation and stratification, the personality traits of submission to 
authority and internalized control and so on among different types of Hong Kong secondary 
schools? If there is indeed variation in the aspects of students' consciousness and personality 
attributes stated above, what is the role played by the type of school in the formation of such 
consciousness and personality traits? 
7.2 A Sketch of the Six Groups of Schools 
For the purpose of comparison, the fifty-six schools surveyed are divided into six 
groups under the dimensions of curriculum, medium of instruction, mode of finance, and 
reputation. These six groups of school are prestige grammar school, "ordinary grammar 
school"，Chinese Middle grammar school, private grammar school, technical school and 
prevocational school respectively.'A profile of the six types of schools is displayed as follows: 
Table 7.1: A Profile of the Six Groups of Secondary Schools 
Type of school Prestige Ordinary Chinese Private Technical Prevocational All 
School Grammar Middle School School gchool 
Number in the sample 4 35 5 4 2 6 56 
History (average years) 95.3 20.7 61.4 20.8 19.0 13.7 28.8 
Of religious background 100 71.4 40.0 75.0 100 66.7 71.4 
(in percent) 
Campus area (average m2) 80.0 51.6 51.2 30.0 40.0 46.3 51.1 
Classrooms (average number) 29.0 24.3 27.0 23.8 19.0 15.7 23.7 
Special rooms (average number) 12.3 11.4 10.6 12.8 10.5 14.0 11.8 
With linked-primary schools 100.0 22.9 40.0 0.0 0.0 0.0 25.0 
(in percent) 
Societies or clubs of extra- 42.8 30.6 27.0 22.0 23.5 18.7 29.0 
curricular activities 
(average number) 
With student union (in percent) 75.0 54.3 100.0 100.0 100.0 66.7 66.1 
* . . 
(1) The group of prestige school is composed of two boys schools and two girls 
grammar schools. Both are missionary schools, with two are Catholic and two are Protestant. 
They hold good reputations for their long history (in average 95 years) as well as alumni 
engagement in higher social ladder； They owned a larger campus (80.0 m2 in average) and 
are endowed with better facilities, when compared with their other counterparts. Two of the 
schools have their swimming pools, an unusual sport facilities in local community, while 
another one is going to construct a new one.； Moreover, they are also advantageous in the 
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number of classrooms provided. Both schools have their feeder primary schools and can 
accommodate as much as 85% of their primary school leavers. 
(2) The group "ordinary grammar school" refers to the common Anglo-Chinese aided 
schools other than prestige and private schools. It is the largest sector among the six 
categories in our sample. There are 39 schools in this category with different degree of 
variations in the aspects of history, religion background, sponsoring body, district location 
and other factors among the schools. 
(3) The third group, Chinese Middle grammar school contains a total number of five 
schools. Among them, two are girls，schools while the others are co-educational ones. This 
group of school has�quite a long-establishment as up to 61.4 years. Since no school of this 
kind opened after late 60s, the remaining ones are schools of longer history. It is noticed that 
thi^e schools are so-called leftist schools and have recently been captured in the Directed 
Subsidy Scheme from the original identity of private school. 
(4) The private grammar school group consists of four schools. Two of them have 
their self-owned buildings while the other two are located in commercial buildings. The group 
of schools, with an average campus area amounting to 30.0 m2，is far behind the average 
level of all types of school (51.1 m2). It is also been poor in facilities provision. For example, 
the group has an average of 19.0 classrooms & 10.5 special rooms only. Moreover, these 
four schools are operating in bi-sessionalism. 
(5) The group of technical school contains two schools alone, with one located in :..... . .' • • • • .. •• . . ¢- _ 
Kowloon and the other one in the New Territories! While the one in Kowloon is a girls' 
school^ the remaining one is a co-educational school. ^ 
(6) The category of prevocational schools contains six schools in total. The one 
located in Kowloon is a boys' school with only technical subjects offered while the other one 
in Hong Kong Island and another four ones in the New Territories are co-educational with 
both commercial subjects and technical subjects offered. Owing to its late development, the 
group is characterized by a relatively short history amounting to 13.7 years only. 
Besides the characteristics contrasted above, one distinctiveness of the prestige school 
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is the use of English as the medium of instruction. Table 7.2 shows that prestige schools 
teachers are far more frequent in using English than their counterparts in other five groups. 
On the contrary, Chinese Middle school teachers rarely make use of English as their medium 
of instruction. 
T a b l e 7 . 2 : The Use of F耶lish Language as the Medium nf instruction (\n mean scnraO 
I t e m P r e s t i « e 0 r d — ^ ^ Private Technical Prevocational Significance 
School Gramniar Middle grammar School School of F 
School School School 
Teaching in EngUsh 4.35 2.65 1.48 2.41 2.33 1.60 pC.OOl 
# Excluding the subjects of Chinese Language, Chinese Literature, Chinese History, Biblical knowledge, Buddhism 
Ethnics, Arts, Music and Physical Education. 
As mentioned earlier in section 4.2.1, there are significant differences in financial 
resources among different types of secondary school, particularly in the case of the private 
sector as compared with the public sector (government, aided and directed subsidy schools). 
B e s i d e s the variations in basic facilities, the six groups also differ in teachers，qualification. 
As shown in Table 7.3., compared with their other counterparts, the private and prevocational 
schools surveyed are comprising a smaller proportion of teachers holding university degree, 
that is, 63.6% for private schools and 45% for prevocational schools respectively. At the 
same time, the proportion of private school teachers ever received training is also smaller 
(54.5%) when compared with the other five groups. Moreover, in the case of private school 
teachers, the average years of both past and current teaching experience are also shorter than 
their counterparts in other groups. 
Table 7.3: Teachers，Qualification Among the Six Groups of Schools 
Type of school Prestige Ordinary Chinese Private Technical Prevocational All 
School Grammar Middle School School school 
With university degree or above 76.2 72.8 84.8 63.6 81.3 45.0 71.0 
(in percent) 
With training in teaching 78.9 80.3 69.7 54.5 73.3 67.5 76.3 
(in percent) 
Teaching experience in 9.8 6.8 8.9 4.4 8.3 6.7 7.1 
current school (average in years) 
Teaching experience 11.8 8.4 10.5 6.8 9.7 8.6 8.8 
(average in years) 
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Student's Quality and Academic Performance 
I n c l o s e association with the aforementioned differences is the quality of students 
enroled in each type of school. Obviously there is a substantial variation in students' academic 
ability across different types of school. Since there is a lack of objective and universal data 
concerning the academic ability distributed to the individual school in the survey [1]; 
alternatively, teachers of the classes in the survey were asked to estimate the proportion of 
students with learning problems and are incompetent for catching up the progress of the 
course of study. The distribution pattern displayed in Table 7.4 indicates that while the 
prestige schools accommodate only a small proportion of students with learning incompetence, 
the private, technical and prevocational schools admit the largest percentage of students of 
lower learning abilities. 
Table 7.4: Teacher�Estimation of Students with Learning Problems and not Cnmpetant 
for the Requirement of the Course of Study bv Type of School (In Percent) 
The proportion of Prestige Ordinary Chinese Private Technical Prevocational Total 
student* in the class School Grammar Middle Grammar School School 
• ; School School School 
None to 1/5 90.5 68.9 65.6 50.0 50.0 27.5 63.7 . 
2/5 to 3/5 9.5 22.2 34.4 27.3 25.0 35.0 24.2 
4/5 to all - 8.9 - 22.7 25.0 37.5 12.1 
Total (N) (21) (257) (32) (22) (16) (40) (N 二388) 
(p<.001, Cramer's V=.26) 
In line with the quality of students is the academic performance of the students, Table 
7.5 shows that with the exception of the prestige school, there exist different degree of 
slowness in teaching progress among the other five types of school, the situations are more 
serious in the private, technical and prevocational schools. Accommodating students of 
different academic ability, it is not hard to understand teachers' diversive response and 
expectation on their students from different groups of schools, which is evident in the 
different levels of satisfaction with their' students academic performance. While teachers of 
prestige schools are more satisfied with their students' academic performance, the situations 
for the private and prevocational school groups are far from satisfactory. 
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T a b l e 7.5: Students’ P^rformancft fin mean scored 
• , 
Items d ‘• ^ 
？ ^ 嫩 Private Technical Prevocational Significance 
School Grammar Middle grammar School School of F 
• School School School 
S a i l e d with their academic 4.05 2.98 ‘ 2.82 2.77 3.25 2 48 P < 001 
performance 
The progress of teaching can not 1.67 2.65 2.76 3.64 3 19 3 83 m , 
come up with the average level . . p � . w 丄 
TeachersMorale 
Given the differences in basic facilities and school milieu, it is not hard to understand 
the difference in teacher’s morale among the six groups of school. Table 7.6 shows that 
prestige schools are the highest in both teacher's satisfaction with their schools as well as 
satisfaction with the teaching environment. On the contrary, teachers from both private and … 
prevocational schools expressed lower degree of satisfaction than their counterparts in other 
groups. 
Table 7.6: Teacher's Morale Among Six Groups of School Cm mean scnrfts) 
I t e m s Prestige Ordinaiy Chinese Private Technical Prevocational Significance 
School Grammar Middle grammar School School of F 
School School School 
Satisfied with this school 4.38 3.87 4.00 3.73 3.88 3.68 p < . 0 5 
Satisfied teaching environment 4.14 3.51 3.73 3.27 3.50 3.28 p < . 0 0 5 
；,：>：：\ , ‘ , ； ： . ‘ 
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7.3 Who Get Admitted? 
Much have been devoted to a comparison of the "infrastructure" among the six groups 
of school. The second vital question is which class-background of children would get into 
which type of school? As mentioned in section 4.3.4 earlier, there are serious counter-forces, 
most obvious in the form of feeder/nominator system and structural inequalities inherent in 
the educational system, undermining the merit-based selection mechanism of the SSPA 
system/ Although on the appearance all schools are open to the public and subject to fair 
competition in admission, in the last stance, the placements of students in different groups of 
schools are largely determined by the family background of the children. 
/ 
The influence of family background on placement in secondary schools is clearly 
reflected in the differences in student composition across the six groups of school, even after 
the introduction of a merit-based placement scheme. Hence, a closer examination of the 
children's family background reveals that there is significant association between 
socioeconomic status of parents and their children’ placements in schools. 
Parents ’ Educational Background • 
Firstly, as displayed in Table 7.7，there are extremely unequal distribution of 
students，parents educational attainment among different groups of school. While the largest 
percentages of parents of higher education levels are founded in the prestige schools, parents 
of lower educational levels cluster more in other types of schools, especially in the private, 
technical and pre-vocational schools. For example, while in the prestige school 45.3% of 
students' fathers and 32.2% of their mothers are of the tertiary educational level, the 
corresponding percentages in the technical school is as small as 2.0% and 1.9% respectively. 
In the case of prevocational schools it is even as tiny as 1.1% and 0.6% respectively. 
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Table 7.7: Student\s Parents^ Frlncational Att,inm.nt bv Tvne of Rch00\ gn ^rc^ 
^ E d u c a U o n a , ^ " ^ " " " ^ ^ P r i 她 T e c h n i c ^ P h o n a l ^ ^ acnool Grammar Middle grammar School School 
• School School School 
Father's educational 
attainment * 
No schooling 0.7 8.0 2.4 9.7 10.2 15.5 7.8 
Primary level 12.0 36.0 25.6 36.8 32.7 51.1 34.5 
9 3 A 1 27.4 3 0 6 32.7 21.8 23^ 1 �� 
^ ¾ ¾ 3 2 " 7 2 5 . 4 2 8 . 6 1 9 ； 4 2 2 . 4 1 0 . 3 2 4 . 3 
Tertiary level 45.3 7.5 16.1 3.5 2.0 1.1 1 0 . 3 
T o t a I ( N ) (150) (1154) (168) (144) (49) (174) (N=1839) 
Mothers' educational 
attainment** 
No Schooling 1.3 14.2 4.6 19.1 14.8 23.4 13,5 
Primary level 16.8 41.9 38.9 48.9 46.3 53.8 41.4 
Lower forms, 8.7 21.1 26.9 17.0 27.8 16 4 20 1 
secondaiy level ' 
Upper forms, 40.9 19.4 22.9 11.3 9.3 5.8 19 3 
secondaiy level 
Tertiary level 32.2 3.3 6.9 3.5 1.9 0.6 5J 
Total (N) (149) (1169) (175) (141) (54) (171) (N = 1859) 
(*p<.001, Cramer's V=.22; 
**p<.001, Cramer's V=.21) 
Parent ’s occupational background 
The disparities in class backgrounds among different groups of school student are 
further evidenced by the students parents'job status.. As can be seen in Tables 7.8. Students' 
fathers as manager, administrators and professionals largely cluster in the prestige schools, 
whereas the other groups of school are characterized more by the blue collar workers. The 1. « 
situation is more remarkable in the cases of prevocational and private schools. A similar 
distribution pattern is also found in pupils’ mother occupational status. 
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T a b l e 7.8: Student�P抓她，Tnh ……s b v T v p f t nf .^hool g n Pen^nfT 
Parents' Job Status p m t - A ^ ,- _ . 
L T c S O r i ^ r y C^mew Private Technical Prevocational Total 
School CJramrnar Middle Grammar School School 
丨" School School School 
Father's job status* . 
Self-employed 4.9 10.4 5.7 9.7 19.5 7.1 9 A 
E m p l o ^ r 33.3 22.7 21.3 11.5 9.8 . 10.3 21.3 
Managers, administrators 40.3 10.8 17.0 8 0 - ^ n 
& professionals 1 J . U 
Clerk & service workers 10.4 15.7 17.7 16.8 24.4 15.1 15.6 
Craft workers, plant 11.1 40.5 38.3 54.0 46.3 64 3 40 6 
& machine operators 4 U > 0 
T o t a l ( N ) ——；_ (144) (939) (141V (113� (41) (126^ ( N = 1 5 0 n 
Mother's job status # 
Self-employed 8.1 4.1 5.6 12.2 4.2 7.5 5.4 
Employer 20.3 10.3 7.4 6.1 4.2 4.5 9.9 
Managers, administrators 37.8 7.7 9.3 - - . - . „ " 4 
& professionals ,. .:•,，:. 
Clerk & service workers 24:3 25.5 28.7 18.4 16.7 22.4 24.8 
Craft workers，plant & 9.5 52.5 49.1 63.3 75.0 65.7 50 4 
machine operators 
T o t a l ( N ) (74) (467) (108) (49) (24) (67) (N=789) 
(N.B. *p< .001, Cramer's V=.18; 
掉 excluding the category of housewife; 
**p<.001, Cramer's V=.21) 
Parents, monthly income 
Closely correlated with occupational status is parents' income. Similar to the 
educational and occupational dimensions stated above, the distribution pattern of parent 
monthly income is characterized again by a great discrepancy among different groups of 
school. While the high-income group is more represented in prestige school, low-income 
group is disproportionately higher in other groups of school. For example, among the six 
categories of income levels, the largest proportion in the prestige schools is the highest 
income one:30001 Hong Kong dollars and above per month (see Table 7.9). It is in sharp 
contrast to the tiny percentages found in other groups of school, especially in the private and 
pre-vocational ones. 
- . . . . 1 
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Table 7.9: Student^ Parents- Monthly TnmmP bv Tvpft nf.^hQoi a n Percent 
二 . monthly income P«sUge 0 r d — Chi„«e Private Technical P h o n a l Total ^ 
氏 School Grammar Middle Grammar School School 
School School School 
$ 5000 & below 1.7 12.0 18.2 25.7 12.0 25.0 14.0 — 
$5000-8000 5.2 21.3 16.8 30.1 18.0 23.6 20.4 
$ 8001-11000 6.0 24.6 16.8 23.0 32.0 24.3 22.5 
$ 11001-17000 25.9 24.9 29.9 14.2 34.0 16.4 24.1 
$ 17001-30000 16.4 10.1 12.4 4.4 2.0 7.1 9 .8 
$ 30001& above 44.8 7.2 5.8 2.7 2.0 3.6 9.1 
• ( N ) (116) (944) (137) (113) (50) (140) (N=1500) 
(p<.001, Cramer's V=.20) 
In sum, from the results presented above, there are significant differences in the 
composition and social backgrounds of the students, in terms of both parents' educational 
background, occupational status as well as parents' income, among different types of local 
secondary schools. While a majority of prestige schools students in the prestige schools come 
from the family of higher socio-economic status, a substantial proportion of students in other 
groups of schools are from the lower classes. The latter phenomenon is more striking in the 
groups of private and prevocational school, where most of the pupils'parents are lower socio-
economic status in origin. 
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7.4 Social Relationships in the Six Groups of Schools 
As displayed in the preceding two sections, there are variations in both the aspects 
of school's facilities and financial situation; teacher's morale and student^ prospects; 
students，quality and origin across the six groups of school. The following questions are 
within each group of school, how does it condition the social relationships happening in its 
setting，as well as the formation of social consciousness of the students? 
7.4.1 Academic Atmosphere 
Foremost of all in demarcating a prestige school from others is her academic 
atmosphere. The prestige schools, with their students of good quality, better teaching 
environment as well as under great expectation from the parents and the public, are geared 
towards excellent academic performance in public examination. Hence, we find that they 
stress more on the inner-school students，academic results, in sharp contrast to the groups of 
private and prevocational school (see Tables 7.10 and 7.11). In the groups of private and 
prevocational schools, where they accommodate mostly the lowest band of students who are 
poor in study and with more behaviourial problems, the schools usually pay more efforts in 
discipline maintenance rather than academic achievement. For these groups of school, they 
are actually taking the role of retaining students with no intention to study till the age of 
fifteen, when the pupils can leave for employment. 
Table 7.10: Teachers，Perspective on Academic Atmosphere lin percent) 
Item Prestige Ordinary Chinese Private Technical Prevocational Significance 
School Grammar Middle Grammar School School of F 
School School School 
School take academic 3.90 3.^5 3.70 3.32 3.75 2.93 p< .001 
results seriously 
. “ 1 1 
The school's concern with academic results also affect the classroom atmosphere. 
Table 7.11 indicates that the prestige school students are characterized by more keen 
competition in academic performance than their other counterparts，especially those in the 
prevocational schools. 
^^B^^^FlSsk b\! vS* lA" , Ti ‘ ' I ,1 ‘ ‘ '"‘,' ' ^ ' , , , , “ , ‘ ： 1 
g ^smTj-% I • , « eJT , r 1 1 , I iA j^^ ' i I • i^^Rssi mMi1 ri ' � ' i； n / ' 'I- J .11,7-- vA'^ 'V-l" Sf ( ^ ' « f , 1 - I 
^ ^ ^ ^ m H B ^ ^ n " f \ , i ‘ ‘ V-1' ‘‘ ‘ 1 ( .. ...... I 
1 :
; : : :講‘::: . . : . . : : . :¾. , : .¾¾¾ •：.:.:.:::.: / ；: .' ；,:. ； : : I 
� 担 二 ' ^ ‘ ).,::.: ：“: ::: I 
116 
T a b I e 7 - 1 1 : Students，Pftrsp_i�,P o n Academic Atmosnhere (\n p^rr^t) 
" ^ T " ： ~ ~ — 
^ ^ P r i v a t e Technical Prevocational Significance 
^ ° ° 1 • G r a m m a r Middle Grammar School School of F 
； School School School 
School puts emphasis on 4.06 3.57 3.69 3.37 3.53 3.55 p < 001 
academic performance. F 
Keen competition among 4.21 3.12 2.91 3.05 3.22 2 82 D < 001 
classmates. ‘ F 
Table 7.12: Teachers，Expectation of Students，Fducational Attainment 
bv Type of School Cm Percent) — — 
Proportion of the c h P«-Uge Ordinaiy Chinese Private Technical Prevocational Total 
School Grammar Middle Grammar School School 
School School School 
Finishing form 5* 
None to 2/10 4.8 12.8 9.1 31.8 25.0 40.0 16.5 ‘ "“―_ 
4/10 to 6/10 4.8 23.2 39.4 45.5 25.0 45.0 27.2 
8 / 1 0 t o 让 9 0 . 5 6 4 . 0 5 1 . 5 2 2 . 7 5 0 . 0 1 5 . 0 5 6 . 3 
Total 100 100 100 100 100 100 100 
(21) (250) (33) (22) (16) (40) (N=382) 
Finishing matriculation** 
None to 2/10 14.3 44.6 51.5 81.8 56.3 92.5 51.2 
4/10 to 6/10 33.3 42.2 42.4 18.2 37.5 5.0 36.3 
8/10 to aU 52.4 13.1 6.1 -- 6.3 2:5 12.5 
Total 100 100 100 100 100 100 100 
(21) (251) (33) (22) (16) (40) (N=383) 
Admitted to university*** 
None to 2/10 25.0 75.7 84.4 100.0 80.0 100.0 77.9 
4/10 to 6/10 35.0 21.1 15.6 — 20.0 -- 12.9 
8/10 to all 40.0 3.2 一 — „ „ 4.2 
Total 100 100 100 100 100 100 100 
: : ( 2 0 ) (251) (32) (22) (15) (40) (N=380) 
N.B: *p< .001, Cramer's V=.28; 
**p< .001, Cramer's V=.31; 
***p<.001, Cramer's V=.35. 
‘ 
Teachers' expectation on students are largely shaped by teaching experience and on-
going interaction with their students, in addition to the significant differences in the students' 
academic ability and performance across various groups of school, as mentioned earlier in 
section; taken together, result in a remarkable difference in teachers，expectation of pupils' 
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toure educational attainment. Table 7.12 shows that a disproportional distribution pattern in 
teachers，expectation in each level of students，educational attainment. In addition, the higher 
the expected level of educational attainment exhibited by teachers, the greater the difference 
among the six groups of schools. For prestige school teachers, a large proportion of their 
students are expected to get admitted to university. However, private and prevocational 
schools students are usually expected to finish form five level only. The greater expectations 
of teachers in prestige schools not only contribute to a more highly academic atmosphere, but 
also insert significant influence on the formation of students' educational aspiration and 
expectation, which will be explicated later. 
7.4.3 Classroom Climate 
Lesson is the most frequent and important activity for teachers and students, and 
classroom is the most common setting for their interactiony<In the realm of teaching practice 
and instruction in lessons, no significant differences across the six school-groups were 
founded. First of all, no difference among different school teachers in the attitudes toward 
students' asking questions is detected in our sample (see Table 7.13). 
Table 7.13: Teachers’ Pedagogy bv Type of School Cm mean scnresV 
, t e m a Prestige Ordinary Chinese Private Technical Prevocational Significance 
School Grammar Middle Grammar School School of F 
.. . School School School 
Recitation required. 2.24 2.50 2.66 2.55 2.63 2.73 N.S. 
Examination and tests follow 2.52 2.92 2.70 2.82 2.88 3.18 N.S. 
notes. 
Teachers encourage students to 4.19 4.22 4.29 4.36 4.06 4.24 ''N.S. 
question. 
Welcome questions by teachers. 4.33 4.31 4.35 ‘ 4.32 4.25 4.35 N.S. 
Request students to copy notes. 2.67 2.73 3.27 3.27 3.18 3.03 p < . 0 5 
Probing questions during 4.24 3.77 3.64 3.77 4.00 3.73 N.S. 
questions. 
Teachers explain contents. 4.29 4.02 3.82 4.14 4.19 4.05 N.S. 
v"'"-- ： “ . . . . . . . ； • ： ； ' . ： ： � : , 、 . . 人 . : ， . . ： : ： .  . I 
Teachers allow students to discuss 3.33 3.16 3.21 3.20 3.14 3.23 N.S. 
in lessons. 
Besides, the differences in other aspects of pedagogy are found to be minor 
statistically insignificant despite the prestige school teachers in our sample are more open in 
:: ： , . : . . . ... . . • t;l 
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their teaching practices than their other counterparts; that is, asking students more questions, 
explaining more on the principles behind the contents, allowing students to take part more in 
discussion during lessons, less recitation required from students, less demanding on students 
to copy notes, as well as having less reliance on notes to prepare tests and examinations. To 
probe into the issue by three-way ANOVA, we have found that the differences in pedagogy 
amorig teachers are caused more by teachers’ biographical attributes like sex, training in 
teaching or years of teaching than by the factor of school type. 
B e s i d e s aspects of pedagogy, the six groups of schools also differ not too much 
in other aspects of teachers' and students' interaction. As can be seen in Tables 7.14, no 
significance difference in relationships with teachers are found among the six groups of 
schools/Although prestige schools are characterized by a slightly closer and more harmonious 
teachers-students relationship than the other five" groups (see Table 7.15), for example, 
prestige school teachers are more often to have laughter with students during and after lessons 
and render more positive feedback to their students, the sources of differences are also largely 
due to teachers' sex and years of training. 
Table 7.14: Good Relationships with Teachers and Students Yin mean scores) 
I t e n u Prestige Ordinaiy Chinese Private Technical Prevocational Significance 
School Grammar Middle Grammar School School of F 
. . . . ‘ ‘' . School School School 
Good relationship with teachers 3.46 3.38 3.41 3.27 3.22 3.38 N.S. 
Good relationship with classmates 4.05 3.93 3.90 4.00 3.81 3,83 N . S . , 
Table 7.15: Classroom Climate by Type of School (in mean scores) 
Items Prestige Ordinary Chinese Private Technical Prevocational Significance 
School Grammar Middle Gnunmar School School of F 
. School School Sdiool 
Closedness in school climate. 2.55 2.72 2.68 2.75 2.82 2.66 N.S. 
Having laughter with students 3.50 3.26 3.21 3.10 2.77 3.11 p<.001 
during lessons. 
� Having laughter with students after 3.48 3.37 3.58 3.41 3.40 3.51 N.S. 
lessons. 
Positive feedback from teachers. 2.55 2.42 2.61 2.54 2.34 2.41 p<.01 
Praised by teachers. 2.34 2.17 2.36 2.25 2.05 2.21 p<.005 
Teachers showing care to me. 2.75 2.66 2,85 2.83 2.63 2.62 N.S. 
Negative feedback from teachers. 1.61 1.93 1.69 2.06 1.92 2.09 pC.OOl 
Being punished/scolded by teachers. 1.74 2.17 1.84 2.39 2.25 2.41 p<.001 
Being teased by teachcra. 1.48 1.69 1.54 1.73 1.60 1.77 P<.05 
. . . . .... .. ... , , . . , . . . , , .. ： , ' . • . ... • . . . . .. .. .. . •. ” ..... • - , . • . . , • , 
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Regarding the dimension of democratic participation, although prestige school 
teachers tend to consult their students and accept their opinions more often than their 
counterparts in other five groups of schools, three-way ANOVA shows that the main source 
of variation is teachers’ sex rather than type' of school. 
Table 7.16: Teachers, Control of Shidents- School Lifc hv Type of School Hn mP.n …价叫 
1 巧 0 r d i n a , y Private Technical Prevocational Significance 
School Grammar Middle Grammar School School of F 
School School School 
Teachers consulting students. 3.34 3.14 3.16 2.97 3.12 3.10 N.S. 
Teachers accepting students' 3.29 3.09 2.98 2.97 3.05 3.06 p < 05 
opinion. p 




7:4.2 Alienation from School Life 
Concerning alienation, another dimension of school life, its differences across the six 
groups of schools are tabulated as follows: • 
Table 7.17: Alienation from School Life bv Tvne of School Hn mean s m m � 
P r M t i 8 e Ordinaiy Chinese Private Technical Prevocational Significance 
School Grammar Middle Grammar School School of F 
School School School 
Alienation from learning 2.41 2.89 2.83 2.85 2.88 2.85 pC.OOl 
Not understanding what is taught. 2.47 2.95 2.84 2.93 2.93 3.04 pC.OOl 
Not understanding textbooks. 2.30 2.76 2.58 2.88 2.72 2.74 p< .001 
Too much homework. 2.37 2.87 2.94 2.73 2.96 2.56 p< .001 
Homework too difficult. 2.31 2.76 2.79 2.64 2.75 2.72 pC.OOl 
Feeling hard to cope with tests and 2.58 3.12 3.02 3.06 3.04 3.21 , pC.OOl 
exams. 
English as language barrier 1.80 2,75 3.09 3.13 3.02 3.44 pC.OOl 
Difficult to study in English. 1.69 2.69 2.99 3.05 2.95 3.37 pC.OOl 
English is difficult to leam. 1.91 2.81 3.18 3.21 3.12 3.49 pC.OOl 
Apathy from involvement 3.15 3.57 3.53 3.63 3.58 3；79 pC.OOl 
Review what is taught. 3.59 2.88 2.92 2.81 2.96 2.63 PC.OOl 
Discussing with classmates on 3.17 2.73 2.80 2.85 2.79 2.40 pC.OOl 
academic issues. 
Number of societies or clubs of 2.21 1.37 1.29 0.78 1.27 0.95 pC.OOl 
extracurricular activities joined. . ::::v .�v . : : . : : ‘ 
Joining extracurricular activities. 2.99 2.56 2.72 2.21 2.46 2.32 pC.OOl 
Raising opinion to the school 1.63 1.54 1.45 1.61 1.42 1.53 N.S. 
authority. 
K 
Needless to say, most students in prestige schools are band-one students, encounter 
less learning difficulties than their other counterparts. Furthermore, the prestige school 
students are more well-equipged in learning and using English whereas it is a demanding task 
for most of local secondary school students, especially for the private and prevocational 
school students. 
Apathy in school life 
In Hong Kong, most prestige schools are famous not only for their academic 
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performance, but extra-curricular activities also. The phenomenon is evident in our sample. 
Table 7.17 includes the mean of societies for extracurricular activities joined by 
students across the six groups of school. It shows that prestige schools offer far more clubs 
or societies of extra-curricular activities than other groups of schools, especially the private 
and prevocational ones. Correspondingly, the students of prestige schools also participate 
more in extra-curricular activities than students of other types of schools. Table 7.17 shows 
that there is a sharp disparity in the number of membership in extracurricular activities 
societies among different groups of school studentsitThe number for the prestige school 
students is 2.21, while for the private and prevocational school students is even as small as 
- 7 8 - 9 5 respectively. Many prestige schools in Hong Kong are famous for their excellent 
performance in extra-curricular activities. At the same time, there are many joint functions 
held among the prestige schools； As a result, the prestige school students acquire more 
chance in organizing and participating in extra-curricular activities. Their involvement and 
experience in extra-curricular activities contributes a lot to their development of leadership 
skills and demeanour. 
Sense of Meaninglessness 
We have already analyzed the objective state of alienation in school life, now it is 
time to discuss its impact on the subjective feeling of students. Although the six groups differ 
much in objective state of alienation, no significant difference in feeling of meaninglessness 
is found among them, as can be seen in Table 7.18. , 
Table 7.18: Alienation from School Life Among Six Groups of School Students 
(in mean scores) 
Items Prestige Ordinaiy Chinese Private Technical Prevocatioa Significance 
School Grammar Middle Grammar School al School of F 
School School School 
Feeling of meaninglessness 2.70 2.78 2.79 2.69 2.69 2.87 N.S. 
I enjoy school life. 3.49 3.39 3.44 3.52 3.43 3.33 N.S. 
Uninterested in study： 2.16 2.47 2.40 2.44 2.43 2.67 pC.OOl 
Schooling is meaningless. 2.68 2.76 2.82 2.56 2.63 2.78 N.S. 
Lessons are boring. 3.27 3.19 3.21 3.12 3.09 3.23 N.S. 
Uninterested in what 2.90 2.89 2.92 2.81 2.72 3.01 N.S. 
teachers taught. 
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What is the contribution of social relationships in school to the feeling of 
meaninglessness in each group of schools? Generally speaking, alienation from learning, 
English as language barriers, apathy of involvement, relationship with teachers are essential 
causes common to all groups of schools (see Table 7.19). With respect to other factors closely 
correlated with one's feeling of meaninglessness, we find that strictness in school discipline 
and punitive practice are exclusively significant in the technical schools while closedness in 
classroom climate is especially strong in prestige and private schools. Furthermore, positive 
feedback from teachers are more crucial to the prestige school students in reducing their sense 
of meaninglessness whereas negative feedback are more important to provoke the same feeling 
from students in ordinary grammar schools, private schools, technical schools and 
prevocational schools. 
Table 7.19: Correlation Coefficients Between Student's Feeling of Meaninglessness 
and Social Relationships in School bv Type of School 一 — 
DimeMions of Prestige Ordinary Chinese Private Technical Prevocational 
gocial Rcbtiomhips School Grammar Middle Grammar School School 
Strictness in school discipline. .15 .20** . : . 權 1 8 * .12 .44** .13 
Punitive practice. .23* .29** .26** .28** .53** .27** 
Closedness in classroom climate. .40** .25** .25** .38** .29 .26** 
Good relationship with teachers. -.30** -.31** -.25** -.28** -.42** -.31** 
Good relationship with classmates. -.21** -.12 -.00 ,- .14 -.04 -.18* 
Alienation from learning. .46** .53** .43** .47** .67** .45** 
Learning difficulties with English. .36** .41** .34** .33** .43** .39** 
Apathy in school life. ： .46** .33 .40** .37** .14 .28** 
, Positive feedback from teachers. -.32** -.26** -.23* -.17 -.12 -.25** 
Negative feedback from teachers. .25** .34** .28** .36** -.62** .38** 
N.B.:* significant at .01 level, 
** significant at .001 level. 
Sense of powerlessness 
As displayed in Table 7.20，although there is a prevailing sense of powerlessness 
among the six groups of students, again there is no significant difference among them in spite 
of students in the prevocational schools expressing the highest degree of sense of 
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powerlessness. For the group of prevocational school students, a sense of powerlessness is 
mainly correlated with the closedness in classroom climate, apathy from involvement as well 
as the negative feedback from teachers (see Table 7.21). For other groups of school students, 
the sense of powerlessness are closely associated with the punitive practice, closedness in 
classroom climate, negative feedback from teachers as well as alienation from learning. 
Table 7.20: Students，Sense of Powerlessness bv Type of School Cm m^n w 叫 
I t C m P ， t i 舻 Ordinary Chinese Private Technical Prevocational Significance 
School Grammar Middle Grammar School School of F 
School School School 
It is useless to make suggestion 3.21 3.20 3.16 3.02 3.12 3.26 N.S. 
to the school authority 
. .Tabre7 .21: Correlation Coefficients Between Student�Sense of Powerlessness 
and Social Relationships bv Type of School —— 
Dimensions in Social Relationships Prestige Ordinary Chinese Private Technical Prevocational 
School Grammar Middle Orammar School School 
School School School 
Strictness in school discipline .26** .27** .30** .12 .09 .05 
Punitive practice .41** .34** .40** .31** _.08 .28** 
Closedness in classroom climate .36** .28** .38** .31** .28 .35** 
Good relationship with teachers -.19* -.16** -.14 -.19* -,11 .00 
Alienation from learning .31** .27** .31** .15 .36* 26** 
English .37** .09** .06 .17 .30 .05 
Apathy .29** .22** .29** .11 .27 .40** 
Positive feedback from teachers -.27** -.27** -.20* -.15 -.30 -.09 
Negative feedback from teachers .33** .30** .41** .25** . rl4 .36** 
N.B.:* significant at .01 level, 
** signiHcant at .001 level. 
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7.4.3 School Discipline and Classroom Order 
Naturally, there are also variations in both the dimensions of school discipline and 
classroom order maintenance among different types of schools. 
First of all, among the six groups of schools, the private and Chinese Middle schools 
are more strict in school discipline, while prestige schools put less emphasis on the control 
over students, which is evident in Tables 7.22 and 7.23. 
Table 7.22: Teachers，Perspectives on School Discipline Among Six Groups of schools 
(in mean scores) 
l t e m Prestige Ordinaiy Chinese Private Technical Prevocational Significance 
School Grammar Middle . Grammar School School of F : “ . 
• . ' School School School 
School strictly control students 2.43 3.17 3.45 3.45 3.13 2.90 p<.005 
Table 7.23: Students，Perspectives on School Discipline Among Six Groups of Schools 
(in mean scores) 
I t e n u Prestige Ordinaiy Chinese Private Technical Prevocational Significance 
School Grammar Middle Grammar School School of F 
School School School 
： 1—•— — ： \ 
Strictness in school discipline 2.72 3.13 3.18 3.35 2.95 3.16 pC.OOl 
Severity in punitive practice 2.36 2.71 2.59 2.98 2.57 2.83 pC.OOl 
； . : , _ ： “ “ ： “ ： _ . 
The findings are in line with Choi's observation (1987) on the differences in school 
discipline between the prestige school and "lower-class" schools as well as Wong's study 
m 
(1989) of conduct assessment in local secondary schools. According to Wong, the prestige • 
schools, surviving over a long history and accommodating most "Band 1，students, tend to . 
adopt a lenient approach to student misconduct. Conduct assessment is nearly absent as those 
schools have not even set up rigorous and systematic method for assessing students' conduct. 
Much attention is put on students，personal development rather than on discipline maintenance 
• •： ：.:… 、 广 � . : . . . . . . . . 1 
or behavioral modification. 
• 、 ： : ： : , : : , : . : : . . -
However, the case is different in private schools, where they accommodate mostly 
of band five results or those who are transferred from other schools owing to behavioral 
problems. Students' discipline becomes a central concern for the school authority and thus 
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tend to hold a strict disciplinary measures against the "trouble-makers". 
Although differences in school discipline have been detected, no significant variation 
in the aspect of classroom order is found. As to the realm of pupil control ideology, teachers 
from different groups of schools hold no distinct attitudes and principles towards their 
students except for two statements like "corporal punishment should be enforced" and "it 
should be lenient to rule breaking students", as shown in Table 7.24. While with regard to 
other statements concerning teachers, pupil control ideology, no significant difference are 
observed among the six groups of school teachers. Again，the variations in pupil control 
ideology and conception of classroom order are largely determined by factors other than type 
of school. 
Table 7.24: Teachers，Pupil Control Ideology Among Six Groups of Schools 
, Yin mean scores� 
I t e m s Prestige Ordinaiy Chinese Private Technical Prevocational Significance 
School Grammar Middle Grammar School School of F 
School School School 
Student are tricky and should be strictly 2.70 2.64 2.36 2.45 2.50 2.95 N.S. 
treated. 
Not too kind to the students; otherwise 2.67 3.03 2.85 2.86 2.75 2.83 N.S. 
they won't behave themselves. 
Students should obey teachers' orders 2.81 2.79 2.73 3.09 3.00 2.80 N.S. 
absolutely. 
Cannot reason with the students. 1.67 1.94 1.87 1.91 1.88 1.85 N.S. 
Students are weak in self-control and 3.24 3.31 3.24 3.45 3.38 3.48 N.S. 
should be strictly patented. 
Tolerate the students even not listening to 3.14 2.79 2.88 2.55 2.75 2.93 N.S. 
lessons. 
Lenient to rule-breaking students. 3.00 2.75 2.96 2.45 2.31 2.90 p < . 0 5 
Coiporal punishment should be enforced. 2.62 3.18 2.52 3.50 3.00 3.35 p<.005 
Students should not argue with teachers. 2.05 2.22 2.30 2.41 2.25 2.18 N.S. 
Not too much freedom should be given to 3.57 3.60 3.30 3.50 3.38 3.60 N.S. 
the children, otherwise; they will abuse. 
Students should obey even unreasonable 3.00 3.00 2.94 2.95 3.06 2.98 N.S. 
rules. • 
For a teacher, classroom order under 3.00 3.38 3.00 3.36 3.19 3.55 N.S. 
control is more important than teaching 
itself. 
• .: :.. . : _ . ‘ .... 
- 1 
As to the realm of classroom management practice. Among the several dimensions 
：•. • ‘ , 
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observed，we find that the difference is solely apparent in punitive practice. As shown in 
Table 7.25, prestige school teachers scold and punish students less frequently than their 
counterparts in private and prevocational schools. However, in other dimensions of classroom 
management practice, the major sources of variation are contributed more to teachers' sex and 
religious background than the type of school. 
Table 7.25: Teachers, Classroom Management Strategies Cm mean scores^ 
寒 P r e 8 t i 8 e Ordina l Chines Private Technical Prevocationa] Significance 
School Grammar Middle Grammar School School of F 
• School School School 
I strictly request the students to 3.33 3.36 3.33 3.59 3.63 3.30 N.S. 
follow my instruction during lessons. 
Classroom order requirement 3.10 3.24 3.30 3.45 3.19 3.73 N.S. 
explicated. 
Time cost on maintaining classroom 1.86 2.13 2.38 1.91 2.19 2 42 N.S 
order. 
Demand classroom order. 2.86 3.22 3.21 3.36 3.06 3.53 N.S. 
Scold students. 2.10 2.49 2.39 2.64 2.38 2.93 p < . 0 5 
Punish students. 1.48 1.89 1.61 2.14 1.93 2.00 N.S. 
Praise the students. 3.19 3.18 3.13 3.36 3.19 3.23 N.S. 
Tease the students. 1.29 1.44 1.12 1.64 1.13 1.45 p < . 0 5 
• 
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7.4.5 Personality Traits and Reward System 
Concerning teachers，preference of students' personality traits, we find that there is 
little variation across different types of schools, with the exception of the traits as "putting 
high marks over what is taught", and "independent". Table 7.26 indicates that among the six 
groups of schools teachers, the prestige school teachers express the strongest dislike towards 
students who are putting high marks over what is learnt. The result suggests that prestige 
schools teachers put more emphasis on cultivating students，learning spirits. Students are 
expected to really learn soihething from the lessons, rather than just for the sake of getting 
a better grade or higher marks. As to the attribute of independence, prevocational school 
teachers show the strongest favour while the technical school teachers express the greatest 
disapproval. 
Table 7.26: Teachers* Preference of Students Personalitv Traits 
Among Six Groups of Schools (in mean scores) 
I t e m s Prestige Ordinary Chinese Private Technical Prevocatiooal Total 
School Grammar Middle Grammar School School 
School School School 
Who are temperamental. 2.14 2.15 2.12 2.18 2.13 2.15 N.S 
Higher marks important than 1.81 2.29 2.18 2.36 2.44 2.43 p < . 0 5 
what is leamt. 
Who are diligent. 4.76 4.59 4.67 4.77 4.75 4.58 N.S. 
Who are independent. 3.10 3.29 3.18 3.18 2.81 3.32 N.S. 
Who are perseverant. 4.76 4.65 4.58 4.59 4.63 4.58 N.S. 
Who are creative. ^.52 4.37 4.33 4.27 4.31 4 .23; N.S. 
Who are consistent. 3.67 3.69 3.82 3.91 3.63 3.75 N.S. 
Who are aggressive. 2.48 2.40 2.42 2.36 2.38 2.43 N.S. 
Who are dependable. 4.10 3.98 3.91 4.05 4.13 4.08 N.S. 
Who are punctual. 4.71 4.51 4.39 4.50 4.56 4.43 N.S. 
Who can defer gratification. 4.62 4.53 4.42 4.50 4.50 4.55 N.S. 
Who can empathize orders. 4.62 4.48 4.48 4.55 4.69 4.48 N.S. 
^ � I 
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^ward system in the six groups of schools 
I n P r e s e n t s e c t i o n ，肌 will show that there are significant variations in reward 
system，in terms of both academic performance, conduct assessment as well as positive and 
negative feedback from teachers, across different groups of schools. In the prestige schools 
(see table 7,27), the personality traits rewarded in academic performance is diligence alpne. 
With regard to one's grade in conduct assessment, it is correlated with one's concern of 
conduct in school. Positive feedback from teachers are given upon students that respect 
towards teachers, creativity and empathizing orders/ While negative feedback are given less 
to those who are concerned with conduct in school. 
As to the group of ordinary grammar school (see Table 7.28), one's academic 
performance is positively correlated with one's respect to teachers, diligence, consistency as 
well as gratification deferral. One's grade in conduct assessment is only slightly correlated 
with the attribute of gratification deferral. With regard to teachers’ feedback, those rewarded 
most are students paying respect to teachers, concerning with conduct and deferring 
gratification. 
In Chinese-Middle schools (see Table 7.29), more attributes are found to be 
influential on one's academic performance, these are respect to teachers, diligence, fear of 
teachers' punishment, concern of conduct, consistency, and gratification deferral. One's 
grade in conduct assessment is slightly correlated with diligence. As to the feedback from 
teachers, students with the personality traits like respect to teachers, concern with one's 
conduct, gratification deferral as well as empathizing orders are more likely to be rewarded. 
, F o r the group of privates school students (please refer to Table 7.30)，the ones who 
perform poorly in academic performance are those who are lazy, aggressive, not concerned 
with one's conduct in school as well as not being able to defer gratification. Besides, those 
who are not punctual and polite to teachers usually get a poor grade in conduct assessment. 
However, those who pay respect to teachers, work hard for study, show concern of conduct 
in school as well as defer gratification are less likely to be punished and scolded by teachers. 
In technical schools (see Table 7.31), one'5 academic performance is largely 
determined by the traits including respect to teachers, diligence, fear of teachers' punishment, 
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proper behaviour in front of teachers, concern of conduct assessment, consistency, 
gratification deferral and empathizing orders. As to the grade in conduct assessment, 
diligence，consistency, creativity, independability as well as gratification deferral are of 
significance. Regarding feedback from teachers, respect to teachers, working hard for study, 
fear of teachers，punishment, concern for one’ grade in conduct assessment, creativity, 
perseverance, consistency, dependability, gratification deferral and empathizing orders are 
rewarded while aggressiveness are punished. 
As to prevocational schools (see Table 7.32)，one's academic performance is 
positively correlated with traits as consistency and gratification deferral while negatively 
associated with aggressiveness. In addition, aggressiveness is negatively associated with one's 
conduct assessment. As to the feedback from teachers, the rewarded attributes are respect to 
teachers, concern of conduct in school and gratification deferral while the penalized one is 
aggressiveness. The attribute of creativity deserves special attention as it invites both positive 
and negative feedback from teachers. 
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Peraonality traito Failures b teate Grade in' conduct Positive Negative 
gamination and 議o assegsment feedback feJLcic 
I respect teachers in my school. .08 -.12 .09 .29** -.21* 
I work hard for my study. -.32** -.41** -.13 08 
I fear teachers' punishments. .04 -.10 -.12 08 - 10 
I behave myself in front of teachers. -.16 -.12 -.08 . .15 - 0 6 
5iiga5 i T f e i t f ® m ° r c ^ ^ t h a n " 03 -.07 -.25* .01 -.17 � 
^[J^oncem with my conduct in .10 -.05 -.30** .17 - 32** 
I am independent. .03 -.06 .15 .05 .08 
I am perseverant. -.06 -.18 .01 .19 _.09 
I am creative. .08 .06 .19* .27** .16 
I am consistent. -.11 -.19 -.16 .17 -.18 
I am aggressive. .00 .07 .13 -.04 .12 
I am dependable.. -.09 -.04 -.15 .02 -.15 
I am punctual. .11 -.08 .08 .16 -.11 
I can defer gratification. .01 -.12 . - . 1 5 : .07 -.15 
I empathize orders. .01 .03 -.16 .24* .07 
N.B.:* significant at .01 level, 
** significant at .001 level. 
Table 7.28: Correlation Goefficients Between Student's Personality Traits 
and Reward System in Ordinary Scnoot 
Penooality traite Grade in. Failures b Grade in conduct Positive Negative 
gfflmmatlffl tests and exams assessment feedback feedback 
I respect teachers in my school. -.09* -.21** - 15** .29** -.31** 
I woric hard for my study. -.23 -.29** -.11** .18** -. 15** 
I fear teachers' punishments. -.02 -.07* -.12** .06 -.12** 
I behave myself in front of teachers. -.04 .00 -.06 .13** -.08* 
High marks are more important than what .01 .05 .05 -.06 .08 
is learnt. 
I am concerned with my conduct in -. 11** -. 15** -.15** .22** -.25** 
school. 
I am independent. .04 .03 .05 .04 .09* 
I am perseverant. -.06 -.16** -.08* .19** -.04 
I am creative. .05 .02 .07 .14** .12** 
I am consistent. -.05 -21** -.05 .18** -.15** 
I am aggressive. .09** .09** .12** -.05 .20** 
I am dependable. -.07 -.17** -.12** .13** -.16** 
I am punctual. -.03 -.08* .00 .12** -.05 
I can defer gratification. / -.16** -.25** -.20林 .21** -.27** 
I empathize orders. -.01 -.09* -.03 .19** -.08* 
N.B.:* significant at .01 level. 
** significant at .001 level. 
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Tab丨e 7 . 2 9 : 麵 [ ^ 锶 忠 们 拘 ^ 觎 蛇 丨 饱 糊 聊 T n i t s 
Personality traits , , . . „ ., . 
° r a d ？ Fsulurea in Grade in Positive Negative 
— gaminatiffli t«tg and pmmff conduct Redback 
I respect teachers in my school -.28** -21** -01 31 _ 3 2 ** 
I work hard for my study -.22* -.29** -.28** .16 .00 
I fear teachers' punishments -.24** -.18* .04 08 - 0 9 
I behave myself in front of teachera -.19* -.01 .06 01 - 0 4 
marks are more important than what -.02 .04 .00 _ 07 15 
I am concerned with my conduct in school -.29** -.37** . 15 1 7 * _ 2g#* 
I am independent -.03 -.02 -.07 .06 .11 
I am perseverant -.09 -.09 -.19* ,\6 -.05 
l am creative .00 -.01 -.04 .13 .16 
I am consistent -.34** -.23** -.13 .12 -.10 
I am aggressive -.03 -.04 -.09 .02 .17 
I am dependable -.16 -.18* -.06 -.03 ..13 
I am punctual -.01 -.01 -.05 -.03 -.10 
I can defer gratification -.26** -.33** -.17 .12 -.41** 
I empathize orders -.17 -.05 -.12 .24** -.10 
N.B.:* significant at .01 level, 
** significant at .001 level. 
Table 7.30: C o r r d 韵 恶 P e r s o n a l i t y Traits 
Personality traits Grade in. Failures in Grade in Positive Negative 
examination teste and exams conduct feedback feeaback 
I respect teachers in my school -.09 -.19* -.22* .19* -.32** 
I work hard for my study -.20* -.26** .-.10 . .17 -.22* 
I fear teachers' punishments .06 :-.06 -.15 -.16 -.01 
I behave myself in front of teachers .02 -.05 -.06 .04 -.05 
High marks are more important than what -.02 .16 .05 -.06 12 
is leamt 
I am concerned with my conduct in school -.02 -.20* .,-.12 .10 -.20* 
I am independent -.12 -.05 .00 -.05 -.09 
I am perseverant -.07 -.14 .06 .13 -.06 
I am creative -.04 -.11 -.06 .05 .07 
I am consistent .02 -.06 -.03 -.13 -.16 
I am aggressive .20* -.01 -.03 -.05 .11 
I am dependable .03 -.06 -.06 .00 -.04 
I am punctual -.07 -.12 -.23* .11 -.12 
I can defer gratification -.14 -.27** -.08 -.03 -.25* 
I empathize orders � -.07 -.07 -.04 .13 -.10 
N.B.:* significant at .01 level. 
** significant at .001 level. 
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Pereooality traits Grade in ^ilure« ' n ^ 
~ saminatiftn and tigm? U ？ h � ? < & f ^ g g 
I respect teachers in my school .21 -.03 -.14 26 33* 
I work hard for my study -.31* -.49** - 27 -.04 -.34* 
I fear teachers' punishments .06 -.45林 -.15 -.20 61** 
I behave myself in front of teachera -.17 -.27 .01 _ 06 -17 
Hiph marks are more important than what -.25 .04 -.02 .03 07 
I am concerned with my conduct in school .09 -.30 _.07 -.06 _ 50** 
I am independent -.16 .08 .20 .10 .18 
I am perseverant -.13 -.06 -.15 .22 -.10 
I am creative .11 .16 -.31 .33* .04 
I am consistent .20 -.32* -.21 -.17 -.41** 
I am aggressive -.01 .20 .10 -.16 .34* 
I am dependable .12 -.15 .10 .00 -.30 
I am punctual .13 ；(H .06 .17 -.15 
I can defer gratification .02 -.43** “ -'"； -.41* -.04 : -.54** 
I empathize orders -.19 -.26 ’ 0 5 .07 -.26 
N.B.:* sigriificant at .01 level, *本 significant: at .001 level. 
Table 7.32: Correlation Coefficients Between Student�Personality Traits 
and Reward System in Prevocational Scnorn ：~ 
Personality traite Grade in. Failures m teste grade in Positive Negative 
examination and exams conduct feedback feedback 
I respect teachers in my school .17 -.14 -.12 .07 -.29** 
I work hard for my study .04 -.17 .00 -.01 -.04 
I fear teachers' punishments -.05 -.11 -.08 .05 -.15 
I behave myself in front of teachers 、.：. .-..03 -.06 -.14 .06 -.01 
High marks are more important than what .02 .09 -.09 -.15 .11 
-is learnt 
I am concerned with my conduct in school . 12 -.19* -.16 .16 , . - .25** 
I am independent .00 -.28 ,14 .06 .17* 
I am perseverant .07 .02 .05 .02 .04 
I am creative .09 .06 .16 .20* .25** 
I am consistent -.06 -.23** -.06 ' .04 -.07 
I am aggressive -.08 .22* .23** . .08 .22* 
I am dependable -.05 -.05 -.17 -.05 -.18* 
I am punctual .06 .00 -.00 .00 .00 
I can defer gratification -.05 -.32** -.20* -.05 -.22* 
I empathize orders .07 .04 -.02 .09 -.05 
N.B.:* significant at .01 level. 
** significant at .001 level. 
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7.5. Social Consciousness of the Six Groups of School Students 
So far we have compared the social relationships among the six groups of schools in 
details，the following question is in each group of school, how do these social relations 
facilitate the formation of students，consciousness and personality? 
7.5.1 The Configuration of Students' Personality 
We have already shown that the differences in reward system across the six groups 
of schools in section 7.4.5. But what are the differences in personality across these six groups 
of students? How do the social relationships other than the reward system produce the 
different personality traits in each group of schools? The present section is going to answer 
these questions. 
Table 7.33 presents a summary of the mean score in students' personality among 
different types of Hong Kong secondary schools. In general, prestige school students are 
characterized more by the attributes of •• working hard for study", "behaving oneself in front 
of their teachers", "putting high marks over what is leant; “ concerning with his conduct in 
school", " empathizing orders", "independability", "perseverance", " being punctual", 
"gratification deferral" and "creativity", when compared with their counterparts in other 
types of school. On the other hand, the technical school students are characterized more by 
"being afraid of teachers' punishment" but appear less in the attributes like "working hard for 
study", "independability", "empathizing orders", and "creativity". As to the prevocational 
school students, they are characterized least by the personality traits as "respect to teachers", 
"working hard for study", "consistency", and "gratification deferral". 
..‘：.,..》.., ....:.‘，... ', , • .. . .• .•', • ,,:. • 
.. ..' ' • �. . . 4 
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Table 7.33: Student�Personality Trait, hy Type of School rin mp.n w 叫 
Personality traits Onlma^ Chin«c Private Technical Prevocational Total 
School Grammar Middle Grammar School School 
- School School School 
I respect teachers 3.71 3.68 3.81 3.69 3.67 3.64 N.S. 
I woric hard for my study 3.22 3.03 3.11 3.09 2.95 2.96 N.S. 
I am afraid of teacher's 3.76 3.79 3.65 3.50 3.84 3.66 P < 01 
punishment 
I behave myself in front of 3.40 2.30 2.93 2.78 2.97 3.09 p < 001 
teachers . ' 
Higher marks is important than 2.83 2.62 2.46 2.48 2.79 2.76 p < . 0 5 
what is leant 
I am concerned with my 3.82 3.68 3.69 3.72 3.76 3.68 N.S. 
conduct in school 
I am independent 3.45 3.28 3.44 3.31 3.26 3.32 N.S. 
I am perseverant 3.43 3.22 3,21 3.29 3.21 . 3.22 N.S. 
I am creative 3.45 3.25 3.23 3.18 3.09 3.27 N.S. 
I am consistent 3.71 3.67 3.75 3.77 3.69 3.41 p < . 0 5 
I am aggressive 2.65 2.52 2.65 2.41 2.62 2.42 N.S. 
I am dependable 3.39 3.27 3.23 3.17 3.41 3.32 N.S. 
I am punctual 3.83 3.72 3.77 3.77 3.69 3.82 . N.S. 
夏 can defer gratification 4.05 3.93 3.81 3.87 3.81 3.80 p < . 0 5 
I empathize orders 3.86 3,72 3.64 3.76 3.56 3.67 N . S . . 
The results shown above cast doubt on a clear-cut differential socialization pattern of 
personality among different groups of schools and a homogeneous pattern of socialization , 
effect within a single type of school, as assumed by Bowles and Gintis. In prestige schools, 
�students are found having both the attributes of leadership as well as subordinate. While on 
the side of private grammar, prevocational as well as technical schools where working class 
children are in domination, they show no extraordinary achievement in acquiring the attributes 
of working class, as Bowles and Gintis predicted. For example, in the attribute like 
gratification deferral and perseverance, the means scores attained by the technical and 
prevocational school students are the lowest among the six groups. 
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The formation of personality traits 
After offering the prevailing configuration of students，personality across the six 
groups of school, we are going to examine the role of social relationships in school in shaping 
the students personality traits. Correlation coefficients computed for 15 personality attributes 
for each group of students show that social relationship in schools exerts little effect on 
students，personality traits like "behave properly in front of teachers", independency", 
perseverance", creativity", "being dependable" and "being punctual". Concerning the 
attributes significantly correlated with the variables of social relationships in school, these are 
like "respect to teachers"，"diligence", "being afraid of teachers", "externally motivated", 
"concern of conduct", "consistency", "aggressiveness", "gratification deferral" and "order 
empathy", however, the strengths of association found are in general not very strong. In 
addition, we also find an inconsistent pattern between personality traits and school social 
relationships across the six groups of school (please refer to Tables 7.34 to 7.39). 
In prestige schools (see Table 7.34), closedness in classroom climate and relationship 
with teachers exert more influence than other variables of social relationship on the attributes 
"respect to teachers" and "order empathy". In the case of ordinary grammar schools, we find 
one's respect to teachers is moderately influenced by the relationship with teachers, closedness 
in classroom climate and alienation from learning. As to the Chinese-Middle schools (see 
Table 7.36), among the attributes subject to the influence of social relationships in school, we 
find one's respect to teachers is closely correlated with good relationship with teachers and 
the extent of alienation from learning. Alienation from learning also imposes greater impact 
on the trait as gratification deferral. In private grammar schools, one's respect to teachers are 
largely determined by the factors of closedness in classroom climate and punitive practice but 
not good relationship with teachers or alienation. The case of technical schools is very special 
as more attributes are correlated with social relationships in school. We find that punitive 
practice is crucial in affecting one's respects to teachers, fear of teachers’ punishment, 
consistency and gratification deferral. As to the role of closedness in classroom climate, it is 
also significantly associated with one's respect to teachers, fear toward teachers' punishment 
as well as being consistent. More importantly, in technical schools, the factor of alienation 
from learning is a significant determinant on the personality traits "respect to teachers", 
"working hard for study", "being afraid of teachers' punishment", "gratification deferral" as 
well as "aggressiveness". Finally, for prevocational school students, their respect to teachers 
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is mainly determined by the extent of good relationship with their teachers (see Table 7.39). 
T a b l e 7 . 3 4 : £ g a ^ 狗 M ^ t ^ r a i g a 圃 丨 i t Y T r 咖 
P e — ^ a f c 驶 總 ， 微 
I respect teachers -.15 -.19 -.31** .32** _.Q2 
I work hard for my study .06 .02 -.05 .07 -.24* 
I am afraid of teacher's .15 - 04 01 m rvt 
punishment "-07, 
te^htra m y S C l f “1 f r ° n t 0 f - 0 5 - 0 5 .00 .06 .06 
— 2 0 V - 1 3 - , 0 2 .04 .04 
c o M ^ & T 1 1 1 my - 1 7 --20* -24* .12 .12 
I am independent -.08 .04 -.09 .10 .10 
I am perseverant -.02 : - . 0 1 -.17 .17 . . 17 . 
I am creative .00 .06 -.15 .14 .14 
I am consistent -.08 -.03 -.06 .12 .12 
I am aggressive .08 .05 .06 -.15 -.15 
I am dependable -.13 -.16 -.15 .12 .12 
I am punctual -,09 .02 -.14 .15 .15 
I can defer gratification -.01 .01 -.13 .04 ..08 
I empathize orders .03 .03 -.31** .18 .00 
N.B.:* signjyficant at .01 leve l ,” 
** significant at .001 level. 
Table 7.35: Correlation Coefficients Between Students* Personality Traits 
and Social Relationships in urdinary Grammar School 
Personality traits Strictness m • Punitive practice Closedness in Good relationship Alietated Schwl 4lgyiplmc cbssroom climate with teachers leaminp 
I respect teachers -.10** -.19** -.25** .40** - 26** 
I woric hard for my .03 -.01 -.14** .19** -.20** 
study 
I an? afraid of teacher's .03 -.04 -.08* .07* .04 
punishment • 
I behave myself in -.02 -.03 -.03 .10** .06 
front of teachers 
Higher marks is .07 .08* .07* -.04 .12** 
important than what is 
leant 
I am concerned with -.09* -. 14** -. 17** .22** -. 12** 
my conduct in school 
I am independent .08* .10** .01 .00 .10** 
I am perseverant .05 .06 -.11** .14** -.10** 
I am creative .11** .17** -.02 .05 .01 
I am consistent -.09** -.16** -.17** .16** -.12** 
I am aggressive .07* .16** .06 -.10** .13** 
I am dependable -.07* -.09** -.14** .17** -.12** 
I am punctual .03 .03 -.05 .12** -.04 
I can defer gratification -.06 -.15** -.22** .21** -.19** 
I empathize orders .02 .04 -.12** .10** -.07 
N.B.:* sigiiificant at .01 l e v e l , " " “ ‘ — 
** significant at .001 level. 
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I respect teachers -.21* -.24** -.21* .35** - . 3 0 * 
I work hard for my study .07 .10 ,00 1 6 06 
lSSs^t 0 f t e & C h C T , S .08 01 -13 :22* -:07 
o & e ^ y S e l f i n f r ° n t 0 0 - 0 9 -.07 -.10 
K S J S t e h a t i s . 1 3 . 1 3 - . 0 3 .04 .09 
leant 
l A T m A t t h m y - 1 2 - 0 9 -.29** .22* -.27^ 
I am independent .08 .17. ..09 02 _ � 5 
I am perseverant .06 .07 -.06 ,11 . 0 8 
I am creative .16 .21* .05 -.02 .05 
I am consistent -.01 .00 -.22* .02 -.04 
I am aggressive .08 .18* 1.04 .00 .04 
I am dependable -.10 -.06 -.13 .14 _.17 
I am punctual .02 .09 -.02 .15 QO 
I can defer gratification -.19* -.26** -.25** .26** .35** 
I empathize orders -.01 .09 -.07 .24** -.14 
N.B.:* significant at .01 level, 
** significant at .001 level. 
Table 7.37: Correlation Coefficients Between Students，Personality Traits 
and social Keiationships in Private Scnool ^ 
Personality traits Strictness in Punitive practice Closedness ip Good relationship Alienated 
Stbwl dlSClPling classroom climate u/ith. teachers r learning 
I respect teachers -.09 -.30** -.31** .09 .::-.11 
I woric hard for my study .16 -.15 -.12 .07 -.22* 
I airi afraid of teacher's .11 .14 -.07 .15 26** 
punishment • 
I behave myself in front of .02 .08 .08 .13 :16 
teachers 
Higher marks is important -.12 .06 .22* .05 .03 
than what is leant 
I am concerned with my .08 -.01 -.12 .15 .12 
conduct in school ' 
« I am independent -.07 -.05 .02 -.11 -.19 
I am perseverant .-.01 .17 -.13 .13 -.14 
I am creative .05 .04 -. 12 .18 -.13 
I am consistent -.08 -.05 -.12 .09 -.02 
I am aggressive .17 .10 -.04 .02 -.03 
I am dependable -.07 � .02 -. 14 .15 -.02 
I am punctual .02 .01 -.17 .04 .04 
I can defer gratification .00 .00 -.24* .14 -.22* 
I empathize orders .08 .03 -.20* .09 .05 
N.B.:* significant at .01 level. 
** significant at .001 level. 
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— W 偏 — f e ^ 
I respect teachers -.12 -.37* -.38* .29 - 34* 
I woric hard for my study .02 -.20 -.13 -.06 .44林 
I anri afraid of teacher's -.07 - 38* 奶 r^ � * 
punishment -.JU .04 -.52** 
^ ^ m y s d f i n f ^ n t o f ,12 講 1 3 -.17 -.05 - : 1 7 
S f c S ^ t e — t . 1 9 . 2 5 .06 -.15 .00 
m y - 1 4 - 3 0 -SO :-.02 -.36* 
I am independent .07 .22 -.16 .22 .04 
I am perseverant .02 .03 - 07 -.00 _ 12 
I am creative -.05 ；04 -.07 .03 _.01 
I am consistent .00 ；-.41** -.32* - 05 23 
I am aggressive .22 .24 .13 - 12 .42** 
I am dependable -.14 -.16 -.26 . _ -.12 _21 
I am punctual -.10 -.04 -.06 .07 -.09 
I can defer gratification -.09 -.37* -.28 .09 -.47** 
I empathize orders -.10 .:-.16 -.14 _ 04 _ 25 
N.B.:* significant at .01 level, 本* significant at .001 level. 
Personality traits Strictness in„ Punitive practice Closedness in Good relationship Alienated 
schoor discipline cbssroom climate Avith teachers learning 
I respect teachers • .08 -.11 -.33**. ；27** -.25** ' 
I woric hard for my study .11 .16 -.21* .05 -.24** 
I an? afraid of teacher's .02 -.10 、：-.14 . -04 . . 08 
punishment 
I behave myself in front of .01 -.01 -.10 ,-.03 - 05 
teachers • ' . 
Higher marks is important .15 .30** : : : :::.:..:.01 -.01 09 
than what is learnt 
I am concerned with my .07 -.14 -.24** .18* -.14 
conduct in school “ 
I am independent .01 .19* .08 -.03 .06 
I am perseverant :； .18* .27** -.04 .14 -.02 
I am creative -.04 .13 -.06 .11 .05 
I am consistent U18* -.05 -.25** .08 -.15 
I am aggressive -.19* ‘08 .05 . 1 2 -.03 
I am dependable -.04 -.05 -.26** .03 -.19* 
I am punctual .02 .02 -.03 .04 -.07 
I can defer gratification .07 -.03 -.17 -.06 -.25** 
I empathize orders .08 .05 -.04 .01 -.08 
N.B.:* significant at .01 level. 
** significant at .001 level. 
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7.5.2 Self Concept and its Formation 
With regard to students，self concepts, there are also significant variations found 
among different groups of schools. Generally speaking, prestige school students have a higher 
level of self-esteem than their counterparts in other groups of schools (see Table 7.40). The 
discrepancy between the prestige school students and other five groups of students is more 
obvious in the aspect of academic concept, especially in comparison with students from 
prevocational schools. 
Table 7.40: Student�Self Concept bv Type of School Cm mean scores^ 
I t e m * P^ t ige Ordiioaiy Chinwe Private Technical Prevocational Total 
School Grammar Middle Grammar School School 
1 ‘  - ... . •*；•','  : • • ' _ School • School . School 
Self concept as a whole * 3.56 3.11 3.25 3.21 3.14 3.00 pC.OOl 
I like myself 3.69 3.41 3.38 3.38 3.48 .: 3.42 p< .05 
I am inferior to other one else 2.80 3.18 2.91 2.82 3.07 3.22 pC.OOl 
I am not college material 2.22 2.91 2.73 2.93 2.97 3.17 pC.OOl 
The Formation of Self 
Table 7.41 presents the correlation coefficients between students' self concepts and 
social relationships in each type of schools. Our data show that alienation is the crucial factor 
in determining one's self-esteem across almost all groups of schools except for the Chinese-
Middle ones. For the prestige, ordinary and private grammar schools, students' self-concepts 
are significantly associated with alienation from learning,- positive feedback from teachers, 
failure in tests and examinations as well as closedness in classroom climate. In the case of 
technical schools, self-concept is associated with one's grade in academic results, failure in » 
tests and examinations, relationship with teachers, alienation from learning as well as positive 
feedback from teachers. The cases of Chinese Middle and prevocational schools are very 
special. In Chinese Middle schools, self-concept is correlated with both failure in tests and 
examinations as well as positive feedback from teachers, while in prevocational schools, it 
is solely correlated with alienation from learning. 
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Table 7.41: Correlation Coefficients Between Self rnnceot and 
Social Relationship hv Type of School - - — — -
Social Relationship. b.chool P r e 8 t i g e Ordinary Chhe^ Private Technical PrevocaUonal 
School Grammar Middle Grammar School School 
School School School 
Strictness in school discipline -.15 — 07* -.09 .12 - 04 - 18 
Punitive practice -.12 -.06 -.09 -.03 -.19 -.16 
Closedness in classroom climate -.24** -.14** .15 -.21* .01 - 0 4 
Relationship with teachers .20* .16** .18* .16 - 23 05 
Relationship with classmates .19* .08* .03 .14 -.21 -01 
Alienation from learning -.38** -.31** -.,14 �-‘33** _ 28 -31**, 
English -.32** -.23** -.15 -.27** -.20 -.23* 
Apathy -.27** -.21** -.19* -.19 -.21 -.06 
GradeJn.academic result -.07 -.15** -.17 _.io -.41** .09 
Failures in tests & exams � 2 4 * -.28** -.23* -.24* -.21 .-.04 
Grade in conduct assessment -.03 /-.06 -.18* .04 -.06 .07 
Positive feedback from teachers .33** .22** .37** .33** .20 .08 
Negative feedback from teachers -.14 -. 12** -.09 -.18 -.08 .03 
N.B.:* significant at .01 level, 
** significant at .001 level. 
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7.5.3 Future Ambition and Teachers，Expectation: 
Similar to the difference in educational expectation among teachers of different types 
of schools mentioned earlier in section 7.4.1, there are also significant differences in the 
aspects of educational aspiration and educational expectation among different groups of 
students. Figures displayed in Table 7.42 show that 48.7% of prestige school students aspire 
to reach graduate school level, a striking figure when compared with their other counterparts 
in ordinary grammar schools (18.3%), Chinese Middle schools (13.1%), private grammar 
schools (4.8%), technical schools (10.5%) and prevocational schools (6.2%). As a matter of 
fact，the largest proportion of students in private grammar and prevocational aspired up to 
form five only while the majority aimed at university level in ordinary grammar and Chinese 
Middle schools： 
Table 7.42: Student�Educational Aspiration bv Type of School Qn Percent� 
Student's Prestige Ordinaiy Chinese Private Technical Prevocational Total 
educational School Grammar Middle Grammar School School 
aapiration School School School 
Not study 0.6 1.4 4.0 1.4 1.8 0.6 1.5 
Form 3 etc -- 1.5 1.7 3.4 7.0 2.8 1.8 
Form 5 1.3 13.1 15.3 38.8 17.5 41.2 17.1 
Matriculation 2.6 12.0 11.9 17.0 21.1 15.3 12 2 
Polytechnic etc 4.5 14.3 10.2 9.5 12.3 15.3 12.8 
University 42.2 39.4 43.8 25.2 29.8 18.6 36.7 
Graduate School 48.7 18.3 13.1 4.8 10.5 6.2 17.9 
Total (N) (154) (1200) (176) (147) (57) . . ( 1 7 7 ) (1911) 
� 
(p < .001, Cramer's V = . 19) : ‘ 乂 
The discrepancy in educational expectation among different groups of school students 
is even greater than that of educational aspiration, as shown in Table 7.43. The expected 
levels of educational attainment are almost in descending order ranging from the prestige 
schools, ordinary grammar and Chinese Middle schools, technical schools, prevocational 
schools to private grammar schools. While the leading destination expected for the students 
of prestige schools is university level, the one for their counterparts in other types of schools 
is form five level only. 
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T a b l e 7 . 4 3 : Student\s Educational F x p ^ t i n n bv Tvpft nf .^hpoi g n Percent 
二 二 ― = 斤 ― ~ ^ ^ ~ ^ P h o n a l ^ ~ 
cxpectaboa School Grammar Middle Grammar School School 
School School School 
Form 3 etc 0.6 9.5 11.8 18.8 19.3 29.1 11.8 
. F o r m 5 3 . 2 31.9 37.6 64.6 35.1 49.2 34.3 
Matriculation 11.0 28.1 21.8 9.7 24.6 16.2 23.5 
Polytechnic etc 16.2 16.6 9.4 4.2 15.8 2.2 13.6 
University 51.3 11.9 18.8 2.1 3.5 1.7 i 3 . 8 
Graduate School 17.5 1.9 0.6 0.7 1.8 1.7 3.0 
T o t a l ( N ) (154) (1190) (170) (144) (57) (179) (894) 
(pC.OOl, Cramer's V= .24) 
Naturally, the formation of students educational aspiration and educational expectation 
have a close affiliation with teachers’ educational expectation, as demonstrated in Table 7.44. 
There is almost a corresponding relationship between students' educational aspiration and 
teachers，expectation, and the same to the relationship between student's education expectation 
and teacher's educational expectation. Concerning the aspect of educational aspiration, 
generally, prestige school teachers exert more influence on the aspiration of their students 
than other groups of schools, as the Gammar value computed for the prestige schools, 
‘ordinary grammar schools, Chinese-Middle schools, private grammar school, technical school 
and prevocational schools is .73, .70，.58，.65，.61 and .57 respectively. In addition, the 
effects of teachers，expectation is greater on the female students than the male students, with 
exception in the cases of ordinary and private grammar schools. Thirdly, there is also 
significant variation in teachers，expectation effect among the twelve subgroups. The Gammar 
value of girls in prestige schools (.85) is the greatest one, in contrast with the smallest value 
of the male students in technical schools (.16). 
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T a b I e 1 M : Correlation Amon^ Student.-.s Fdncational Asnir.tinn F d u c a t i o n a l R x n ^ t i n n 
and Teacher�Educatinnal Expectation bv Type nf .^rhnal ‘ — 
” 1 ‘ 
L T ， ， ― ^ 6 8 6 P r i v a t o Technical Prevocational 
School Onmxnar Middle Grammar School School 
^ 0 0 ' School School 
Students' aspiration & 
teachers' expectation 
M a l e G=.60** G=.71*** G - . 4 5 * * G=.70*** G=.16# G = . 4 4 林 * 
F e m d e G==.85* 料 G=.67*** G=.57** G=.68# C3=.67* 林 
T o t a l G=.73*** G=.70 林* G=.58*** G=.65*** G=.61* G=.57*** 
Students' expectation & 
teachers' expectation 
Male G = .60* G=.57*** G=.17# G=.61* g = . 5 7 * G=.33# 
Female G = .88*** G=.60*** G=.52* G = .44# G=.56# G=.20*** 
T o t a l G=.75**» G=.58*** G=.36* G=.55*** G=.64*** G=.27*** 
(N.B.:# N.S.; * p< .05; ** p<.005; *** p<.001) 
As to the relationship between educational expectations of students and teachers, again 
there is considerable variation among the six groups of schools, as shown by their Gammer 
values from as low as .27 for prevocational schools to a high point as .75 for the prestige 
schools in Table 7.44. In addition, gender differences in terms of grammar value ranged from 
.17 to .88 across the twelve subgroups are also displayed. The figures indicates that the 
female students in prestige schools are strongly influenced by their teachers' educational 
expectation, while the male students of Chinese-Middle schools and female students from the 
prevocational schools are only weakly affected by teachers，expectation. 
Of course, the difference in student's future expectation is not limited to the aspect 
of educational attainment. Table 7.45 is a crosstabulation between students' occupational 
aspiration and type of school. One distinctive feature is that compared with the students in 
prestige schools, there are a larger proportion of students in the remaining groups with no 
plan of career choice. In addition, among the six groups of schools, students in prestige 
schools are far more inclined to choose the category of managers, administrators and 
professionals (the proportion is as large as 82.8 %) as their desired occupation. On the other 
hand, as to the categories of lower grade white collar jobs and blue collar jobs, the proportion 
of the prestige school students (3%) falls far behind their counterparts in technical schools, 
prevocational schools and private grammar schools. 
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^ 她 7.45: Student�ocaipational aspiration hv type of school rTn P^r^nt) 
S t u d ^ , occupation n o ^ C h ^ Private Tcc^ica! PrcvocUonal To<al 
^ ° ° 1 p ? m ， Middle Grammar School School 
• School School School 
N o P l a n 6.6 15.2 '15.2 22.9 10.9 17.4 15.2 
Self-employed - 0.4 - 0.7 — 0 . 6 0 . 4 
Employer 7.3 6.4 9.9 8.6 7.3 7.0 7.1 
Managers, administrators 82.8 55.5 47 4 29 3 47 3 - . 
& professionals °厶厶 
Clerics & service woricers 3.3 18.7 26.3 32.9 21.8 33.1 20.6 
Craft woricers, plant -- 3.8 1.2 5.7 12.7 8 1 4 0 
& machine operators ，.u. 
T o t a l ( N ) _ . _ (151) (1163) (171) (140) (55) (172) (1852) 
(pc .001 , Cramer's V=.13) 
Regarding the aspect of occupational expectatioo.(see Table 7.46)，once again we find 
considerable variation among students from different types of school. Although a majority of 
students, in all types of schools, longed for the careers of managers, administrators and 
professionals, in reality, the chance of success is not equally distributed. Thus we find 77.3% 
of prestige school students expect themselves to be managers, administrators or professionals, 
while in the other five groups the corresponding figure is 30.6%, 29.2% 15.2¾ 28.6% and 
16.5% respectively. On the other hand, while less than 1% of the students from prestige 
schools expect themselves to be blue collar workers, the figure for the prevocational school 
is as high as 21.3%. 
Table 7.46: Student's occupational expectation bv type of school fin Percent) 
Student's occupational Prestige Ordinaiy .. Chinese Private". Tecbiical Prevocational Tofal 
expectation School Grammar Middle „ Grammar School School 
• - . , ：一- School School School 
Self-employed -- 1 ；() 4.0 — 1.8 1.1 
Employer 8.0 5.2 12.3 4.0 6.1' 1.8 5.7 
Managers, administrators 77.3 30.6 29.2 15.2 28.6 16.5 32.0 
& professionals 
Clerks & service workers 14.0 54.9 53.9 60.8 49.0 58.5 51.9 
Craft woricers, plant 0.7 8.3 4.5 16.0 16.3 21.3 9.3 
& machine operators .'_ ‘ . 
Total (N) (150) (1105) (154) (125) (49) (164) (N = 1747) 
(p<.001, Cramer's V=.19) 
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7.5.4 Normative Orientation 
For Bowles and Gintis, the school produces not only personality traits but also 
normative expectation functional to the reproduction of social relationships in workplace. Of 
them the student role identification and orientation to authority is of most importance. 
As shown in Table 7.47, there is no significant variation among different groups of 
students in their identification with students' role as well as orientation to compliance. 
However，compared with students in prestige and Chinese-Middle schools, the other four 
groups of students are more likely to express no opinion to the school authority even with 
dissatisfaction. 
Table 7.47: Normative Orientation to Student's Role and Authority ‘ -
bv Type of School (in mean scores) 
, t e m s Prestige Ordinaiy Chinese Private Technical Prevocational Significance 
School Grammar Middle Grammar School School of F 
School School School 
‘ Identification with 3.99 4.04 4.05 4.04 4.06 3.93 N.S. 
student's role 
Orientation to authority 2.73 2.83 2.77 2.74 2.87 2.86 N.S. 
No opinion expressed 3.09 3.22 3.21 3.04 3.29 3.33 N.S. 
even with dissatisfaction 
To examine the differences in the effects of social relationships on the formation of 
the normative orientations stated above, we have to compare the correlation coefficients of 
the relevant variables across different groups of students, which are shown in Tables 7.48. 
With regard to the role identification, our data reveal that it is positively correlated to good 
relationship with teachers and positive feedback from teachers, while negatively associated , 
with strictness in school discipline, punitive practice, closedness in classroom climate, 
alienation from school life, as well as negative feedback from teachers. Their effects are 
particularly strong on the technical school students, and followed by the students in Chinese 
Middle schools, ordinary grammar schools and prestige schools. 
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Table 7.48: Correlation Coefficients Between 5^dfint，s Role Tdentifi^tinn 
and Social Rftlatinn^ips in Schnnl bv Type nf Rrhnn] 
Social RebUon.hip. Prestige Ordinary Chinc« Private Technical P^ocatiooal 
School Orammar Middle Orammar School School 
School School School 
Strictness in school discipline -.15 -.13** -.24** -.02 • 34* - 0 3 
Punitive practice -.17 -.14** -.29** -.25* -.46** -.12 
Closedness in classroom climate -.34** -.20** ..25** _ � 3 _ 
Good relationship with teachers .29** .27** .24** .28** .07 U 
Alienated learning -.13 -.16** -.35** -.06 -.38* -.29** 
Difficulties with English -.15 -.14** -.10 -.01 -.29 -.15 
Apathy -.18 -.23** -.21* -.09 -.24 -.24** 
Positive feedback from teachers .24* .20** .22* • .11 .09 09 
Negative feedback from teachers -.19* -.27** -.32** -.13 -.53** -.33** 
N.B.:* significant at .01 level, 
** significant at .001 level. 
As to the accommodation of the orientation to authority, the results in Table 7.49 
reveal a more heterogeneous pattern. First of all, the correlation between strictness in school 
discipline and orientation to authority is significant solely in the group of prevocational 
schools. Secondly, there is a significant difference in the effect of punitive practice among 
the six groups. While a negative correlation is found in the groups of prestige and technical 
school, an one in the opposite direction is observed in the prevocational school. However, 
there is no association observed in the groups of ordinary grammar schools, Chinese Middle 
schools and private grammar schools. Thirdly, while alienation is significant in the groups 
of Chinese Middle schools and technical schools, no similar effects are found in the other four 
groups. Finally, the factor of closedness in classroom climate inserts effect on technical 
school students alone. Out of the six groups of schools, prevocational school students deserve 
our special attention as strictness in school discipline and punitive practice contribute to their 
accommodation of an orientation to the authority, even the authority itself is unreasonable or 
absolute. 
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Table 7.49: Correlation Coefficients Between W”dent’S O H 的 价 i n n to Discipline 
and Social Relationships in School hy Type of Snhnnl 
S o c — h i p . PrcUgc O r d — Chin«c Private Technical Prevocational 
School grammar Middle Grammar School School 
School School School 
Strictness in school discipline .02 .04 .06 .04 15 2 t * 
Punitive practice -.20* .00 .04 -.01 -.21 .18* 
Closedness in classroom climate .14 .05 .11 .00 : . 24 _ 04 
Good relationship with teachers -.08 -.01 -.00 .04 -.10 . 13 
Alienated learning .07 .09** .20* -.05 -.14 .02 
Difficulties with English .01 .07 .23* .01 -.30 _.01 
A P a t h y .17 .09** .12 -.04 -.24 -.14 
Positive feedback from teachers -.06 -.07 -.20* -.05 -.07 -.04 
Negative feedback from teachers -.13 -.03 .05 .12 - 20 -.15 
N.B.:* significant at .01 level, 
** significant at .001 level. 
7.5.5 Work Orientation: 
As shown in Table 7.50，all groups of school students show unanimous approval on 
the saying "one should conform to the boss in the workplace". Regarding the variation across 
schools, we find that the group with the highest scores is the prevocational school students, 
while the lowest one is the prestige school students. As prevocational schools students are 
more conforming to the authority, such kind of value is in close congruence to their future 
job positions. 
Table 7.50: Orientation to Workplace Authority (in mean scores) 
Items Prestige Ordinaiy Chinese Private Technical Prevocational Significance 
School Grammar Middle Grammar School School of F 
School School School 
. . . . b 
In the workplace, one should 3.18 3.40 3.39 3.30 3.24 3.43 N.S. 
conform to the boss. 
Naturally, the orientation to workplace authority does not come by accident. As Table 
7.51 shows that, with the exception in the case of private schools where punitive practices 
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6 X e r t a n e g a t i v e e f f e c t o n 灿 d e n t ’ s orientation to workplace authority, the orientation is not 
directly correlated with the social relationships in other five groups of schools. On the 
contmy, it is mainly the students's role identification which facilitates the orientation of 
compliance to the boss, especially in the case of technical schools. 
Table 7.51: Correlation Coefficients Retween Orientation to Workplace Authority. 
Social Relationships in vSchool and Other Orientations hy Type of School 
P r e 4 t i8 e Ordinaiy Chines Private Technical Prevocational 
School Grammar Middle Grammar School School 
. School School School 
Strictness in school discipline .13 -.01 -.01 -.04 ..\6 17 
Punitive practice .05 -.04 -.07 -.24* -.16 .09 
Closedness in classroom climate .00 -.02 -.13 -.09 .09 - 13 
Relationship with teachers .09 .07 .13 .12 .01 06 
Alienation from learning .03 -.05 .07 -.10 -.06 -.09 
Role identification .24* .24** .24** .26** .33* 14 
Orientation to authority .09 .16** .11 .14.. ...17 _.01 
Sense of powerlessness -.01 -.04 -.11 -.18 .21 -.08 
N.B.:* significant at .01 level, 
** significant at .001 level. 
7.5.6 Views on Knowledge: 
To evaluate cross-school differences, mean scores for all measures about students' 
views on knowledge for each group are shown in Table 7.52. As far as their evaluation of 
the applicability of school knowledge to daily life, no significant discrepancy among different 
groups of school is found. But as to the statement "what is learnt is useful to future", the 
private school students have the highest score, followed by those in prevocational schools. 
The results imply that although the private and prevocational schools students are the ones 
most alienated from the learning activities, it does not mean that they do not hold the belief 
in the usefulness of knowledge or show a denial of the relevance of learning activity. The 
major causes for their feeling of meaninglessness is due to the boredom of lessons or learning 
difficulties or problems rather than a total denial of learning or school education. For the 
students, school is not only a place of making friends, but also a place for acquiring 
knowledge. Of course, the prevailing orientation also reinforces the legitimacy of learning in 
149 
schools. Taken together, the multiple factors explain why the level of alienation is not as high 
as Bowles and Gintis assumed. 
Table 7.52: Pupils’ Views on Knowledge Tin mean srnr^) 
PrwUge Ordinary Chrnew Private . Technical Prevocatiooal Significant 
School Grammar Middle Grammar School School of F 
School School School 
What is taught cannot be applied 2.73 2.81 2.81 2.57 2.74 2.79 N S 
to daily life. . ‘ ‘ 
What is leamt is useful to future. 3.63 3.57 3.55 3.88 3.55 3.76 pC.OOl 
Academic subjects are important 3.29 3.24 3.01 3.12 3.26 3.15 N S 
than practical subjects. 
Results in English is important 3.23 3.37 3.27 3.29 3.09 3.43 N s . 
than that of Chinese. * . 
With regard to other aspects of knowledge evaluation, we find that all groups of 
students show unanimous approval on the statement "academic subjects are more important 
than practical subjects", even on the side of technical and pre-vocational schools. The results 
may be understood in the context of local society where academic subjects are ranked over 
practical subjects. In addition, this kind of orientation also undermines the proper socialization 
of technical and prevocational students preparing for being working classes. 
As to the conception of relative importance of English and Chinese subjects, we find 
that all groups of students tend to support the saying "results in English language are more 
important than that those of the Chinese language", even in the case of Chinese Middle school 
students. The prevailing attitude toward the priority of language well illustrate the successful 
domination of English over Chinese under a colonial educational system. 
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7.5.7 Meritocratic Orientation and Views on Social Justices 
As shown in Table 7.53, there is a consensus among secondary schools in terms of 
their beliefs in meritocracy. Although most of the students conceive an open and favourable 
conception of society, we find that prevocational school students are extraordinarily in favour 
of the belief in meritocracy. It is evident in their higher scores on the saying "the more one's 
talented, the more one's achievement". In addition, they are also more likely to accept that 
higher educational level is the prerequisite of higher income job and identify the fairness of 
the educational system. Rested upon these kind of beliefs and values, together with an 
promising view of social mobility and scepticism of social reform, prevocational school 
students are mentally-prepared for their future class positions. 
Table 7.53: Meritocratic Orientation and Views on Social^Justices (in mean scores) 
I t e m s P r e s t i S e Ordinary Chinese Private Technical Prevocational Significance 
School. Grammar Middle Grammar School School of F • 
School School School 
The more one's talented, 3.47 3.28 3.19 3.23 3.36 3.51 N.S. 
the higher one's achievement. 
The higher one's educational 2.82 2.87 2.70 2.79 2.78 2.98 N.S. 
level, the more one's talented. 
Hong Kong is an equal society, 3.19 3.63 3.34 3.57 3.64 3.81 pC .OOl 
everyone enjoy the equal 
chance of success. 
The educational system is fair, 2.98 3.16 2.97, 3.40 3.12 3.42 pC.OOl 
one's failure is one's own 
responsibility. 
Job of higher income requires 2.97 2.98 3.12 3.16 3.40 3.42 p< .05 
higher level of education. 
Social injustices are 3.37 3.35 3.21 3.22 3.40 3.54 N.S. 
unchangeable and inevitable. 
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7.6 Review of The Chapter 
After a lengthy discussion on the differential pattern of the six groups of schools, it 
is time for a brief review of our findings： Earlier in the Chapter 4，we have already pointed 
out the structural origins and differential patterns of local secondary educational system 
underlying the social relationships developed in different groups of school and again in the 
very beginning of the chapter, the differences in the aspects of school facilities, teacher's 
qualification, students，quality as well as family backgrounds among the six groups of schools 
in our sample are demonstrated in details. Taken together, our analysis clearly shows that the 
secondary school system in Hong Kong is in the form of a hierarchy characterized by the 
dominance of the grammar schools over the technical and prevocational ones, the aided 
schools over the private ones, the Anglo-Chinese stream over the Chinese stream as well as 
the superiority of prestige schools over the other groups of schools. Besides, in terms of 
objective conditions, the discrepancies are especially greater between prestige schools and the 
groups of private and prevocational schools. 
Afterwards we have compared the social relationships among the six groups of 
schools. Variations in the aspects of academic atmosphere, teachers' educational expectation, 
relationship with teachers, classroom climate, teachers，pedagogy, students' involvement in 
school life, school discipline and classroom order maintenance, as well as reward system 
among the six groups of schools were examined one by one. Generally speaking, the prestige 
school is characterized by a better academic atmosphere and a higher level of teachers， 
educational expectation on students than the other five groups of school, especially the 
prevocational and private ones. Secondly, prestige school teachers also hold a slightly lenient 
attitude toward students，-conduct and a lax approach to classroom management. On contrary, 
the private and prevocational schools tend to adopt a more strict and disciplinarian stance 
toward their students, both in terms of school discipline and classroom control practice. 
Nevertheless, no significant difference in teaching practice and interaction with their students 
are found among the six groups of schools. Thirdly, with regard to the reward-punishment 
system, we only find that it is particularly correlated with the trait of aggressiveness in the 
technical and prevocational schools. 
Contrasts among the six groups of students also show that prestige school students 
show a better self-concept and higher future aspiration, together with a lowest sense of 
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alienation from school life than their counterparts in other groups of students. However, the 
pattern in personality traits across different groups of schools is not distinct or well-defined 
as presupposed by Bowles and Gintis. Anomalies are encountered in both the cases of prestige 
school students and their counterparts in private and prevocational schools. In the realm of 
beliefs and disposition, an unanimous consent on the normative expectation of students role 
is found among the students. However, particular attention should be paid to prevocational 
school students as they are always in strong support of the dominant views or ideologies on 
knowledge, work orientation, social mobility and social justice. 
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CHAPTER EIGHT: 
EPILOGUE: RETHINKING THE REPRODUCTION THESIS 
8.1 A Recapitulation 
The present study sets forth to apply the Bowles and Gintis's correspondence principle 
to the study of the socializing fiinctions of Hong Kong secondary schools and the formation 
of students' consciousness and personality. The validity of the resemblance thesis, formation 
of consciousness thesis as well as the differentiation thesis have been evaluated one by one 
in the previous chapters. Before coming to a general"Bvaluation of Bowles and Gintis， 
correspondence principle, we will have an overall review of our major findings in the present 
section. 
First of all, concerning the resemblance thesis, we have already examined the social 
relationships in local schools at the aggregate level in the domains of authority relationship, 
alienation, competition and ranking, as well as reward systems. The results show that: 
a) As to the dominate-subordinate relationship between teachers and students, most 
of the situations, especially those happening in the formal spheres of school life, the 
circumstance in local secondary schools are closely in line with Bowles and Gintis's depiction. 
However, our findings also show that even in the formal teacher-student relationship, the 
situation is not one-sidedly authoritarian, with the teacher completely controlling the student. 
Indeed, the teacher-student relationship is not so authoritarian and rigid as supposed by 
Bowles and Gintis. Most teachers nowadays are rational in discipline practice and classroom 
management. Seldom do they hold a strictly disciplinarian stance towards their students. In 
addition, we should not overlook the affective elements involved in the teacher-student 
relationship, as we found a rather good relationship between teachers and students prevailing 
in most schools. The classroom climate is also not as closed and lifeless as Bowles and Gintis 
described. 
b) With regard to the issue of alienation, because of the imposition of compulsory 
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education，a unitary curriculum, the use of English as the medium of instruction, as well as 
a teacher-dominated instruction practice, students’ lack of control over their education is 
apparently in convergence with Bowles and Gintis's original presupposition. Nevertheless; 
Bowles and Gintis seem to overemphasize the influence of objective aspect of alienation, 
without paying sufficient attention to the subjective consciousness of students. As a matter of 
fact，our findings reveal that most students' subjective feelings are far from miserable or 
dissatisfied. Instead, most students expressed a fairly high level of satisfaction with their 
school life. We have also shown that most students are not motivated purely by external 
rewards and uninterested in the learning process or outcome, a finding not quite fits in with 
Bowles and Gintis’s supposition. 
c) With regard to the aspect of evaluation practice, we have also shown that under 
a highly competitive environment where assessments are heavily used for selection, local 
secondary school system is structured by the requirements of public examinations and is 
characterized by numerous and frequent internal assessments. The pressure on academic 
results is also so rampant that there is keen competition for academic performance among 
schools. 
d) The personality-based grading and reward practice as Bowles and Gintis supposed 
are only partially affirmed. Among the personality traits, the rewarded ones we found are: 
respects to teachers, diligence, concern for one's conduct, and gratification deferral, while 
the penalized trait is the attribute of aggressiveness alone. We also learnt that the strengths 
of association among personality traits and reward system are not so strong or significant and 
there are still a number of personality traits diverging from the prediction of Bowles and 
Gintis. Also, Bowles and Gintis's thesis is countered by the fact that the trait of creativity is 
rewarded in local secondary schools. As a whole, our findings suggest that personality trait 
as an explanation of student's grade or treatments received in schools is far from adequate. 
2. Regarding the formation of consciousness and personality thesis, again there are 
both supportive as well as negative evidence. 
a) Our study shows that a plurality of students surveyed are characterized by the traits 
of compliance, showing respect to discipline, submission to authority, and internalized 
control. However, the attribute of creativity is not uncommon in our sample. In addition, 
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most students identify their role as students and accept the conventional normative 
expectations as showing respects to teachers and school authority, obeying to school rules and 
working hard for study. Among them, submission to the school authority is remarkably 
prominent. However, students' accommodation of social norms are not without reservation. 
Yet at the same time their awareness of autonomy and critical consciousness do not elevate 
into the level directed to school authority. Closely related to the picture of personality and 
role identification, we also find that the sense of powerlessness and the orientation of 
conformity to workplace authority prevail among the students. 
In other aspects of work orientation, there is a widespread orientation of 
discrimination against manual labour, reflected in both of the evaluation of blue collar job and 
occupational aspiration, prevailing among the students. A majority of students choose jobs 
of professionals as their preferences, instead of blue collar jobs. 
With regard to students’ view of knowledge, a majority of students hold a belief in 
the practical value of school knowledge; the ranking of academic subjects over practical 
subjects as well as the relative importance of English over Chinese. However, most students 
reject the view that "girls best fit humanities, boys best fit science subjects". 
In other realms of belief and value, most of the students hold a favourable and open 
image of society, including a belief in meritocracy and social mobility and the conviction of 
educational attainment as a ladder of success. At the same time, they also express an 
acceptance of the status-quo as well as an irreversible view of social injustice. 
b) With regard to the contribution of social relationships in school to the formation 
of students' consciousness and personality, we have found that alienation from learning is 
particularly harmftil to one's self concept, especially to the aspect of academic self. In 
addition, alienation from learning exerts negative impact on personality traits such as obedient 
and diligence. More important, students' educational endeavour is shown to be heavily 
influenced by school teachers. 
Special attention should be paid to the role of the school in producing docile workers, 
an important postulate of correspondence thesis. As our data shows that one's orientation of 
submission to school authority and teachers is positively correlated with one's submission to 
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workplace authority, it is largely in congruence with Bowles and Gintis's supposition that the 
school produces docile workers through the cultivation of students' role orientation and 
consciousness of conformity and obedience, and preparing students to the submission to 
workplace authority. 
B e s i d e s ' o u r study finds that strictness in school discipline, punitive practice, 
closeness in school climate as well as alienation from school life is inducing one's feeling of 
powerlessness, whereas good relationship with teachers is conducive to the alleviation of 
one's sense of powerlessness. 
c) Our study affirms a contested image of socialization happening in school, as 
evidenced by the fact that a rigid authority relationship between teachers and students, in 
terms of both strictness in discipline and punitive practice as well as the closeness ~iri 
classroom climate, do not necessary lead to obedience and compliance. On the contrary, it 
always leads to the opposite direction: low respects of teachers and loss of internal control. 
In addition, while closeness in school climate as well as alienation from school life inhibit 
one's submission to school authority, good relationships with teachers is conducive to 
effective socialization of students' roles and acceptance of school authority. 
d) As to the issue of gender differences, we have found that male and female students 
differ significantly in the domains of certain personality traits; achievement ambitions in study 
and career; orientation to discipline and views on society. Generally speaking, the girls are 
characterized by the personality traits and consciousness more closely in line with the, 
dominant ideology than that of the boys. When comparison between male and female students 
was made, it is apparent that the female students are in general more under the influence of 
school socialization. 
. K 
3.Concerning the differentiation thesis, that is, whether there are significant 
differences in both social relations and student's consciousness among different types of Hong 
Kong secondary schools, we have the following findings: 
a) In examining the differential socialization patterns among local schools, we first 
trace back the structural origins and inherent inequalities of local secondary educational 
system. As a result of differentiation in the dimensions of curriculum, medium of instruction, 
157 
mode of finance and status, the secondary school system in Hong Kong is characterized by 
the dominance of grammar schools over the technical and prevocational ones, aided schools 
over the private ones, the Anglo-Chinese stream over the Chinese stream as well as the 
superiority of prestige schools over the other groups of schools. 
For comparison, we have divided our 56 sample schools into six groups of schools: 
prestige school, ordinary grammar school, Chinese-Middle school, private grammar school, 
technical school and prevocational school. Their differences in the aspects of school facilities, 
teacher's qualification, students' quality as well as family backgrounds have been 
demonstrated in details. Obviously, the group of prestige schools is advantageous in all 
dimensions than their other counterparts. It is also noted that among the six groups, the 
discrepancies are especially greater between prestige schools and the groups of private and 
prevocational schools. 
b) Variations in academic atmosphere, teachers' educational expectation, teacher-
student relationship, classroom climate, teachers，pedagogy, students，involvement in school 
life, school discipline and classroom order maintenance, as well as reward system were found 
among the six groups of schools. However, the differential pattern in social relationships is ‘ 
not as complete or distinct in all dimensions as Bowles and Gintis assume. Generally 
speaking, the differentiation in social relationships is relatively more apparent between the 
prestige schools and the groups of private and prevocational schools, lie between the two 
polars are the groups of technical schools, Chinese Middle schools and ordinary grammar 
schools. . / 
c) Upon the contrast between prestige school and prevocational school, the picture 
of prestige schools can be captured by a better academic atmosphere and a higher level of 
teachers’ educational expectation on students than prevocational schools. Secondly, 
prestige schools exercise a less strict and disciplinarian control over their students than the 
prevocational schools. The teachers in prestige schools are also more lenient towards students' 
conduct and hold a lax approach to classroom management than their counterparts in 
prevocational schools, especially in the realm of punitive practice. Thirdly, with regard to the 
reward-punishment system, we find that it is particularly correlated with the trait of 
aggressiveness in prevocational schools, but not in the case of prestige school. Nevertheless, 
no significant difference in pedagogical practice and classroom climate is found between the 
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two groups of schools. 
In the realm of self-concept and personality traits, prestige school students attain a 
better self-concept and higher future aspiration than prevocational school students. However, 
the pattern in personality traits across the two groups of school students are not as distinct or 
well-defined as presupposed by Bowles and Gintis. In contrast, anomalies are witnessed as 
the prestige school students attain higher scores in the traits of "being consistent" and 
"gratification deferral" than their counterparts in prevocational schools. 
As to the realm of beliefs and disposition, although there is an unanimous consent on 
the normative expectation of students role among the students, it is surprising to find that it 
is the prevocational school students, rather than the prestige school students, uphold the 
strongest support of the dominant views orideologies of knowledge, work orientation, 
meritocracy, social mobility and social justice. 
d) In the light of the aforementioned results on differential patterns between prestige 
and prevocational schools, a significant implication is the maintenance or persistence of social 
class division. As demonstrated earlier, largely due to the differences in family background, 
we find an astonishing disparity in placement of children between prestige and prevocational 
schools. While a majority of prestige school students come from the family of higher socio-
economic status, a huge proportion of students in prevocational schools are from the lower 
classes. Given their different class origin and inequalities in cultural capital between the two 
groups of students, they experience quite different schooling lives. The prevocational school 
students not only encounter more learning difficulties than prestige-school students, but also 
perform worse than them. As a result of their discouraging educational experience, 
prevocational school students attain a lower self-concept (especially academic self) and lower 
future ambition in educational and occupational attainment. 
Although prevocational school children are the most deprived group in terms of class-
background, they hold the most favourable and positive view towards social mobility and 
fairness of educational system. In addition, they also hold a strong orientation of submission 
to authority and the sense of powerlessness. With these orientations, taken together with their 
acceptance of status-quo, their sense of fatalism and a pessimistic view on social reform, 
facilitate their accommodation of their deprived status and future positions.111 
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Given that (1) there is no significant difference in personality traits between the 
groups of prevocational school and prestige school students and (2) the contribution of the 
social relationships other than reward system in schools to the formation of students' 
personality traits is proved to be very small, our findings undermine the conviction that 
school socialization facilitates the formation of students' personality traits and contributes to 
the reproduction of class division. Based upon the results, we may conclude the proper 
socializing function of school is to cultivate one's self concept, future expectation and social 
consciousness, rather than to foster one's personality traits. 
A 
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8.2 Theoretical Discussion on the Correspondence Principle 
Based upon our findings presented in the previous chapters and section 8.1, we would 
like to devote some words on the theoretical implications and significance of the present 
study. The present study casts doubt on the correspondence principle mainly in the following 
aspects: 
The Improper Conception of Socialization in Bowles and Gintis's Model 
Bowles and Gintis have argued that the capitalist economy regulates the social 
relationships in the school, and it is through them to facilitate the formation of students’ 
personality and consciousness in the needs of the capitalist economy and the pertinent social 
inequalities. Although some of their postulates are supported by our findings, counter 
evidences are also discovered. Indeed, the mechanism of formation of students，consciousness 
is far more complicated than what Bowles and Gintis assume. Also, the reproduction of 
consciousness is neither complete nor powerful as they assume. Schools do produce students' 
attitudes, self concept, identity and personality traits, but not necessarily in the ways 
following the correspondence principle. Simply put, the basic weakness in their theory is an 
inadequate conception of socialization. Although starting with a critique of functional ism and 
liberalism, Bowles and Gintis are also trapped in the fallacy of traditional socialization model 
in analyzing the logic of socialization, that is, a black box-like image of schooling process and 
an oversocialized conception of man. Utilizing a political economy approach, Bowles and 
Gintis tend to explain the social relationships in school by an analogical inference based upon 
an orthodox Marxian conception of economic base-superstructure. As a result, the complexity 
of school life is reduced to nothing but stereotyped workplace relationships. Although they 
revise their theory of reproduction later by incorporating the element of "contradiction" as 
well as the conception of "site of logic", their revision is principally directed to institutional 
and inter-system levels without working out the details of site of logic. Hence the schooling 
process and social relationships in school remain a black box and their analysis again falls 
into a mechanical explanation. To specify, the pitfalls of their theory are revealed in our study 
in the following ways: 
First and foremost, we have learned that there is social relationship not completely 
in accordance with what Bowles and Gintis assume. For example, the affective elements 
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involved in teacher-students relationship, the traits of creativity as an exceptlond case to the 
personality-reward system. Furthermore, the role of school in determining the social 
relationships between teachers and students is also under challenge as we find that teachers, 
pedagogical practice are subject more to teachers' biographical factors rather than the type 
of school teachers belong to. 
Secondly, the mechanisms of the formation of consciousness are not always in line 
with Bowles and Gintis，presupposition. In some cases the relationships or correlations fall 
behind their expectation (e.g. the weak association among personality-reward system) and 
even in opposite direction (as we can see that strictness in school discipline will lead to an 
rejection of schools authority, rather than an acceptance.) 
Thirdly, we have "aTso underlined the multiplicity of social relations happening in 
school. Bowles and Gintis seem to overlook the interaction of the social relationships in 
shaping one's consciousness and personality and present an oversimplified picture of 
formation of consciousness. For example, we have shown that the objective state of alienation 
from learning is of overriding importance in determining not only one's subjective feeling of 
alienation, but also one's self concept and other personality traits. On the other hand, the 
formation of consciousness or personality are not solely determined by any single factor of 
social relationship. In a word, we have to give up an one-to-one correspondence conception 
of the formation of social consciousness and pay more attention to the multiple causes and 
effects interwoven in the schooling process. 
Fourthly, closely affiliated to the nature of multiplicity is contradictions or conflicts 
among social relationships happening in school in the formation process of students' 
consciousness and personality. A striking finding in our study is the conflicting functions of 
schooling in shaping consciousness, as evidenced by the contradictory effects of reward 
system and punitive practice on students' personality traits. There are two underlying causes 
of ineffective socialization. Besides the active contestation by students against the reproduction 
process, as stated by the resistance theorists, the conflicts and contradictions among social 
relationships themselves is another one deserves more of our attention.121 
To summarize the critique stated above, Figures 8.1 & 8.2 respectively stand for two 
models of socialization. In the case of Bowles and Gintis's original formulation (see Figure 
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8.1)，the social relationships in school are conceived as a set of well-integrated one, and each 
one of social relationship (SR) is largely responsible for shaping one aspect of social 
consciousness or personality attributes (SC) (symbolized as SR —士— > SC). The social 
relationships in school, taken together, fulfil the function of reproduction of students’ 
consciousness and personality. On the contrary, in our refined model (see Figure 8.2), the 
school organization is no longer viewed as a unitary or homogenous one. Instead, the social 
relationships and social consciousness are of the nature of multiplicity. Besides, unlike the 
original model, our model also recognizes both the reproduction and counter-reproductive 
effects (symbolized as SR SC) derived from different kinds of social relationships in 
school. Contradictory social relationships may co-exist and result in complicated interactions 
and contradictory effects on the formation of students' consciousness and personality traits. 
In addition, the social consciousness is not treated as isolated from each other, but a set of 
constituents in close affiliations. 
Figure 8.1: Bowles and Gintis's Model of Figure 8.2: A Refined Model of Formation 
Formation of Consciousness & Personality of Consciousness & Personality 
+ 一 
SRa > SCa SRa-———> SCa 
W T 
+ - V S V 
SRb- - - - - - - - > SCb S R b — A - - - > SCb 
+ /+ 
SRc >SCc SRc >SCc 
Fifthly, there is an improper division between social relationship and content of 
curriculum in Bowles and Gintis's original formulation. In emphasizing the ftinction of social 
relations of schooling to the socialization of students, Bowles and Gintis (1988:28) arbitrarily 
assert that the actual content of the curriculum play no role in the formation of students' 
consciousness and personality. But this approach to the split between form and content may 
make us turn a blind eye towards the vital influence of formal curriculum on children^ 
learning experience. Despite Bowles and Gintis are insightful in their discussion on the 
functions of hidden curriculum performed by social relationships in schools. However, it does 
not mean that formal curriculum does not help in fostering the children's consciousness and 
personality. To better our understanding of the socializing function of schooling, both the 
content of formal curriculum and the forms of social relationships in school are of equal 
importance and should be simultaneously taken into account. 
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As to the second assumption of Bowles and Gintis's theory: the oversocialized 
conception of man, we have already learnt a lot from the resistance theory about the 
importance of human agency and autonomy in the process of reproduction. Resistance 
theorists (Willis, 1976; Giroux, 1983) and interactionists (Hargreaves, 1978; Woods, 1981) 
are insightful in pointing out that pupils are not passive subjects towards their schooling 
experience, on the contrary, their formation of consciousness is a complicated process 
involving the modes of response as accommodation, contestation and even resistance. 
Socialization process in school does not ensure a smooth internalization of the norms and 
personality on the part of the students. One's consciousness is too complicated to be reduced 
to any mechanical interpretation. For example, our findings show that although students are 
objectively alienated from learning, they show a rather low degree of the feeling of 
meaninglessness. It is not easy to understand the discrepancy between objective condition in 
alienation and subjective feeling if we adopt a mechanical explanation. However, if we 
understand more about their other realms of consciousness, we can know that it is their 
beliefs of practical values of school knowledge that offset the negative effects of the objective 
state of alienation. Another example is the prevailing dislike among teachers towards students 
who solely learn for high grade and marks. Again it illustrates that teachers are not passive 
bearers of dominant ideology or puppets of school organization. In studying the process of 
socialization, we can not omit the interpretation of human actors, on both sides of teachers 
and students. With regard the issue of interpretation of subjective experience, again we find 
the significant contribution of ethnographic studies. 
To conclude, in this section we have shown that the basic weaknesses of 
correspondence principle is its reliance upon an inadequate conception of socialization both 
at the consciousness and organizational realms. We have pointed out the missing links in the 
, chain and advocated a refined model of formation of consciousness. The new model first 
requires a rejection of the oversocialized conception of man and an over-integrated image of 
socializing agent. Instead, it stresses on a recapturation of the subjects' lively experience and 
consciousness. At the same time, we have to reconceptualize the school as an organization 
composed of different kinds of social relationships, under the governing principles of 
multiplicity and contradiction. At its best, a complete model of formation of consciousness 
is the one articulating both the elements in the institutional, organizational as well as 
consciousness levels. At the organizational level, we should incorporate both the formal and 
hidden curriculum in our analysis. In studying social relationships in school, we have to bring 
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the human agency back in our research agenda and pay adequate attention to the biographical 
factors of teachers and students in mediating the formation of social relationships. While at 
the consciousness level, we also have to recognize the multiple responses of students in the 
socialization processes. At the same time, a proper analysis should also be sensitive to the 
structural constraints imposed by social institutions like economy, state, family, as well as 




Of course, the present study is not without its limitations. First of all, the present 
study sets forth testing the resemblance thesis without examining the validity of features of 
workplace depicted by Bowles and Gintis. However, the assumption of an existence of a 
structural similarity in social relationship between workplace and school may be ungrounded, 
as Bills (1986) points out that there are significant setting-by-setting variations among the 
same level as well as within the hierarchy of occupational structure. Given there is a lack of 
knowledge about the condition of local labour market and occupational structure, we have to 
take Bowles and Gintis，s delineation for granted. However, we have to bear in mind the 
weakness of this presupposition. 
In the aspect of social relationships in secondary schools, there is a lack of a more 
detailed analysis of the grading system, evaluation and ranking practices of the secondary 
schools in our study. As a result, it makes our testing of the educational origin of meritocratic 
consciousness inadequate. 
Another limitation of the present study is its underplay of other social factors outside 
school in the formation of students' consciousness and personality attributes. Children's 
family background was not controlled to specify the relative strengths of the determinants of 
school life and social class on students’ consciousness and personality. 
Since our subject of study is form three students and teachers only, we should not 
generalize their school experience to other grade levels, within the secondary level or along 
the ladder of education. As a matter of fact, students' schooling experience as well as 
teachers，expectation and orientation towards their students change much along the grade , 
levels. The differential socialization pattern in the aspects of social relationships and students' 
consciousness and personality attributes among different groups of schools may also vary 
significantly among different grade levels. 
In the early beginning, the study aimed at making use of triangulation in methods to 
collect data. However, owing to the constraint of time and resources, the data collected finally 
are mainly by survey and documentation materials alone. As no in-depth experience of the 
subjects are appropriated, the limitations of data available hinder a through understanding and 
166 
balanced analysis of the process and mechanism of socialization and reproduction, especially 
related to the consciousness formation of our subjects. 
Methodologically speaking, the. data collected was not through random sampling of 
the whole population of local secondary schools, thus we find an under-representation of the 
type of technical school in our sample. The limited cases of technical school make it hard to 
generate our finding to the whole group of technical schools. 
As a cross-sectional study, strictly speaking, we cannot ascertain the causal 
relationship between social relationship and students' consciousness and personality attributes. 
In fact, the dialectical relationships between existence and consciousness, structure and agency 
are certainly not captured by our survey too. 
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8.4 Research Directions 
To a greater extent, the present study may be viewed as an exploratory study of the 
reproduction thesis in local educational system. As we have mentioned earlier in Chapter 2, 
Bowels and Gintis's differentiation thesis is referred to both horizontal and vertical differences 
in socialization pattern of schooling. For a complete understanding of the role of school in 
feeding workers into a hierarchy of economy, we have to study the socialization patterns in 
different grade levels other than the form three level. 
At the secondary level, we may extend our scope of comparison to other sectors, for 
example, the group of "international schools" flourishing in recent years. International 
schools, accommodating children of expatriates and upper-class families, are in emergence 
as another kind of elitist school. The international schools differ very much with the dominant 
school system in terms of their source of finance, curriculum, pedagogy and educational 
goals. In general, they are also better in the provision of basic facilities (in many cases they 
are even better than the prestige schools we have discussed earlier). So what are the 
socialization effects produced under this special sector? What are the differences observed in 
comparison with the other groups of schools in Hong Kong? 
Gender difference is another suggestive area of research, as we have already 
underlined the differences in consciousness and personality traits between male and female 
students. However, we still know little about the causes or conditions facilitating the 
differences. Are the differences originated from family socialization? Or are they also the 
results of differential socializatiori patterns inherent in schools? What is the role of school in 
reinforcing or creating these distinctions? 
； . •• ‘ ‘ * 
Based upon the preceding discussion and explication on the weaknesses of Bowles and 
Gintis's conception of schooling socialization, we have already pointed out that the school is 
neither a well-integrated nor a homogeneous agent of socialization. To supplement our 
analysis of contradiction between economy and educational system at macro level (e.g. the 
works by Bowles and Gintis, Carnoy and Levin) and contestation at the realm of 
consciousness (e.g. the works by resistance theorists and interactionists), more research 
should be directed to the inner logic of school, that is, the organizational traits as grading and 
evaluation practice, disciplinary system, classroom climate and others, as well as the 
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interrelationships among them. Of much regret is so far there is few local studies devoted to 
the issues of evaluation, streaming, and grading system in schools as well as their effects on 
students. Thus more attention should be paid to the above phenomenon. 
According to Bowles and Gintis, the fulfilment ofthe reproduction of consciousness 
tests upon not only the site of school, but also the sphere of family. For a proper 
understanding of the role of school in socialization, it is inseparable with an inquiry of the 
influence of family as well as of social class. What are the relative ftinctions performed by 
school, family or class in the achievement of reproduction of children's consciousness? Is 
school a primary or secondary socialization agent? What is the outcome in case of the 
socializing functions of family and school are in conflict or contradiction? In a word, our 
central concern should also includes the functional as well as contradictory relationships 
among different agents of socialization. 
The thrust of correspondence principle is its suggestive analysis of the linkage 
between education system and economy. However, in most cases their reciprocal relationships 
are found obscure and awaiting for clarification and explication. For a rigorous study of the 
linkage between economy and education, more research have to be devoted to the 
occupational structure and workplace organization in Hong Kong, for example, what are the 
personality traits preferred by employers or administrators in different sectors of labour 
market? A parallel question is — are the personality traits and consciousness produced by 
school in the needs of capitalist economy? Furthermore, how the needs of capitalism are 
mediated through the school system and condition the socialization pattern or social 
relationships in schools? All questions deserve further exploration and inquiries. 
All these research problems suggested above are essential to our understanding of the 
role of school in the reproduction of capitalist society as well as a refinement in the 





[1] Criticisms including Bills (1983) Hargreaves (1982) and Hickoux (1981). Among 
the camp of Neo-Marxism, the most notable ones are Willis (1977) and Giroux (1983). For 
details, please refer to section 2.6. 
[2] Theoretical discussion after Bowles and Gintis's theory including Apple (1982), 
Carnoy and Levin (1985)，Taylor (1982) and Tunnel (1978). Empirical studies are Anyon 
(1980), Howell and McBroom (1982), Lynch (1988)，Oakes (1982), Olneck et al, (1980) For 
details, please refer to section 275. 
[3] Wong's study (1989) of conduct assessment in local secondary schools found that 
the prestige schools, those with long history and accommodating "Band 1’ students, tend to 
adopt a lenient approach to student misconduct. Conduct assessment is nearly absent as those 
schools have not even set up rigorous and systematic method for assessing students’ conduct. 
Much attention is put on students’ personal development rather than on discipline maintenance 
or behaviour modification. 
Another piece of material sheds light on the issue of reproduction in Hong Kong is 
a study of determinants of educational aspiration of form three prevocational school students 
by.Tsoi (1985). The results showed that among the factors of family socio-economic status, 
student's academic performance and significant others' influence, students' educational 
aspiration was most significantly affected by the perceived expectations of significant others, 
especially from parents and teachers. In addition, among various status groups, while the 
effect of parental expectation was stronger for both lower-middle- and middle-status-groups 
than the lower status-group, teachers，expectation exerted far more influence on the lower-
status-group than on the other two groups. Besides, the gender difference in educational 
aspiration formation was also observed; While boys，educational aspiration was influenced 
more by the school-related significant others, girls was affected more by her family members. 
With regard to the self-concept of students, J.P. Leung，s comparative study (1990) 
on junior secondary school students from prevocational and grammar schools reveals that the 
prevocational students appear to have a slightly lower level of self-esteem than their 
counterparts in grammar schools. Among the components of self-concept, significant 
differences are found in general self-concepts, as well as the aspects concerning academic and 
physical ability. 
In an earlier study by Cheung and Tam (1983) on self esteem of secondary schools 
students, they found the male students in private schools have a lower self-esteem than their 
counterparts in the aided and government schools. 
In a large scale survey concerning the school life of secondary school students 
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conducted in 1980, the Student Union of The Chinese University of Hong Kong~( 1981) found 
that the alienation of students from schooling is differentiated by school on the line of mode 
of finance. Among the four kinds of schools (Government, aided, non-profit-making private 
and independent private schools), students of the latest category were the most alienated from 
schooling. Students of independent private schools exhibit not only greater learning difficulties 
put also greater disaffection from extra-curricular activities. Moreover, students of 
independent private schools were more characterized by a strong sense of inferiority and low 
self-esteem when compared with their counterparts in public sector. 
Chapter Two 
[1] For a comparison and contrast of Weberian and Neo-marxists on the role of 
education in socialization, please refer to Tsang (1988). 
[2] For their discussion on the role of family in reproduction and Kohn's studies on 
the relations between class background and family socialization, please refer to Bowles and 
Gintis (1976:141-147). 
[3] Nowadays the works on reproduction have been extended even to the issues of 
gender and ethnicity. For details, please refer to Apple (1981). 
[4] It is noted that before the advocacy of the reproduction thesis, scholars 
have already paid attention to the social-class variations in the teacher-pupil relationship. One 
of the earliest ethnographic studies of teachers by Howard Becker (1952) has already shown 
that how Chicago school teachers differentiated their pupils on the class lines and led to the 
differences in the aspects of teaching practice, discipline management, and the. moral 
acceptability of the students to from various social classes. Other famous studies on the same 
problem included Ray Rist (1972). For a comprehensive review of the research tradition of 
"tracking" or "streaming", please refer to Oakes (1985), chapter 1 and Oakes, et al.(1991). 
[5] Here we find the common assumption underlying reproduction theory and 
functionalist approach to education—an oversocialized conception of man. 
[6] In addition to the exploration of students' agency like the works by Everhart 
(1985), there has been increasing attention devoted to the role of teachers in the reproduction 
process in recent years. For details, see Robert Bullough et al.(1984). 
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Chapter Three 
[1] A profile of the sampling frame of the member secondary schools of the Hong 
Kong Association for Disciplinary and.Counselling Teachers (HKADCT) is provided in the 
following table. 
Table 3.10 Member Secondary Schools of the HKADCT 
Curriculum 
Sector Grammar Technical Pre-vocational All 
Government 1 2 n.a. 3 
Aided 81 2 12 95 
Private 5 n.a. n.a. 5 
DSS 3 n.a. n.a. 3 
All 90 4 12 106 
# n.a: not available 
[2] The list of prestige schools invited for the study is mainly based on the sources 
collected in Choi Yee's A Directory of Hong Kong Prestigious Schools (1985). 
[3] A school background data profile is complied after the survey and K.K.Ho’s 
Directories to Hong Kong Secondary schools (Ho 1988，1991，1992a, 1992b). Cross-
validation for the data was conducted to ensure its validity. 
[4] Please see Oakes (1985:1-14;215-216) for a summary. 
Chapter Four 
[1] Profiles of local secondary schools and students' population following Education 
Department's classification is displayed as the following tables: 
Table 4.9:Number of Secondary Day Schools by Curriculum by Stream by Sector. 1991 
Curriculum Stream . Government Aided Private All Sectors 
Grammar a. Anglo-Chinese 27 260 45 332 
b. Chinese 2 14 8 24 
c. Anglo-Chinese 3 11 6 22 
& Chinese . -
All Streams � 32 285 61 378 
Technical Anglo-Chinese 10 11 1 22 
Prevocational Anglo-Chinese 0 23 0 23 
All Streams 42 319 62 423 
#1.Excluding the Practical Education Centre opened in September 1986, 
2.Excluding enrolment in streams other than Anglo-Chinese and Chinese schools 
Source-Education Department, Annual Enrolment Survey 1991:59. 
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Table 4.10:Enrolment in Secondary Dav Schools bv Curriculum bv Sector. 1991 
Sector Stream Secondary All Grades 
3 
Grammar Government 44955 27306 
Aided 55839 308013 
Private 10513 60082 
All Sectors 71307 . 395401 
Technical Government 1898 11094 
Aided 1956 10350 
Private 0 515 
All Sectors 3854 21959 
Prevocational Aided 4017 18979 
All Sectors 4017 18979 
All types Government 6853 38400 
Aided 61812 337342 
Private 10513 60597 
AU Sectors 79178 ： “ 436339 
# Including enrolment in streams other than Anglo-Chinese and Chinese schools 
Source:Education Department, Annual Enrolment Survey 1991:63. 
Table 4.11: Enrolment in Secondary Day Schools by Sector bv Stream by Grade. 1991 
Sector Stream Secondary All Grades 
3 � 
Government Anglo-Chinese 6468 36040 
Chinese 385 2360 
All Streams 6853 38400 
Aided Anglo-Chinese 458128 315763 
Chinese 3026 17637 
All Streams 61154 333400 
Private Anglo-Chinese 8410 48659 
Chinese 1433 7740 
... All Streams 9843 ' 56399 
• . .. ‘ ‘ ••‘ • :.. :.. . .. , � : • . . . . . , . , • • • , . . . . . : . 
All types Anglo-Chinese 73006 400462 
Chinese 4844 27737 
‘ ‘ .• :. '. . ；• . ,； . . . . . . .... ..... • * 
All Streams 77850 428199 
U Excluding enrolment in streams other than Anglo-Chinese and Chinese schools 
SourcerEducation Department, Enrolment Survey 1991:69. 
[2] For a growth of three streams of schools, please refer to the table produced by 
Luk and Wu (1982) on the school number and enrolment figures among the three types of 
school over the decades. 
[3] For the development of local technical education, see Simpson (1967) and 
W.O.Lee (1991). 
[4] One serious latent effect of technical and prevocational school is the gender 
reproduction effect always resulted from the streaming along subject. As a result, female and 
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male students are always placed separately in commerce subjects and crafts subjects classes. 
[5] see Lam K. H. (1986) on the situation of private schools. 
[6] Several unpublished papers on private schools by Chung Chi College students for 
the course of general education. 
[7] Besides these, we may also find the suppression of pro-Chinese government school 
under the government educational policy. More notable, among the Chinese Middle schools, 
several pro-communist Government and pro-Kuo Ming Tang government schools, for many 
years have not gained any financial assistance from Hong Kong Government. 
[8] For a history of the medium of instruction in Hong Kong, see Sweeting (1990; 
1991:67-78). More important, for the schools with both Anglo-Chinese and Chinese divisions, 
the banding of form one students always differ in a significant way. The English stream 
usually capture students with better academic performance than the Chinese stream. 
[9] Ho，s survey on principals and students of local secondary schools on ranking of 
local schools in terms of reputation. Among over four hundred secondary schools for-
nomination, the top forty schools are elected for analysis. See Ho (1990) 
Chapter Five 
[1] Of course, the dominate-subordinate social relationship is not limited to teacher 
and student side. The hierarchial division of labour and vertical authority exist as well from 
the administrators to teachers. In Hong Kong, a typical secondary school is organized after 
a hierarchical organization in the from of vertical authority lines from the board of directors 
to principal to teachers. Although the board of director is the highest power organ and 
responsible for major decision making. Usually the power is rested on the hands of the 
principal. The school principal takes charge of most matters concerning daily operation of the 
school. Under the principal is a number of boards concerning the functions of academic 
affairs, discipline, counselling, and so on. 
[2] See Morris (1992:28), for a statistic of the distribution of time of 56 form 4-5 
level Economics lessons. The results showed that of all the lessons observed, less than 1% 
of the time is allocated to pupil initiation and response to teacher, while teacher's lecturing 
and directed practice or activity constituted 52% and 13% of the total time respectively. 
[3] It is noted that under the present centralized decision-making educational system, 
not only the voices of students, but even the part of teachers in curriculum control is 
neglected. As the power is largely rested in the hands of bureaucrats and experts, teachers 
almost have no say in the policy-making process of the curriculum development, in both the 
stages of initiation and implementation. In practice, under the Education Regulations, teachers 
have to follow the official syllabus, and can only use those textbooks on the list approved by 
the Education Department's inspectorate. For details, please refer to Morris (1992). 
[4] Hong Kong secondary schools are generally closed not only in terms of student's 
participation, but also of parent's participation. As Ho，s statistics (1988) showed that less than 
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20% of local secondary schools having their parent's unions. 
[5] The grade in academic performance is accorded to the ranking of one's latest 
examination results. 
[6] The grade in conduct is accorded to the ranking of one's conduct result recorded 
in the in the latest report card. 
Chapter Seven 
[1] The best estimator, no doubt, is the banding result from the assessment in SPSS, 
a standardized tests for the subjects of Chinese language and Mathematics. However, it 
should be noted that the data of banding of the form 1 students is classified by school net. 
Owing to the issue of confidentiality, the data of student banding is not available from 
individual school or the Education Department. 
[2] The findings of the present study on reproduction are different from the case of 
"Hammertown lads" by Paul Willis, in spite of both the cases leading to the same result—the 
accomplishment of reproduction. In the latter case, reproduction is realized mainly through 
the lads’ active resistance against the prevailing middle-class ideology. However; in the case 
of present study, it is apparent that the prevocational school students are actively 
accommodating the prevailing ideology. 
Chapter Eight 
[1] The aims of Prevocational school, according to Lee (1991), in its early years, the 
prevocational school is a kind of semi-skilled labour training and deadended schooling for 
those primary school leavers uncler the aged 15，aim at cater more for the needs of the labour 
market than personal development of the students. Besides the formal curriculum, the intra-
school structure and inter-institute relationships all leads to the training of a docile conformist 
semi-skilled labourers. Although Lee has provided sketchy description of the hidden 
curriculum, he fail to provide any empirical support of the socialization effects. ‘ * ‘ 
[2] for example, Lynch (1989) has already noticed the forces of universal ism and 
particularism, exit simultaneously in school and in ongoing interaction to determine the 
reproduction. 
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